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Meplexoueva

Epevvntikd media tng AtM

ASOKTIKOG LETACYNUATIOUOG
MaBnuatikn dpaotnplotnTa
[eEVIKEC OLOOAKTIKEG TTPOTATELS

ELOIKEG OLOOAKTIKEG TTPOTATELS

- PeaAotikd MaBnuatika

- Qewplo OWOAKTIKWY KATACTACEWY

- AldaokaAla pe fdon tng BewpiagApactnpléotnTag



Tt elvatATM

* [lola elval Ta avTIKe(LEVA LEAETNG;
* [loleg ol uEBODSOL TTOV XPNOLUOTIOLE(;

H Awdoxtinn twv Madnuatinwy eivol n emtotnun
TTOU UEAETA TQ QULVOUEVH TTOU OLVATTTUGOOVTHL GTNV
Taén Twv Madnuotwy.

Xpnotuorotel T peBodoug Twy avOPWTILOTIKWY
EMIOTNUWY, AAAQ KOL TEXVOAOYLKWY Kol GAAWY
EMLOTNUWV.
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Ta&n twv Mabnuatikwy

H didaokaAla Twv Mabnuatikwy, wg @atvouevo,
EVTAOOETOL UECO OTO EVPUTEPO TTAA(GLO:

- TNG LOTOPLKNG OTLYMG TTOV PploKeTal,
- TN KOLVYWVIOLG TTOU AELTOVPYEL,
- LE TOV TTOALTIGUO TTOV TN OLOLLOPPWIVEL



Ta&n twv Mabnuatikwy

MeplAapufdvel tovAdxlotov teelg Booneg
OL0LOTAOELC:
— 10 madnt (wg vtokeiuevo uddnong),
—  TOV EKTIAUOEVTIKO (LLE AVTIKE(UEVO TN
dldaokaAia)
- 1o MaBnuatikd (w¢ avtike(pevo naddnong
Kal avTike(puevo ddaokaAiag).

METAYEVESTEPA EVTACGOETAL KOL TO TMEPLBAAAOV
gumtpaypato 1 ynelako



MaBnuatikd eplexduevo

Habnuatikig paelr] paTn
: . ISLattepdTNTES EVVOLWDV Yvwaon tou
YVWGT TOL Hadnt S doKehou
HaOnuatTikn
yvVwon
aAvTIAPELS yVA@on Tou
TWV Habntwyv ) ddokaAov
YLOL TLG 6A0KAAOG YLOL TLG
LOONUATIKEC LOONUATIKE
EVVOLEC dpaoTNELOTNTES

TUOTEVW TOV SACKAAOU
YLoL TIG YVWOELS TWV
Hadntwy

avTIAPeLg Tou
yla tn ddaokaAia
Kol Ladnon




Epevvntika MNedia AtM

MaBnuatikr oKepn Kal LETAyVWon

‘Evvoleg kat evvoloAoykn avamntuén (concepts and
conceptual development)

Eikovomoinon kat omttikoroinon (Imagery and
visualization)

FAdooa kot MaBnuatikd (Language and mathematics)

Avamntuén mpoypaupdtwy omovdwy (Curriculum
development)

A&loAdynon (Assessment and Evaluation)

H/Y kat TexvoAoyia (Computer and Technology)



Epevvntika MNedia AtM

AplOunTikeg evvoleg kal tpda&elg (Number concepts and
operations)

AAyeBpa & aAyeBpwkn oken (Algebra and algebraic
thinking)

Yuvaptrioelg (Function)

ewUeTPIKA & YwpPKN okepn (Geometric and spatial
thinking)

Metpnroelg (Measure)

MBOAVOTNTEG KAL OTATIOTIKOG GUAAOYLOUOG
(Probabilistic and statistical Thinking)

MaBnuatika yla tnyv epyacia (Work place related
mathematics)



Epevvntika MNedia AtM

MaBnuatikog cvAAdoylouog (Mathematical Thinking)
MaBnuatikn povteAomoinon (Mathematical Modelling)
Ert{Avon mpofAriuatog/ oxnuatioiog TpoBANUaTog
(Problem solving/Problem Posing)

ATtOOELEN, ATTOdELKTIKA dladikaaoia Kal
emtiyelpnuatoAoyla (Proof, poving, argumentation)



Epevvntika MNedia AtM

Avamntuén ekmatdevtikwy (Teacher development)
['von, oKEPYN KO TTETOLONOELS TWV EKTTALOEVTIKWVY
(Teacher knowledge, thinking and beliefs)

Entnppor, cuvaioOnua, mtemolOroelg kat otdoelg (Affect,
emotion, beliefs, attitudes)

KowvwVvIKO — TTOAITIOULKEG dlaoTAoELS (socio — cultural)
lodtnta (Equity)

Learning Disabilities

Gifted
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ALDAKTIKEC TTPOCEYYIOELC

* EUmAOKY] TOAAWY ETUOTNUWYV:
- EmwotnuoAoyia katlotopia
- Yuyoloyla
- KowwvioAoyla
- MNMawdaywytkn
e AldKkplon TG AWAKTIKAC TwY Madnuatikwy

* [OlautePOTNTA TNG LAONUATIKAG YVWONS
(Sierpinska & Kiplatric, 1998).

11



WuxoAoylka
dalvopeva

AAKTIKA QaLVO

PN

TIKN Ekmtaidevon petakivel t
NG amd to vroxeluevo uadnone (to

ALSaKTLKAL
dalvopeva

oTo avrixeluevo uadnong (ta Mabnuatika),

*  UEAETA TNV XOLVOTNTO UAINONG KOL TA PALVOUEVA
TLOL avamtTuooovTal otny Tdén.

* MEAETA GUOTNUATIKA TOV EXTIORAEVTIXO KAL TNV

ETTOYYEAUNX TN TOV avATTTUEN

Kowwvika
daivopeva




Y UVONKEC avaATTTUENC
LOONUATIKWY EVVOLWYV

MaBnUATIKEG E€VVOLEG — TEPLEXOUEVO Kall
£VVOLOAOYLKO TtAa(o!O.

loTOpPIKY] KAl ETTLOTNUOAOYLIKN aVATTTLEN EVVOLWV.
[TpoNYyOUUEVECG YVWOELG AVTIANPEL] TWY HaONTWY
— AdOn Kal eumodla.

KatdAANAeg LOONUATIKEG OPAOTNPELOTNTES —
£VVOLOAOYLKO Tted(o

Oewpleg ddoaokaAlag kat uabnong
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Tt MaBOnuatika;

* OAnn €peuva yla tTn Labnuatikn ekmaidevon
ACXOAE(TAL UE «LABNUATIKA VONUOTO,
«LaOnuatikn Opaon», «Labnuatiko
armoteAeoua» (tov dAoKaAov, Tov Ladntn, g
KOLYOTNTAG... ), AAAQ

e Tuyapaktnpeilel wg «MaBnuatikd» KL wg tpog Tl
agloAoyeltal?

* 10LOG TO «VOULUOTIOLE(» AUTO TO «LAONUATIKO» Kall
TO KATOYXVUPWVEL
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Tt MaBOnuatika;

* OLHaONUATIKEG YVWOELG OeV €(val KATLTTOV
«paBaivetaw n epapuoletal (Sfard, 1996, Yackel,
2001), AAAd KATL TTOV KaTtaokevaleTa, yivetal
ATtOdEKTO Kal OLaTtPayaATEVGCLUO.

* AuTO OV Kataokevaletal, yiveTal amodeKTO 1
OLATTPAYUATEVCLUO TTPETIEL VA CLUVOEETAL UE OTL
Oa dexouaotayv wg Labnuatikn yvawon
(Steinbring, 1996)

15



Tt MaBOnuatika;

e H Sfard (1996, p. 493) mTapaBETeL Eva TURUA TNG
andvtnong tov MaAAov padnuatikov Amitsur,
OXETIKA LLE TO TL Elval paBnuatikr] dpdon:

o A\Ahan |l cavéthic ic mAathamAa+tire | Lnnwr avarcthy

e “Otav Aéw avtd eivat MaBnuatikad, E€pw
aKPLPWG, E0TwW Kat dppnta, TL idouvg GKEYNC
avamntuooetal otny dladilkaoia, Toug KOTTOUC
aUTOU TTOV YIVETAL KAl TO €(00G TWV GTOLYE(WY TTOU

elval amtapaltnta. ... “
16



Tt MaBOnuatika;

* o va kataAngel oto (dlo Kelpevo (p.494) OtL

«av Kal padnuatikol katl epevvnteg tng M.E.
acxoAovvTal e TO (Blo aVTIKEI(UEVO, TO YEYOVO(
OTL TTPOEPYOVTAL ATTO ATTOAUTA JLAPOPETIKA
ETMLOTNUOVIKA dedopeva elval TLBAVO va KAVEL TLG
OTITLKEG TOUG Yl Ta MaBnuatikd, oxt Lovo amid
OLAPOPETIKEG OE KATTOLA LEPN, AAAQ
acVUPATEG... »
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Tt MaBOnuatika;

AuTO BAlel LEPIKA ONUAVTIKA EPWTAUATOL
-H avadlopydvwon Twy yvWoewy yla va

gloax0o0v otn JLOAKTIKNA TPAEN, TIC aAAdleL oTNV
ovo(a TOUC;

- Kataokevalel wa vea yvwon yla va dtoayOei;
- Aev avagepopaote ota Mabnuatika ta (Owa;

(Poll)
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MOpPWEC YVWOELG

Axodnuoinng N'vweon tapayouevn amod Toug
MaSnuotioug

METOOXNUATIOUOG TNG O YVWOT) TTOV TIPETIEL VA
OLdaxTel OTwG oplleTal Ao TO TPOYPUUUL
oTTOVO WV

I'vioon mov S1dAGKOUVY oL exmtatdeuTiHol
['vwon mov TeAka po@aivouvy oL uadnteg

19



@eouikol xwpoL

Emtiotnuovixn xotvotnto Madnuotiewy

MoAttinn exmatdevtinr] e€ovaoia (Uovpyol,
oUuBovuAol, oYeSLOTEG TTPOYPOLUUATWY)

Exmtodevtinol (meplexouevo noit ue9odog
StdoonaAiog)

Mo9ntéc
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Avaykaia c0vdeon

* HouUvdeon OuwG avAUESA OTO AVTIKEIUEVO TTOV
dwdaoketal (teaching object) kat To paOnuatiko
avtikeipevo (mathematical object) elvat mio
oUVOETN Ao OTL Ol VEL

* Ernest (2006, p.73) «Ta TEPLOCATEPA ALTTO T
oxoAua MaSnuatind Sev eival UEPOG TWV
oaxoonuoinwy Madnuatiwwy n exouvv aAdaéel o
SLOLPOPETIUEG LOPPEG TOV (Mol UECHK aTNV LoTopla)

oo M
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AOAKTIKOC LETAOXNUATIONOG

* Hévvola twy aAdaywy (ota tpoypduuata, ota
BBAla, otn dldaokaAia) Tov €xovv UTTOOTEL OL
LaOnuatikeg Oewpleg ya va yivouv oxoAkd
MaBnuatikd elvat TaAld.

e 'HOn amd 1o 1985 0 yaAAog epevvnTig Y.
Chevallard amod(del ue Tov opo didactical
transposition avtr] TNV XApAKTNELOTIKN aAAayn.

22



['vwon Kat OeouLkol xwpeol

Eruotnuovikn \ ['vwon yla
yvwon StdaokaAia

\ /

['vwon nou
QTMoKTNONKE

23
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AvATtTLEN TTAPAAANALOUWY

* "Eva OLOAKTIKO (PaLVOUEVO TN OXOALKN TAEN, a
OpaCTNELOTNTA TWV LABNTWY, LA KATAOKELT,
gvag OlaAoyog, ua aAAnAemidpaon KATw amo
TNV OTTTLKA TNG AVATTTUENG LABNUATIKWY
VONUATWY 1 LaONUATIKWY dLadikaclwy,
XPELALETAL EVA KOLVO KPLTNPLO: YL T( x&TToLo¢ Jo
TO OVOUAOEL UOINUXTIHO KOl XATTOLOG OXL.

* AAAQ, n Opdon TTOV AVATTUCOETAL OTNY TAEN
avTtAel amd Toug TPOToUS avattuén TG Yvworc.

24



['vwon Kal QeouLkol xwpeol

ArnomAaoiwon EnavamAaloiwon
Amompoowrornoinon Enavamnpoowrmnormnoinon

f'vwon yla
SLdaoKaAla

Ertlotnovikn
YVwon

['vwon nou
QTMoKTNONKE

NEa AmomAatciwon 25
NEa Alompoowronoinon



AOAKTIKOC LETAOXNUATIONOG

* O 6pog¢ didactical transposition amodidetal wg:
OLOOKTIKN LETAOEDT, LETATOTILON, LETATTAOON,
KOl LETAOYNUATIOUOG.

* O Chevallard avacpepet otL:

«OTav eva TTEPLEXOUEVO ETILOTNUOVINIG YVWONG
SlaAeytel wg yvwon yla Stdaonadin, vpioToTol UL
OELPA ALTTO UETUOXNUALTLOUOUC TTPOTKPUOYHG TTOU 9o TO
UAVOULVY MAVO VO TTAPEL OE0N AVAUETK 0T AVTIUEIUEVQL

StdoonoAioc».

26



AOAKTIKOC LETAOXNUATIONOG

* Aev eivau pa anAn dtadikacio pe tn for|Beta tng
oTol0G AITAOTTOLOUUE TNV ETTLOTNUOVLIKI YVWON yla
va ylvel TpooPdotun cTtoug LabnTeC OpLoUEVOL
ETULTTEOOV.

* AKoAoULBel ula dtadikaoia Tov 0dnyel Ua yvwon
va BYEL ATTO TOV ETLOTNHOVIKO XWEO ATtO TOV
OTTO(O TTPOEPYETAL KAl va ELGAXOE( 0T oYOALKN

TLPAEN.

27



AOAKTIKOC LETAOXNUATIONOG

e OLaAAayeg Oev elval LOVO TTOCOTIKES ( «TTLO TTOAU»
N TO «TlO TOAUTAOKO»), aAAd e€lval Kuplwg
TCOLOTIKEC.

e AQPOPOUV TO POAO XL TN CNUXOLN TNG YVWONG UEC
ota (Ot Too MoONUOTIHA N YEVIHOTEPK UECD GTOV
TTOALTLOUO 1Ol OTNY HOVWVIK.

e TO EMIOTNUOAOYLKO TNG TtePPAAAov elval emiong
OLAOPETIKO OTTWC Kal n onuacio ™G Kat n
eUPEAELA TWV EVVOLWY TTOL T SOUOUV.

28



AOAKTIKOC LETAOXNUATIONOG

o AlakpiveTal

oe €€wtepko (extern), amd Ta HAONUATIKA
OTO OYOALKA HAONUATIKA — YVWOELS YL
StdaonaAio

o€ E0WTEPWKO (intern), amd ta mpoypauuata
oTNnV Tdén — OTIC YVWOEL TTOL SLOAOHOVTOL

o AVAYKN UEAETNG TwV aAAaywyv TTOL v@loTavTal Ol
YVWOELS YLa VO YIVOUY GXOALKEC.

29



AOAKTIKOC LETAOXNUATIONOG

Moapadetyuo

* Tpd&elg ue Toug akepalovg (Leca amo TTPAEELS OE PUGIKOUG
Ttov Ogv evowuatwvouy to N ueoca oto Z):

(+7)-(-3)-(+5) dtdbantunr] mpdtTaon agaipeons TPOOoTUwy
7+3-5 mpaénotoN

*  Mnmwcavtr nmTpocapuoyr oOnyel o€ OAEG TIG TTOPAVONOELG
TWYV TAPACTATEWY TNE Mop@ric a+f-y (dmov Ta a,PB,y
avtipueTwriCovtal wg puaoikoi apduol);

30



AOAKTIKOC LETAOXNUATIONOG

Mapadeyuo oo tov AAyeBpind cvAioylouo

* HAAyeBpa avamTUooETAL OUGLAGTIKA ATTO TOUG
Apafec.

* To 6vopua amo tov Apafa padbnuatiko aA-Xovapiout
(825 Ww.X.) kat to €pyo "Hisab al-jabr w'al-mugdbalah"
TIOL onuaivel "ETLotrun tng CUVEVWONG XKL TNG
ovti9eonc"

* [ va emAvoel TpoPAruata odnyeltal otny
avamtuén e€LlOWOEWY, CUCTNUATWY KAl AAYERPLKWY
TLOPACTACEWV.

31



AOAKTIKOC LETAOXNUATIONOG

Mapadeyuo oo tov AAyeBpind cvAioylouo

H avdmtu€n touv adyeBpikol Aoylouov exeL eva Kabapo
AELTOVPYIUO XOPAKTAPA TTOV 0TNV SIOAKTIKN TTPAEn ylveTal
turtnog (kata tov Chevallard)

Aq ocuykpivoupue tnv (xwplc vonua) tpdén
20+1+((2a +1)+2)= 20+1+20 +3 = 40+4

Me ta €€Q¢ mpoPArjuata:

32



AOAKTIKOC LETAOXNUATIONOG

Mopadetyuo oo tnv AAyeBpa

Noa Seix9ei ott To &Spotoud Vo SLadoxinwy TepITTV apOuWyY lval
roAAamAdaoto tov 4: (a=0)

(2a+1)+((2a +1)+2)= 2a+1+2a +3 = 40+4=4(0+1)

No Sexet 0Tt To adpotoud 00 Slaboxnv TEPLTTWY apOUWY lval (00 (e TO
SLtAdoLo Tou aptLov Tov BploneTal avVaUETE TOUG:

(2a+1)+((2a +1)+2)= 20+1+20 +3 = 40+4=2(20+2)

H ot elvat ueyadvtepo nj ioo to 4:
(2a+1)+((2a +1)+2)= 2a+1+20 +3 = 40+4= 4 + 40

H ot elvat oAAatAdato Tov 3 ut evog axepaiov 2 4:
(2a+1)+((2a +1)+2)= 2a+1+20a +3 = 30+(a+4)

33



AOAKTIKOC LETAOXNUATIONOG

O Chevalard vrroypouuiet

«.. AvT{ yla Tn padnuatikn dpaoctnplotnta Ue ta exwplotd
KPLTAPLOL TNG KAl TOUG ELOKOUE TNG AOYOUG, N OLOAKTIKN
TLPOKTIKY] 0dnyel o€ dpou¢ ‘olkelag okEPYNG’ To omolo
UTTOOETEL OTL KABOE oKEYN UTTopEl va ‘UelwBel’.

34



AOAKTIKOC LETAOXNUATIONOG

O Chevalard vrroypouuiet

‘EToL ). ylo va artAOTTOL OOV LE TNV EVVOLOL TWYV AKEPAIWY
aPLOUWY — Lo VTTOOTACT LAONUATIKY] KAl TTOALTIOWKY] —
XPNOLLOTTOLOVUE TOV ‘Kavova TWwY TTPOG WY’ Ttov uag Olvel
EVOL CUYKEKPLLEVO LOVTEAOD 1 UL TTPAYULATLKN TTAPACTACN.

Otav @tdvouue oto (-) X ()= (+) dev €xouue LOVTEAO Kal
kKataAnyoupue otnv ’e§ovcia’ Tov daokdAou: eva xavova
XWPIC vonuo, OTtwe AEEL O TTOLNTNAG:

““Minus times minus is plus, the reason for this we must not

discuss ...”
35



Zuvoyilovtag

H noaOnuatikn yvwon Kat ta Labnuatikd avtikelpueva
Ttapayovtal £€w amo to oxoAcio.

H oxoAwkn yvwon elval avauelofritnta Ola@opeTIKN
amd TNV EMIOTNUOVIKY] YVWGON TIOU XPNOLUEVEL WG
ava@opd tng.

To avtikel(pevo tn¢ Bewpiag tou ALSAKTLKOU
MeTtaoxnuatiopov elvat n meptypo@n no n eme€nynon
TOU (QOUIVOUEVOU TOU UETOCXNUNTIOUOU TNG YVWONG
armod tnyv apaywyr otn dwdackala.



M Teploodtepeg TANpowopleg PAETE:

(Mépog amd Ol Tou Chevalard, Y. (2005). Steps Towards A New Epistemology In
Mathematics Education, CERME 4. URL:
-0A€¢ oL dnUOCLEVOELS )

Ernest, (2006).

Garcia,F.J., Gascdn,J., Higueras,L.R. and Bosch, M. (2006). Mathematical modelling as a
tool for the connection of school mathematics. Volume 38, Number 3 [ June.

Howson, G. (2005). “Meaning and School Meaning”. In J. Kilpatric, C. Hoyles, O. Skovmose
& P. Valero, Meaning in Mathematics Education, pp. 17-38, Springer

Sierpinska & Kiplatric, 1998

Sfard, A. (1998). The many faces of mathematics: do mathematicians and researchers in
Mathematics Education speak about the same thing? In A. K. Sierpinska, J. (Ed.),
Mathematics Education as a Research Domain: A Search for Identity. An ICMI Study (Vol. 1,
pp- 491- 512). London: Kluwer Academic Publishers.

Steinbring, 1996

Yackel, E. (2001). Explanation, Justification and argumentation in Mathematics Classroom.
In van den Heuvel- Panhuizen, M. (ed.). Proceedings of the 25th Conference of the
International Group for the Psychology of Mathematics Education. Utrecht, The
Netherlands: Freudenthal Intitute, Utrecht University. 1:1-9.

Winslgw, Carl (2007) 'Didactics of mathematics: an epistemological approach to
mathematics education’, Curriculum Journal,18:4,523 — 536 D

URL:

37



Av Kal oL Bewplec padnong elvat TOAAEC...

Knowledge as mental representation groups construct knowledge A human being develops cognitively
1a. Knowledge is not passively received The learner is not foe one another, c Is across a from birth throughout his or her life
Holistic Approach to either through the senses or by way of a passive reciplent creating a small culture of network of connections to people through four primary stages of

o Technology Enhanced Learning communication; of knowledge but shared artifacts with shared and information - development: sensorimotor (0-2),
1b. Knawledge Is actively bullt up by the that knowledge meanings learning consists of the ability to preoperational (2-7),
cognising subject; is ‘constructed” by construct and traverse those networks concrete operational (7-11),

Innovators - OpmlOnS - Pe/speclwes 2a. The function of cognition s adaptive, the learner. | " | and formal operational (11-).

in the biological sense of the term, tending Assimiaition Is Incorporation of new

towards fit or viability; experiences into existing mental schema,

Principles: The process that occurs 2b Cognition serves the subject’s accommodation changes mental schema.
1. Mixed age dassrooms, with classrooms for children between a teacher arganization of the experiential world, not

aged 2V: or 3 to 6 years old; and student that infuses the discovery of an objective ontological

2. Student choice of activity from within a prescribed Education direct experience with reality. The area of capabilties that learners can
range of options; based the learning exnhibit with support from a teacher or peer.

3. Uninterrupted blocks of work time; J

on science and content.

4. A Constructivist or "discovery” model, where students

= that modified
learn concepts from working with materials, rather than and imy The learning of new forms of activity
by direct instruction. the individual. as they are created, rather than the

mastery of putative stable, well-defined,
existing knowledge and skil.

Teacher types: bon-tamer,
entertainer and new romantic

- the problem of self-judgement

in assessment. -

Scaffolding is the support given during the learning
process which i tailored to the needs of the student
with the intention of helping the student achieve his/her
An educational movement, guided by passion learning geals.
and principle, to help students develop consclousness
of freedom, recognize authoritarian tendencles, and
onnect knawledge to power and the ability to take
onstructive action

Learners obtain knowledge
by forming and testing

@
@

hypotheses.

Learn naturally if given the freedom to
follow own interests and a
rich assortment of resources.

i New to acquire s
related with previous knowledge:

We have several different ways of
learning and processing information,
but these methods are relatively
independent of one another: leading
to multiple “intelligences” as opposed

School is damaging to education:
“The pupil is theredy ‘scheoled”

o confuse teaching with learning,
grade advancement with education,

2 diploma with competence, and -
fluency with the abiity to say
something new."

to a general inteligence factor
among correlated abilities

Optimal learning demands that students

receive instruction tailored to their
learning styles.

In Mastery leaming, "the students

are helped to master each learming
unk before proceeding to & more
advanced learning task”.

Knowledge Is continuously gained through
both personal and environmental experiences.
The learner must:

1. be abie to reflect on the experience;

2. use analytical skills to
the experience; and -

3. make decisions and solve problems to
use the ideas ganed from the expenence.

of learning
that educators set for students in

three *domains®: Cognitive,
Affective, and Psychomotor
Learning at the higher levels is
dependent on achieving lower levels.
Designed to motivate educators to
focus on all three domains, creating
& mare holistic form of education.

Medifying the goal of learning activity in the light
of experience or possibly even reject the goal.
Single-loop kearning is the repeated attempt at
the same problem, with no variation of method
and without ever questioning the goal. B
Teachers takes a central role

and transfer their knowledge
directly to students through
presentations.

A characteristic of an adaptive organization
that is able to sense changes in signals from
#ts environment and adapt accordingly.

Learning as a process of
forming assoclations between
stimull In the environment and
the corresponding responses

of the Individual. Reinforcemant
strangthens responses and
Increases the likelihood of
Learning Theory v6 anather occurrence when the

i a hypertextual concept map stimulus is present again,

Learning

An organization is created and defined by
communication, communication *is" the
organization and the organization exists
because communication takes place.

of established learning theories

A cybernetic and dialectic framework that 30th April 2013.

offers a scientific theory to explain how —

interactions lead to ‘knowing'. This is nacessarily a

Theory

reduction of a complete
picture of learning theories,
but nevertheless it attempts
to map and link key scientific
disciplines, theorists,
concepts and paradigms.

Learning is a social process whereby knowledge
& co-constructed and is situated in a specific
context and embedded within a particular social
and physical environment.

| Learning paradigms or ‘world views' |

Part of deliverable D2.2.1 for the
HOTEL EU project designed by
Richard Millwood

! com

Groups of people who share & concern or a passion for
something they do and learm haw to do it better as they
Interact regularty.




OL JLOAKTLKEG TTPOTACELG E(VOL TTEPLOPLOUEVEC

* H uaBbnuatikn ekmaidevon evdlagepetal yla
OLOOKTIKEG EQAPULOYES, AVTAWVTAG ATO TIG
DUXOAOYLKEG KO TIG KOLVWVIKESG AVAAVCELC.

* Havalntnon mdvw oto {ntnua avto odnyel o€
evola@EPOVTA OLOAKTIKA TTELPALATAL.

* AV KOL EKOTOVTAOEG TETOLO TTELPALATA EXOLYV
npayuatomnolnBel ta teAevtala (koo xpovia, ol
OUYKPOTNUEVEC SLdanTInEG Yewplieg elval TTOAD
TLEPLOPLOLEVEC.
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TLaQopovV;

* MelpauatiCovtal pe ddbaoKkaAieg kat dokiualovy
oxedlaGOUG Kal SIOAKTIKA TtePLBAAAovTa TTOU
BeATIWVOLY TN HABNUATIKA udOnon
(Freudenthal, 1983, Streenfeld, 1993, Cobb et als., 1996,
Brousseau, 1997, Gravemeijer, 1997, Wittman, 1998).

* MEAETOUV TLO «ILOAKTIKA» TNV TAEN TWV
MaBNUATIKWY KoL TO SIOAKTIKA VORUATO TTOU
TLOPAYOVTAL O€ OV TN

(Voight, 1995, Steinbring, 1997, 1998).
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MaOnuatikn dpactnplotTnTa



MaBOnuatikn Apactnplotnta

Kowvdg Tomtog 0Awy Twyv tpooeyyloewy elval 0Tl

To ‘naBaivw Mabnuatikd’ amoteAel €va ‘Kavw
MaBnuatikd’ onAadn

AUV €va TTPOPANUA N YEVIKOTEPA AVTIULETWTI(W
Lo Katdotaon.

ZEKLVWVTAC Ao TPONYoUUEVA OTOLYElA Kol
dlaBeoiueg texvikeg eme€epydlopal VEOULC
TPOTIOUG, VEEG EENYIOELS VA TTETUXW KATL.
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MaBOnuatikn Apactnplotnta

Moteg elval ot LOLUTEPATNTES TNG MaONUATIKIG
ApaotnplotnTag;

[Moleg UTTOPOULE VA OVOUAGOULLE LOONUOTIKES
OpAoELg;

Me TL KpLtripla agloAoyolue TIG OPATELS WG
LOONUATIKEG;

[Moleg epwTROELS, TTpoRArjUaTA, EpYya T
KATOOTACELS TTOV 0ONYOUV TNV AvVATTTLEN
LaONUATIKAG OpacTNELOTNTAG ;
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MA. ISlaitepa XapaKkTneLloTiKA

 OL Lave & Wenger (1991) oxetiCouv Tn HAONUATIKA
dpaotnpédtnta
LE TN OCULUUETOXN OE MO KOLWWVWVLIKN TIPOKTIKI — Ula

wovAtovpa Kol pia toavtotnto (oavapwTlETAL,
aupLoBntel, cuAauBavel, xatovoel, emiBeBalwVeL axoux

wolt pavtaletal.;)

Ol LAONUATIKEG TIPAKTLKEG elval emavaAauBavOoueveg

OPACELS TTOV Ol LaBNnTEG emavaAaufdvouy wg XProTES
TwY MaONnNuUATIKWY, OTTOKTWYOVTOC KOl OYETLKEC

YVWOELC.
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MA. ISlaitepa XapaKkTneLloTiKA

« AAAoL egpevvnreg (Omwg my. Ben-Zvi and Arcavi, 20071
Serpinska, & Lerman, 1996; Resnick, 1987) vmootnpilouvv
OTL Ol HOONTEC avamTUOGOUY OUVNOELEG KOl POUTIVEC
ouePnG, Lo Taon yla :

ova{ATNON XOLVOVIXOTHTWY,

TNV X TOVONon SoUwy

dnuiovpyio cuvdeoewy,

KATAAANAN XPrioN TTNYWV Kal
AvVATTLEN SUVALLKWY CUAAOYLEUWV.
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MA. ISlaitepa XapaKkTneLloTiKA

* O Chevallard (2007) upeAetd tnv avBpwrivn dpdon; Tt
HAVOUV xol oxé@tovtal oL avipwmotr dtav ‘wdavouv
uadnuotid’.

* MabBnuatikn ‘mrpageodoyic’ (OnAadn Hadnuatikrig mTpa&ng
Kal OKEYNG): OVTIUETWTLON KATACTAGEWY TOU

TIPOEPXOVTAL OO EPWTHUOTO TTOU «KAVOLV VONUO» GTO
LAONUATIKO GUUTTAY TWV LaOnTWV.
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MA. ISlaitepa XapaKkTneLloTiKA

O Freudenthal (1983) katavoel T™N HAONUATIKA
dpaocTNPLOTNTA WG €va TPOTO dNULOVPYLHG nol YeVineLONG
UOVTEAWY yld TNV OVTILETWTILON KOl KATOVONon TwWwV
TIPAYUATIKWY KATACTACEWV.

Brousseau (1997) tnv avtilaufdvetal wg tnv avalitnon
HATAAANAWY ATTHVTOEWY TIOU TPOXUTTTOUY OO TLG
HOTHOTHOELG-TipOBANUO T, UE TNV avdmtugn d&pdong,
dLATUTTWONG, EAEYXOU KOl ETILONLOTTOL|CEWVY.
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MA. ISlaitepa XapaKkTneLloTiKA

* O Schoenfeld (1992) Tapovaoldlel XapaKTNPLOTIKA OTTWG:
— Eme€epyaoio ‘€Eumvwy’ nol ALTWV TPOTTWY AVTIUETWTTLONG.
— EVTOTLOUOG OXECEWY 1Ol AlVAOELEN HOVOVIXOTNTWV.
— ALEPEVYNON EVHAAXNTIHWY HATOVONOEWY HOLL AVCEWV.

— Avayvwplon xovwy O0ouwyY Tiow ond UXTHOTAOELS
SLOLPOPETINOV TTEPLEX OUEVOU.

— AVOLOTOXOOUO 1Ol YEVIXEVUON EUTTELPLOLG.



MA. ISlaitepa XapaKkTneLloTiKA

* OL Sarama & Clements (2009) Bewpovyv
XUPOUTNPLOTINEG OPAOEL TNG UOAONUATIKNAG
eme€epyaoiag:

- TNV avaltnon XovoviXoTHTWY XKL HOLVWYV
Souwv,

- TNV avamtuén ouvOETewy.

- tn dadikaola avaAvonc xot ouv9eonc,

- TNV avtiAnyn twv uovadwv.
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MA. ISlaitepa XapaKkTneLloTiKA

* OuBall et als. (Rand, 2002) w¢ €va ‘know- how’ tov
KAVOULYV OL ETIITUYNUEVOL YVWOTES KAL XPOTES TWV
MaBnuatikwy:

— StotoAoyouy,
— uAvovy dSNAWOELC,

— xpnotuomotovy ouUBOAIUEC TTHPUOTAOEL] UE
&veon,

— UALVOLV YEVIXEVOELG, U. (L.
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MA. ISlaitepa XapaKkTneLloTiKA

* OL Noss, Healy kat Hoyles (1997) vmootnpilouv
emiong OTL TA UOONUOTING VOHUOTY TPOEPXOVTOL
OLTTO TIG UOLINUTINEG CUVOETELS.

* O Ernest (2006) avtidaufdvetal tn Opdon Kal

uabnon twv Mabnuatikwv wg pa dtadnooio
ovuBoAomoinong.



MA. ISlaitepa XapaKkTneLloTiKA

* Avtiotowya o Steinbring (2005) ta avtipetwmilel wg pa
Suvaunr] oUVOEDN HUTHOTAOEWY — ONUATWY XKL EVVOLWDV
OTO EMIOTNUOAOYLKO TOU Tplywvo.

« Kat Radford (2006) pLa mTpooeEyylLon
‘avtixeluevoroinong’ (objectification), péoa oe
OUYKEKPLILEVEC LOTOPLKA TTOALTIOTIKEG LOPWEC OKEYPNC, ATTO
Tn Opdon 1 emiAvon evog TPoPANUATOG OTNV LETAWOPA O€
YEVIKOTEPO TTAQ(CLO, La Yevixevan.
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Zuvoyilovtag

* O tpOmMO¢ UE TOV OTolo avtiAauPavovtal ol EKTTadEVTIKOL
N TQ CUCTAUATA EKTTAOELONG TN EUON TNG UXINUOTIUNG
yvwong emdpd mdvw oTtov TPOTMO TOUL emiong
avtidaufdvovtal tn uadnuatikn dpaoctnelotnTa Kal Tnv
(Ola T ddaokaAia twv MaBnuatikwy (Stech, 2008).
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Zuvoyilovtag

* H gpyadeiann avtiinyn

odnyel t™n upaBnuatikn dpaoctnpldtnta va ylvetal
AVTIANTITH WG ATTOUVNUOVEVCN XAl EQUPUOYN OLOOIKACLWY
(mov mBava oxVeL akOua O€ KATOLL EKTTALOEVTIKA
ouoTAuaTQ).

* HavaxaAvrntinn avtiAingn

odnyel otnv avalntnon/avadel&n KATOLOL £0WTEPLHOV
novove (xwpl(g Kataokewun N dnuovpyia)
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Zuvoyilovtag

* Hxataoxevaotinn avtiAinyn

odnyel otnv avtiAnyn tng dtayelpLtong Lo CUYKEKPLULEVNG
KaTtdoTaong yla tn dnuovpyia voruatog.

* HavtiAinyn wg dpaon
odnyel otnv avtiAnyn kdamowv Opdoewv (Ue Pdon
KATTOLOUG OTOXOUG) UECA O€E €LPUTEPA KOLVWVLKO-
TOATIOULKA TAalola, otn Odpkela Twy omolwv TOo
UTTOKE(UEVO BeATIWVEL, TIC TPdEelg, Ta €pyaAeia, Tta
vonuata, aAAd mtlava kat tn pop@n aAAnAemidpaong Ue
TO KOLVWVLIKO TtAa(olo.
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Zuvoyilovtag

* H paOnuatikn dpactnplotnta amoteAel (cOU@WvVA Kal UE
N Bewpla TNG dpaotnpLdTNTAC) €va GUVOAD UXINUATIIWY
dpdoswyv ToOUL €elval amapaitnto va mpokLYouv amo
oUvBeon Becewy.

* To evOLAPEPOV YLA TOV EKTTALOEVUTIKO KOL TO EKTTALOEVTLKO
ovoTnua elvatl va Katavoroel toleg dpAoels oto TAalolo
uoag dpaoctnplomoinong elvat péoa oto TAAiol0 NG
LaONUATIKAG dpaoTnpELOTNTAC.
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2NUOVTIKEG LOONUATIKES OPATELS

e AvalAitnon WLOTATWY KAl OXECEWY

* AVTIANYInN KOAVOVIKOTNTWY KoL KOLVWY SOUWY

* AvdaAuon Kal oVvBOeon otolxelwy, LEPWY Kal povadlaiwy
TUNUATWY

* Anuovpyla cuvdEGEWY

* INUELWTIKN dpdon Kal cUVOEDT e TAPACTACELG, orjlata
Kal ocuuBoAa,

* EE€Aynon/OwatoAdynon,

* AvaoTtoxXaoTiKkr dpdon Kat dpdaon yevikevonc.

O xotAoyog xpetaletot voo oAonAnpw9el
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KENTPIKEZ AIAAKTIKEZ
MPOTAXEIZ



M'vwoTtika kaBodnyovuevn didaockalia

* MoAAol EPEVVNTEC UETAQPEPOULY ELPNUATO KAl
DUXOAOYLKEG OVAAUCELG OTNV EKTALOEVTLKN
dladikaotia.

* TETOlL E@apuoyr] TO Tpoypauua «Mvwotind
nododnyovuevn Sidaonadia» (amd TO 1996,
Cognitive Guided Instruction)

* AoKLualel vo TTOPOVGCLACEL OTOUG EKTTALOEVUTIKOUG
T EPELVVNTIKA OTOlXEld yla TG avBOOpuUNTES
OTPATNYLKEG TwV HaOnTwy Kal va otnpi&et
ddaokaAleg tov Baciletal TAVW CE AVTEC.
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M'vwoTtika kaBodnyovuevn didaockalia

e OLekTtadEVTIKOL aoKovvTal va avTiAaufdvovtal
- TLEEPOUV oL Ua9INTEG TOUG,
- TW¢ dNULoOVPYyoLY HE QUOLKO TPOTO

LAONUATIKES EVVOLEC N

- TLonualvel va elvatl vontind dpaotrpLot.

* MapatnpnOnkav BEATWWOEL] TWY EKTALOEVTIKWY
OTIC OLOOKTLKEC TOUG TIPAKTLKEG (E0Lvay nuplwg
npoBAnuata, Bapog otic Stadiuooieg noL OxL OTLG

AUCELG, E5WONY XWPEO YLOL OTPUTNYLUES).
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[ tePLooOTEPES TTANPOWOpPiEg PAETE:

Carpenter, TP., Fennema, E., Franke, ML. (1996). Cognitively guided
instruction: A knowledge base for reform in primary mathematics. The
Elementary School Journal, Volume 97, 1, University of Chicago
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Mpdypapuua ZXOAKWY
MaOnuUaTIKWY UE KATavONnon

* H tdon avtn eugavifetal tn dekaetia 1990 — 2000
amod TNV AUEPLKAVIKN ETTLOTNLOVIKA KOLVOTNTA.

* To «lMpoypauuc ZxoAtxwv Mod9nuatinwyv UE
wotavonon» (Comprehensive School Mathematics
Program, 1994), emKeEVTPWONKE o€ OLOACKAALEG L€
Eppaon

- otn Avon mpoBAnuatog,

- TNV avantu€n cuAAoylouoU Kal Tekunplwong,

- YEVIKOTEPQ OTIG HaOnuatikeg OSlepyacieq kat TN

Asttovpyla TwY LaBONTWY UE HaBNUATIKO TPOTTO.
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Mo tePLocOTEPES TTANPOWOpPiEg PAETE

Becker, P. J., & Selter, C. (1996). Elementary School Practices. In A. Bishop & K.
Clements & C. Keitel & J. Kilpatric & C.Laborde (Eds.), International Handbook of
Mathematics Education (Vol. 1, 511-564). Dortdrecht: Kluwer Academic

Publishers.

Selter, C. (1998). Building on Children's Mathematics-a Teaching Experiment in
Grade Three, Educational Studies in Mathematics, v36 n1 p1-27
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Awdaktika melpapata Cobb kat
OUVEPYATEC

 Juvolaoav TNV XOLVWVIXO- TOALTLOULHEG
TPOCEYYLOELG UE TA PeaAlotind Madnuotind.

« Xpnotluomolwvtag dpactnplotnTeg emiAvong
apLlOUNTIKWY TPOPRANUATWY, OL EPEVVNTEG
melpapatioOnkav pe mpooeyyloelg mov
ouvvovalav Ta KOWwwVIKA Ue Tta YuyoAoykad
XOPOAKTNPLOTIKA.
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Awdaktika melpapata Cobb kat
OUVEPYATEC

* AvEAuoQVv TNV WKPOKOLATOUpA TNG TAENG Kal Ta
vorjuata mov potpdlovtayv péoa o€ avtn (taken-
as- shared meaning) peoa amod TIg €€NynoEl; TWY
LaONTWY TTAvw oTL AVCELC.

* Ta amoteAeopata €0sliav ula evdlagepovoa
MPA0do Twv HAONTWY TNG MPWTNG ONUOTLKOU
OTNV AVATTTUEN OTPATNYLKWV.
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Awdaktika melpapata Cobb kat
OUVEPYATEC

* Avti{oTtolya melpduata payuatomowonkay  Ue
ueyaAvtepa maldld oto «EpyooTtdolo UE TG
KapaueAec» (Candy Factory).

e JuvexloOnkav Ue UEAETEG € AAAEC LAONUATLKEG
EVOTNTEG Kal AAAEC NAIKIEC UE KUPLO OTOXO TNV
OVAAUGT TWV XOLVWVIXO- UAINUOTIHWY VOPUWY

TTOVU TETOLEC exn:ouSsurLKsc SLaSLKameq
aAvadELKVUOULV. ==
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A representative pictorial solution for distributing lemon candies
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Ma eploodTepeg TANpPoopleg PAETE:

Cobb, P. (1994). A summary of four case studies of mathematical learning in small groups. In J.
P. da Ponte & J. M. Matos (Eds.), Proceedings of the 18nd Conference of the International Group
for the PME (Vol. 2, 210-218). Lisbon, Portugal.

Cobb, P., & Bauesfeld, H. (1995). The coordination of Psychological and the Sociological
perspectives in Mathematics Education. In P. Cobb. & H. Bauesfeld (Eds.), The Emergence of
Mathematical Meaning: Interaction in Classroom Culture. Hillsdale, NJ.: Lawrence Erlbaum
Associates Publishers.

Cobb, P., Perlwitz, M., & Underwood, D. (1996). Constructivism and Activity Theory: A
Consideration of their Similarities and Differences as they relate to Mathematics Education. In H.
Mansfield, Pateman, N.A. & Bednarz, N. (Ed.), Mathematics for Tomorrow's Young Children
(10-58). Dordrecht/Boston/London: Kluwer Academic Publishers.

Yackel, E. (2001). Explanation, Justification and argumentation in Mathematics Classroom. In M.
van den Heuvel- Panhuizen (Ed.), Proceedings of the 25th Conference of the International Group
for the Psychology of Mathematics Education (Vol. 1, 1-9). Utrecht: The Netherlands: Freudenthal
Intitute, Utrecht University.

Whitenach, J. W., Cobb, P., & McClain, K. (1995). A preliminary report of a first- grade teaching
experiment: Mathematizing, modeling and mathematical learning in the classroom micro-
culture. In L. Meira & D. Carraher (Eds.), Proceedings of the 19nd Conference of the International
Group for the PME (Vol. 3, pp. 256-263). Recife, Brazil.
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KAMNOIEZ AIAAKTIKEZ MPOTAXZEIX



PeaAlotika MaOnuatika
Freudenthal



H mnpooeyyion Freudenthal pe tov oOpo didaktikn
poatvousvoloyio (didactical phenomenology) otnpilelt tnv
nabnon twv MabOnUATIKWY TAVW OTLC OTOULKEC-
GOULVOUEVOAOYLKEC EPUNVELEC AVTILUETWTIL{OMEVWV
KOTOLOTAOEWV.

Xpnon tnc mpayUaTIKOTNTOC WS TtNYN HoBnuotikomnoinong

2tApLEN otnv oLepeuvnTikn SpacTNPLOTATA TWV HOBNTWV o€
npoBAnuota mov toug npoteivovtat rp dSnuiovpyouv ta oLa.



PeaAlotikd MaOnuatika

* Ta P.M. Bewpolv TN HAONUATIKA HABNnoN wg pla
UOLTOLOUEVQOTIN OpUOTNPLOTNTH UECO OE EVO XOLVWVIXO
replBaAdov Omov HabnTeg Kat dAokaAol aAAnAemdpovy
Kal ouvepydlovTal.

* [poteivouv TO oXESLACUO TTPAYUATLKWY KOATACTACEWY Kal
TPORANUATWY UE VONUX Yo TA TTaldLd
* Toug evBappuvouy va KvnBolv amd T avIOopuUNTES ol
KX TUTTEG OTLG TTLO TUTTIXEG UXONUATIHEG KATOOKEVEG, UE TNV
avamttuén vPnAdTepwy ETUTESWY a@aipeaNn, YEVIKELONG
Kall TuTtortolnong.
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PeaAlotikd MaBnuatika

* O ibloc o Freudenthal umtootnpilel O0TL OL pOBNTEC

«... xpetalovtol va SLOXELPLOTOUV KoL VO LUEAETNOOUV
KATAOTAOELC UE KAUNUEPLVO TIEPLEXOUEVO, OAACL N UEAETN
QUTI LV KoL TTPOKUTITEL OUTTO TTPAKTIKOUC XElplououc, da
JIPETTEL VA TOUG 0ONYEL VoL LETACXNUAXTIOOUV TA TPAYUATIKA
OE VOEPQ QVTIKEIUEVD, VO TO LLOPPOTTOLNOOUV OE CXNUATA Kol
ETOL va T avTiAn@uouv o€ eva avwtepo erninedo...»
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3 BAOLKEC APXEC

* H1nelvaln apyn tng KabodnyouLuevng
emovavonaAvng (guided reinvention):

O(VeL 6TOLG LaBONTEG eVKaALpPlEG va akoAovuBrjcouy
wa dtadkacoiao avakaAvpng twv Mabnuatikwy
avTioTOLYN LE AU TH TTOL aKoAoVONoav Kat Ta (dla
Ta Mabnuatika dtayv dnuiovpynonkav.
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3 BAOLKEC APXEC

* H2neilvaitn apyn tng TPOOdEVTIKNG
UoONUOTINOTTOINONG LECA ATTO TN SLOAKTLKN
atvopuevoAoyia (opllOvTia Kal Katakopuen):

A(VEL GTOUG LOONTEG EVKALPIEG PALYOUEVOAOYLKNG
avalnTnong LECO OE CUYKEKPLUEVEG
TIPOPANUATIKEG KATAOTATELG TTOV ETILITPETTOVY
TLOPAOELYLATIKEG AVCELG KAl 0ONyoLV o€
YEVIKEVOELG.
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MaOnuatikomoinon

e Opt{ovtioe uadnuatixomoinon amd to (MpAyUATIKO)
TPOLRANUA 6TO LAONUATIKO TTPOBANUA, TT.X. LE dLATUTTWON
KOl ovamapaoTtaon, UE avakdaAvyn wWlotAtwy, oXECEWY
KATT. KO XPrO1N HOONUATIKWY EpYAAElWV.

kxxt;&
7\ 33
whAAY

Kol — “KA&vouy 44 €.

kat = = L kdvouv 30 €

Ta taudid apx(Couvv SoKIuAlovTaG AAAQ 0T CUVEXELDL OPYAVIIVOUV:

2 UTTAOUEC + 2 TTOTA = 44 €

1 wla utAovda + 3 TOTA =30 €
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MaOnuatikomoinon

Kata tnv katakopupn uadnuatikoroinon to (mpaypotiko)
NPOBANUO TIOU EXEL «UETAPPOOCTELY O HABNUATIKO, Kol
AQVTLHETWNLI(eETALl HE paOnuatikd epyaAeia, Y.
AVATIOPAOTOCN OXECEWV HE TUTIOUC, amOdelen OXECEwV,
XPNON YVWOTWV LLOVTEAWV KATTL.

H M. eixe 42 kUBouc KL €6woe otn
diAn tn¢ 17, moéooucg KUPOUC EXEL TWPOA;




3 BAOLKEC APXEC

H 3n apxni oxetlletal He T QUTO-AVANTUCOOUEVD HOVTEAWYV (self-
developed models) yia tn cuvdeon Atumng KaL TUTLKAC yvwon.

O paBntic avrtuetwniovtag Mo Kotaotaon Onuoupyel Eva
povtedo tne kataotaonc (model of) mou to Xpnoluomotlel yia tn
AUon tnc.

Y€ Ol TIOPELA VEVIKEUONG, TO MOVTEAO QUTO HEAETATOL EEXWPLOTA
KOl UTTOPEL va QmmoOTEAECEL €va UOVTEAO yla TO UOUNUOTIKO
ouAdoytouo (model for).

‘Eva povtédo yia tnv emavaAnyn twv Uovadwy UETPNONG, OE EVH UOVTEAO yld
TOUG VOEPOUG UTTOAOYLOLOUG (TTY. artd 35 + .. =65, 0TN YPAUUA KAl 95-19)
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Napadelyua

e Avtiotoa, To HECO 1 TA UALKA WC LOVTEAO yla UTTIOAOYLOLOUG
o€ npoBAnuoatTa, MPo¢ LOVTEAO yLa cUAAOYLOpOUC.

* H xpron povtélou .yta Vv tpocBeon kat adaipeon eival ot
OeTikol kal apvnTikol «pETpnTEq»

““W oMan 9 Lumbon pang s subaaf)
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Mapadelyua

e Ta mtoudld yla va LETPoOoLY Kal va TtepLypaPouy Toug
avBpwtmoug mouv Pplokovtal ce e€va Aew@opelo
OOUAEVOUY UE YAVTPEC TTOV XAVTPEC ATTOTEAOVY £V
UOVTEAO TNC HATAOTUONG TTOV AVTILETWTTICOLV.

* ApyoTtepa, ENywVTAg TIG ATTAVTHOELS TOUG, TO OoXrua
auTto Ba amoTteAECEL Eva UOVTEAD Yl TO OUAAOYLOUO
TOUC Kol (Ow¢ apyoTtepa Kat ylo dAAoug avtiBetoug
oLAAoyLoUOUG.
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M meploodtepeg TANPoWopleg PAETE:

Freudenthal, H. (1983). Didactical phenomenology of mathematical structures.
Dordrecht: Kluwer.

Streenfland, L. (2003) Learning From History For Teaching In The Future,
Educational Studies in Mathematics 54: 37-62, 2003.

Gravemeijer, K. (1997). Mediating between concrete and abstract. In T. Nunes &
P. Bryant (Ed), Learning and Teaching Mathematics. An International Perspective
(265-284). East Sussex, UK: Psychology Press Ltd., Publishers.

Verschaffel, L. (2002). Taking the modelling perspective seriously at the
elementary school level: Promises and Pitafalls. In A. Cockburn & E. Nardi (Eds.),
Proceedings of the 26th Conference of the International Group for the Psychology
of Mathematics Education (Vol. 1, pp. 64- 80). Norwich: UEA, Norwich.

Van den Heuvel-Panhuizen, M. (2003). The didactical use of models in realistic
mathematics education: An example from a longitudinal trajectory on
percentage. Educational Studies in Mathematics, 54 (1), 9-35.

(two special issues of ES, 25 & 54)
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Ocwpio AOAKTIKWYV
Kataotaoswyv

Brousseau



Qewpia ALdaKTIKWY Kataotdoewy

* H YaAAWK oX0A TwV OOOKTIKWY KATACTACEWY
(didactical situations) kat TG OLWOAKTIKAG UNXAVIKNG
(didactical engineering, Brousseau, 1997), otnp((etal
ONUAVTIKA OTNV emiotnuodoyia TG UAINUATIHNG
enmoidevong, dnAadr otn @LoN TwWv MaBNUATIKWV.

* AOKIUACeL va OnULOVPYNOEL OULVONXEG YEVEDNG
LabnuUaTiKwy YVWwoewy ota mAalola tng
dLdaoKaAlaC.




A akTIKN Kataotaon - puzzle

« To puzzle Tov ta maldLd XpeLAleTal VA LEYOAAWCOULV.

4 2 5

« KaBwg ta madid tpoxwpovy 6TNY KATAGKELN
OLEPEVVOUY TTOAAEC OXETIKEG LOLOTNTEG.



Pewpla ALOOKTLKWYV KOTAOTOOEWV

* HdwaokaAia pag yvwong dev elvatn petddoon tng, aAid
n Onuovpyla Uog Kataotacon KL evOg SLOAKTIKOU
neplBdAAovTog, dTTov auTH N yvwon elval amapaltnTn yLo
TNV AVTIUETWTTLON TNG.

* Mo SLOOKTIKA KATACTAOT EXEL 4 QACELG: OPAON —
emtBeBaiwon - Statumwon — erctonuormoinon.

* H emMOTNUOVLIKN YVWOT avamTtuooeTaL opota: EeKlva Ue
gva TTpOPANUa, avalritnon Kot apXIKES AVCELC,
eMIKolvwvia aroteAeocudtwy, emtifePaiwon, avabewpnon,
KATT. TEAIKA artodoyn Kat emionomnolnon.

85



Qewpia ALdaKTIKWY Kataotdoewy

* Mo OLOOKTLKNA KOATACTOON EUTTAEKEL Eva TTPOLRANUA, WOTE
n yvawon va arwoteAel tn BeEAtiotn Avon Tou.

* AmoteAel Eva oUvoAo oxécewv Ue gva StdAonovTH, EvaV
Stdaonduevo Kat pla yvwon, ywa tnv ekuabnon tng
(Brousseau, 1986).

* H OAK mAalolwBOnke amd TG BECEL Kal T UEAETEG TOU
Vergnaud (1982) pe ta svvolodoyud medior ylo TNV akppn
TIPOCEYYLON ULAONUATIKWY EVVOLWY Kal TaA {Yvn Toug oTnVv
avtiAnn Twv Taduwy.

 Ta evvolodoywa medioe KaBodnyolv tnv avamtuén Twv

TPOXLWV.
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Qewpia ALdaKTIKWY Kataotdoewy

* OL Bewpiec ywa ta evvolodoyika media (conceptual field)
Bonbnoav va yivel avtlAnmto OtL pia €vvola Kat dlattepa pa
HaOnuatikn Evvola:

- TOPVEL TO VONUA TNC UECO Ao ULa KAdon OLOOKTIKWV
KOTOOTAOEWV OTLG OTIOLEC EUTTAEKETOL KOLL AELTOUPVEL,

- Kol aviiotpoda plo Kotaotaon OV avaAUeToL LUOVO UE
NV BonBesLa pLag Evvolog.

e Jtn Paon autl o Brousseau emeepyAoOTNKE KAAOELG
SLOOKTIKWV KOTOLOTAOEWV.
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Qewpia ALdaKTIKWY Kataotdoewy

e Katd tn YaAAwKr oxoAn, n ddaokaAia amattel anod to
dAoKaAO va

- €ETUAEEEL TA XU TAAANAQ TPOBARUX T KOl

- VA TTPOKAAECEL TOUG LaBONTES va ‘avaAdfouy’ tnyv
em(Avon Twy TPoRAnUATWY.
* O 0dokaAog dlvel TO TTPOPANUA KOL OTOUXTE VO

ropeuBaivel Kal va VTTOPAAEL ATTAVTNOELS 1] V& KPIVEL AUTEG
TIC ATTAVTOELC.
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Qewpia ALdaKTIKWY Kataotdoewy

* O poOntng &€pel OtL TO TPOPANUA ExeL emAeyel yla va
avamTUEEL Eva UEPOG ULG VEQG YVWOTNG,

 Ta mpoPArjuata elval €mAeyUEVA Vo 0ONYriOOLV TOUG
LaOnteg (Le OIKO Toug KivnTpo) va dpdoouy, va [WANCOoLY,
VoL OKEPTOULYV Kal va e€eAEouy Tn oKEPYN TOUG.

* Emiong yvwpi(CeL 0TL vt N yvwon dikatoAoyeltatl amod tnyv
ECWTEPIUN AOYIUMN TNG UNTAOTOONG Kal OTL UTOopPEl va tnv
KOTOOKEVACEL XWwPIG KATToLa dLdaKTIKN dikaloAoyia.



Mua AK aTtattel

TN onuocioc TG Evvolag Heca otn Labnuatikn Bswpla,
TIG LOTOPLUEG KOl TTOALTIGUIXES oUVINKEG TTOL 0O ynoaY
otn Onuovpyla tng otnv avlpwmdtnTa (eVOLAUETEC
LOPWEG, EUTTOdL 0TNV €EEALEN TNG, KATACTACELG TTOV
BonBnoav to EemMEpac U AUTWY TWV EUTTOSIWY KATL.),
Lo LEAETN TwY cLVINUWY AVATTTLENG AVTYC TNG EVVOLAG
LECO OE KATAOTACELG OTTOU AELTOVPYE( KL TTAPVEL TO
VONUA tng Kau

wa StdouTinn oevaeAvuor, a LEAETN TWY CNUOCLWY TTOV
UTTOPEL VO TTAPEL N EVVOLA ATTO TOV TPOTIO dLAXEPLONG
otn OldaoKaAia § ard tponyoLeVEG ea@eg Ladl Tng
1 AAAEC EVVOLEC.
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Qewpia ALdaKTIKWY Kataotdoewy

* O Brousseau ao)oAnOnKe epeVVNTIKA Kal TTElpAUATIOONKE
LE TO OXEALAOUO SIOUNTINWY HAUTUOTAUOEWY, «YEVECTG»
LAONUATIKWY VONUATWV.

* O oXedLOOUOC AVTOG ovoudoOnKe Atdantiny Mnyoviun
(didactical engineering).

* loxvploOnKke OtL N TPooEyylon x&9e UinG LOBNUATIKNG
EVVOLOG ATIOLTEL EVOL 0OAOUANPWUEVO TTPOYPOUUAL.

* TMOAVEC OIOAKTIKEC ETILAOYEG TTAVW GTO OLOPKES EPWTNULA
«TL Qo navel nat yluti Qo Aettovpyroet €tolL o
ua9ntng» (Schubauer- Leoni, & Perret-Clermont, 1997;
Brouseau, 2006).



ADOKTLKN UNXAVLKN

* MMavtoypdwog:

* O daokaAog {ntdel amd ta madld va ‘vrtoBeécouvy’ TOGOo
Oa petaoynuatioBel eva pAKog amd 1 wg 15 ¢cm and Tov
TTaAvToypAw@o (UL CUCKELY TTOU TTOPAYEL OUOLOOETIKOUG
LETAOYNUATIOMOUE). Ta mapddelyua SV0 OLAOOYLKES
LEYEOUVOEL( X2,5 Kal UETA X1,5. Ta matdld oynuati(ovv
T{(VaKEC:

3 /5> 11,25
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ADOKTLKN UNXAVLKN

To A} 0g ToL XapPTLOL:
Mdéoo lval To oG Tov VOGS XaPTLOU attd €va TTAKO TwY 200
XOAPTLWV.
1° EpWTNUA N EVPEDT
2° n TuTTOTTOLAON
10 (UAAQL 1 mm
60 @UAAQ 7 mm
30 @UAAQ 2 mm 1 15 @VOAAQ 1 mm
3° gpWTNUA, TPAEELS: EVWOVW TA YUAAQ, ditmAactdlw, TpumtAactdlw, Ta
ouola Kat ta un dpola
19¢p; 3 mm TUTTOC A
19¢p; 2 mm TUTTOG B

9; 2 mm TUTTOG I 93



Pewpla ALOOKTLKWYV KOTAOTOOEWV

O daokalog poomabel va ‘ekywpNoel’ KATIOLEC A-OLOAKTLKEC
KOTOLOTAOELC WC MEPOC aTto Eva oUVOAO aAAnAemibpaong
HaOntwv Kat SaoKAAWV oTLC SLOAKTLKEC KATALOTAOELG.

Quotka ot S16aKTIKEC Kal a-OLOaKTIKEC daoelc dev eival
OPATEC OTO pHadnTA.

EvBappUvovtac TN CULUETOXN KAl TO Kivntpo o Brousseau
HEAETA Kol vaAVEL TO TTOULYVIOL.

OL poBnteg mepvoLy atd pia TPWTN audopunTn
OUMMETOYT), OE AVOYVWPLOT TNE KOATAOTOOTG KoL EEEALEN TNG
TTPONYOUMEVNC YVWOTS.
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Qewpia ALdaKTIKWY Kataotdoewy

* H amdktnon tng veag yvwong yivetal Kupiwg otav o
waontig dokwudlet va Tto KAvel €€w amd KAOe
OLOaKTIKA TtpdBED.

¢ M TETOla KATAoTAON AEYETAL 0-OLOOUTIHN

* OL poBnteég mepvouv amd Ml TTPWTIN oaudopuntn
OUUMETOYT], OE QVOYVWPLON TNG KATAOTHONG KoL EEEALEN
NG TPONYOUHEVNS yVWar_.

¢ KdBe tunua yvwong mAalolwveTAL atd €va oUVOAO
OLOOAKTIKWY Kal a- OLOAKTIKWY KATAGTACEWY TTOV TNG

d(vouv To vonua Kat tnv dnuouvpyouv.
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OAK, yvwaon Heoa amo TO TTatyviol

MNapadetypa

2To mATwUa e(val ATTAWUEVEC
KOPTEAEG LE TTOOOTNTEG OFE
SLOLPOPETIKOVE oXNUATIONOUG. Ta
rtadLd ailovy o€ OUADEC, TTOV UE TO
oLVONuUa TtpooTadoly va BPOouy TLG
TILO TLOAAEQ KOPTEAEG UE KATTOLOL

TToooTNTA.

MapaAayn mpwtn apiOunon

@ ®O 000 o
@ ® O @

@ | @




OAK, yvwaon Heoa amo TO TTatyviol

Mpwto emimedo: Mauyvidt. Ta tadid ailovv
bdxvovtag TG Lop@EG TTou
E€pOuv.

AgVTepo emimedo : Avayvwplon. Ta tadd
kataAaBaivouy dtL uTtdp)xoLY
KL AAAoL oxnuatiopol Kau
mpooTaBolV va Toug
evtomi{couy.

Tpito eminedo:  «Mvwon». Ta Tadd
g€olkelwvovTal va
avayvwp((ouy TI¢ TooOTNTEC
0€ OLOLPOPETLKEG LOPWES.
Tétapto eminedo: «Metayvwon». Ta adid
KOTOVOOUV TIG OXECEL TTOV
gugaviovtal. 97



OAK, yvwaon Heoa amo TO Tatyviol

e  OLpaBntec mailouv to malyvidl Tou KpUpHEVOU aplOuou:
0 12,3 4.5 .6, 78 910

L — 2. 3
, 5
8
Mouwyvidi. OL paBbnteg avalntolv «Tuyaio.
Avayvwpion. Ot pabnteg katalafaivouv otL xpeltdlovtol eVOLAUECOUG
apLOuouc.
«fvwon». Ot padntec ‘avalntolVv’ evdlapecoug KAAGHATIKOUC KoLl

otnv opada mou POoTEivVEL Kol otnv opada rov avalnta
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OAK, yvwon peca amod To matxviol

Ot paBntéc naillovv tov aywva ytoeto 20 ue 1 n 2

KaBe maixtng AgeL 1 ) 2 pe otoxo va ptacel mpwtoc oto 20.
Kepbilouvta 2, 5, 8, 11, 14, 17, 20 yevika tat 20 -3k, k=0, 1, 2,3,4,5, 6
MNoawvidlt. O pabnteg apykd avalntouv «Tuxaion

Avayvwplon. Ot paBnteg katalaBaivouv 0TL xpelalovtal OTPATNYLKN
Kol apXLKoU ¢ aplOpouc.

«Mvwon». OLpaBntéc metuxaivouy tnv oXetkn dtadboxn avtiotpoda.

Fevikevon Avaloya pe to eninedo yevikevouv (20 -3k), ebapuolouvv
o€ dAAo mAaiolo my. 50 ko 2R 3 (50 - 5k), A umopouv va

VEVIKEUOOUV TIEPLOCOTEPO «OYWVOC YLOL TOV AyWVA OTO N LE
m N | BApata, n - (m+1)k
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EumAekOueveg Evvolec otn OAK

EmioTnUoAoyikr] avdAvon
Eunddia
ASAKTIKOG LETACTLATIONOG

‘ ABAKTIKE gUTddLa A AKTIKA UNXAVIKA I\/\s,ravaouxr']
oAloOnon

ASLOOKTIKEG (PATELS

Katdotaon dpdong,
EKPPOOT,
Tekunplwong

ASOKTIKA paLvOuEVa

ZVotnua
OLddoKwv

gmionuomnolnong

AWSAKTIKO cuuBdAato
Exxwpnon




Oswpia Apaong
Davidov



A aKTIKN TNG Qewplag Apaong

* Me ekkivnon tn 9ewpia dpdong (activity theory, Luria, 1973,
Leont’v, 1981), o Pwoog peAetntic Davidov, avamtuooel
wa SLOAKTIKNA TtpoaoeyyLlon Tou otnplletal oTnv eloaywyn
Kal tnv mapeufacn Twy HOWwVIXE OSLHUOPPWUEVWY
EPYUAElWY OTNV LAONUATIKY eKTTALOELTIKN dladikaaia.

* Ymootnpilel TO TEPATHUA ATTO TO YEVIHO UL (LPNPNUEVO OTO
ELOMO MOl OULYUEXPLUEVO WG OOKIUN Ttopela avAmTuEng
LAONUATIKWY EVVOLWV.

n BB Soviet Studies in
Jassraos B.B. . 2
Mathematics Education

BHL1bl OBOBLUIEHII B OBYYUEHHIL




A aKTIKN TNG Qewplag Apaong

H @swpia Apdong (Activity theory) elual pwa YuyxoAoywkr Bewpla
Tov exeL T pllec TNG OTNV OCOPLETIKA] KOLWWWVLIKO- LOTOPLKN
buyoAoyikr tpoceyylon tou Vygotsky.

OeueAlwtig¢ Tou €lval o A. Leont'ev TOU KATAVOOUGE TIG
avOpwWTLVEG OPATELS WG CLUVOETA, KOLVWVLKA ALVOUEVA.

H Bewpla avtq €ywve Paocikry YuxoAoyilkrl TTPOCEYyLon OTNnV
Tpwny ZoPletik Evwon UE €QAPUOYEG OE TTOAAEC TIEPLOXES
OTw¢ otnV eKkTtaldevon, TNy gpyovouia kat tnv YuyoAoyia tng
gpyaociac.

TriUEPA EXEL EWPOPUOYEC OE TOAAA UEPN TOU KOGUOUL KOl
avemtuge Olaitepo mpPooavATOAOUO PE TOV oKavdLvafo

pHeAetnTn Y. Engestrom.
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A aKTIKN TNG Qewplag Apaong

To Bewpntkd TmAalolo TNG Oewpla Apdong AVOAVEL TIG
vIPWTILVEG TTPAUTINEG WG avUTTTUELONES dladinnoie¢ TOOO Of
ATOULKO 00 Kal O KOWWWVIKO €T{TTEdO Kal Xpnoluomotel
dpaotnpEloTnNTe WG Paciki povada UEAETNG Twv avOpWTIVWY
TIPOKTIKWV.

2Tn O0pactnPLOTNTA EKTOC OO TO UTIOKE(UEVO KAl TO
avtikelpuevo StapuecodaBolv epyaldeia (artifacts,

TEXVOUPYNUATWY).

‘Eva gpyaAeio/ texvovpynua eivat ‘pouotd’ (avtikelpuevo, UEO,
oxnua, onua, wa mapdotacn) 1 ‘vontwd’ (10ggg, dlepyaoieg,
OTPATNYLKEG, KAVOVEG 1 pOAol) Ttov dlapecoAafolv aAAd Kat
TPOTTOTTOLOVVTAL OTN SLAPKELA LaG dpaoTnELOTNTAC.
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Qewpla Apaong

duolkd r vontd

EpyaAeia
Kivntpa YTToKELLLEVO AVTIKELUEVO IRV RNt Aeqde
Kol 6TOYOL H ’ !

Apdon Kot Tpagelg

\4
moclesia




A aKTIKN TNG Qewplag Apaong

* 2TO apyLKO ‘Tplywvo” (VTTOKE(UEVO — AVTIKE(LEVO —
epyaAeia) o Engestrom (1999) tpooOeTEL

- TOUC XOLVOVEC,

- TNV KOWvOoTNTa ard Ta ATOUA TTOU EUTTAEKOVTAL
AUEDO 1 EUUECA LE TO EPYO,

- TNV XOTOVOUN EQYNOLWV
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Qewpla Opaong

Epyaleia

Yriokeipevo AVTLKELLEVO > l
Kowvdtnta

EPYACLWV



A AKTIKN TNES Qewplag Apaong

Culture

(Activity Systems)

Activity
(Play, Learning, Work)

B

Cognitive o Intellectual
Conflict o Difficulty

Real-Life Situation, Inquiry, Paradox,
Puzzle, Surprise Situation, etc.

108
°



A aKTIKN TNG Qewplag Apaong

O Davidov Bdaletl tn dlapecoAdfnon Twy SLoUOPPWUEVWY
UOONUOTIWY EVVOLWY KAl Tn XPNon Tou uabnuatikou
OUUBOALKOV CLGTAMATOG.

Elcayel Ta poOnuotied otouyeior xot ovuBoAa mopaAinAa ue
TNV TIPOCEYYLON TWV EVVOLWY, OTWG KAl Tn XpPrjon Lo
PNPNUEVNG 1oL axPLBOUG YAWOOTO.

Agv Klve(tal amod To €lOKO OTO YEVIKO aAAd avtioTtpopa
aTto TO YEVIXO OTO ELOIXO.
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A aKTIKN TNG Qewplag Apaong

 Kata tov Davidov, ywa tnv ap®unon, ta mawdid
dlayelplCovtal TNV €vvola TNnG LooOTNTAG CULYKpPIvovTag
UKD, ETLPAVELEG, OYKOUG KATL. Kal TA TtEPLYPA@OULY UE
ONnAwoelg 6mwc G < R.

* Ta ypAuuata TaploTAVOLY TTOGOTNTEC TTOU GULYKpPIvovTal
KoL OxL Ta (Ola Ta avTIKE(UEVQ.

* JNUELWVOUUE OTL Ol dNAWGCELS AWOPOUY TTOCOTNTEG TTOV
deV UTopoULV Ta Taldld va UETPHOOLY GE AUTO TO 0TAdLO
LABnong Tov €xouv PTACEL
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A aKTIKN TNG Qewplag Apaong

e XTNV KPLTIKA TOou HovtéAou autol ot Cobb et als (1996)
gemonuaivouy OtL av Kat o Davidov umootnpilet tnVv
ELOOYWYN TIPOKTIKWY TPOLRANUATWY HE vOnua ywa Ta
TtadLd, ETIUEVEL ONUAVTIKA oTn Xprjon cuuBoAwv Katl oTn
YPNYOPN avATTTUEN YEVIKEVCEWVY.

 To otowxelo avtd mBavad odnyel oe emeyPAoel TWV
EKTTALOEVTIKWY TOU ULTOBAAAOLY TNV AVAUEVOUEVN
Oewpntik okePn amd to taudl.
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A aKTIKN TNG Qewplag Apaong

* XTIC TTPOTELVOUEVEG OLOOKTIKEG TIPOAKTIKESG EVOAPPUVEL TOUG

EKTTALOEVUTIKOUG OTN XPron 7o a@nEnUevVNg »oi oxpLtBoug
yAWooog, oTny mpoxinon Aadwv mov Ba evtomiotovy amod

TOUG HaBNTEG Kat ot oculATnon TAvw o€ dLAPWVIEG WOTE
va 0dnynBel n td&n o€ cLyKPIoELS KAl ATTOWATELC.

Bokq
= =2

[£0- [30= 20 3 Uﬁsﬁ_gﬂ%‘\mﬂw
[0 420=110 | unik -7610'33

Hio- 170280 = 320
A052=F0

W+ Igp= 220
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A aKTIKN TNG Qewplag Apaong

 To povtéAo avtd ouvlntiEtal TOAU amd TOUG
UTTOOTNPLKTEG TOL Vygotksy Kal TNG KOWWVLKO-

TLIOALOTIOULKAG TIPOCEYYLONG OTN HAOnUATIKA
eKTTALOEVON).

*  AOKIUAOTNKE, EKTOG ATTO TNV TPWNV COPRLETIKN
EVWOTN Kal 0To Tpoypaupa «Measure Up» OTLG
H.M.A. LE EVOLAPEPOVTA ATTOTEAETLATA.
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«Measure Up» otic H.T1.A.

* OL aplOuoi TpokUTTTOVY aATtd TI{ AVAYKEG LLETPNONG OEF
TIPAYUATIKEG KATAOTACELS (UAKOG, ETTLPAVELA, OYKO) UE TA
TUTILKA oUUPoAa OTtwg To >, < 1] =, va OLEVKOAUVOUVY TIG
OLYKPIOELC.

* OL HaOnteg avtiuetwmi{ovy KOTOOTACEL, UETOATPOTNG
AvVIoWY TTOCOTATWY O€ (0€¢ 1] KAt To avtioTpowo.

* € UlO KOTAOTOON YA TTAPAOELY LA TOV TUTTOU «A < B» OTtOoU
Ta Tawdd dokudlovy va petacxnuaticovyv ta dvo dvica
ueyeon (my. unkn) o€ (oa, Ba ypelactel va TpocOBecoLY
0TO AN va agalpecouy amo to B.
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«Measure Up» otic H.T1.A.

* Katd tnv amoyn Ttwv €peuvnTwy n woTnTa €ival pa
ONUOVTIKN €VVOla KOL N TTPOCEYYLON AUTH] ETUTPETEL OTA
tadLd, and tn UkpoTtepn nAkia va €pBouv o€ emaEr] Ue
TOAAEG 16L0TNTEG (OTMWG AVTIUETABDETIKOTNTA,
LETAPATIKOTNTA, KATT) TTOU avaTtTUCCOVTOL UECA aTTO
YEVIKEG TEPUTTWOEL] KL OXL UEUOVWUEVES OPLOUNTLKEG
KATAOTAOCELG.

e OL oVYKp(OELC TPpAYUATIKWY UEYEBWY, WBlaltepa dtav dev
umopolv va TpayuatononBovy dlacOnTikd slodyouy
ota adld TNy €vvola tng povaddag, Tou ival amapaitnTn
o€ KAOE peTpnon.
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«Measure Up» otic H.T1.A.

* OLegpevvnteg umootnpilovy OTL, akoua Kal yla tatdLd
TIPWTNG dNUOTLKOV, Ttov Toug {nteltal va eEetacouy av
LoXVeL 3<8, elval oe B€on va OWGCOLY ATTAVTACELS TOU
TUTTOV:

«OLV EXELG TPELS TTPUYUXTINA UEYAAEG LOVAOES YLo TO 3 oLl
ULXPEG YLt TO 8, TOTE TO 3 Umopel va eivoal ueyaAUTEPO aTTO
T0 8. AAAd arv dovAgVeLg otnv aptOuoypauun, TOTe EEPELS
OTL TO 3 elval WnpdTePO amo To 8, ylati exel dAeg ot
uovadeg eivat (dec» (amdvtnon madlov 6 xpévwy)
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«Measure Up» otic H.T1.A.

MaBnteg TnG tpwTng TA€ng emiong elval o€ B€on va
LEAETNOOLY LOOTNTEC KAL AVIGOTNTEG.

‘Evag nabntng mpodoege «av BaAelc tnv idla ToooTNTN
1oL 0TLG OUO (0€C TOOATNTESG, TP UUEVOLYV (OLEG».

Kt €vag AAAOG LaONTAG TTOLPATAPNOE «V OL TTOGOTITES
elvoL VIOEG, UTTOPEIC va TTAPELS 1] VoL BAAELG aTtO TN
UEYyaAUTEPN ot TAAL Vo tapoeivouy (Steg (AVIoEQ)».
AuTad tou KataAafaivouy Ta Tadld aroTeAOUY Ula
YEPN Bdon yla TNV avATTTLUEN LABNUATIKWY LOEWV.
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«Measure Up» otic H.T1.A.

* JUYKP(VOVTOG EVA TETPAYWVO LE £V 0pOOYWVIO Eva
Ttald( KaTapepe va amavtioel wg e€Ng:

«UTA T oXrjuata ouvovaovtat. Av BaAels dVO
TeTpdywva Su elvat To (Sto ue to opYoywvio. Kot oy
BaAeLg SU0 opYoywvia S xAVOLY EVa TETPAYWVO aAAX
UEYNAUTEPO OTTO TO TTPWTON
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2ZUYKPLOELC BEWPLWYV

* Ta xowva toug atowyela elvat:
l. N avaykn atouKng dpactnplomoinong Twy
wabntwv
Il. ] ELTTAOKN TOUG OE KATAGTACELG LLE VONULA KAl
eVOLAPEPOV YL AV TOUG,

. H dnuovpyia mpofAnuUdTwY, KATACTACEWY KAl
dladlkaoLwy Ttov dev evBappUVOLY UOVO UL
«TOTIKN» OlATtpayUATeELON AAAQ 08N YOULY O€
YEVIKEVOELG KOl TUTTOTTOLOELG,.

119
o



2UYKPLOELC BEWPLWYV

e OLdlaopsg Toug Pplokovtat Kuplwg :

otn dtadaolo uéoo artd TNV omoia 1 HTOoULHN N

ovAdoywri avamtuén Sa cuvavtnioel TNV Emionun

uadnuatinn yvawon.
. H ©AK evdlapepetal yla T vorjuata Ttou
avamtoooovTal oTnV TAENn Kal TN
dLATTPAYUATEVCOY] TOUG akoua KL av dlatnpouv
TI{ ATMOOTACEL TOUC OO TNV TUTLKN
Labnuatikn yvwon.
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2UYKPLOELC BEWPLWYV

* OLdlaopEg toug Pplokovtat Kuplwg :
otn dtadaolo uéoo artd TNV omoia 1 HTOoULHN N
ovAdoyw] avanttuén Sa ocuvavtnoel tnv emionun
uadnuatinn yvawon.
. Ta PM &(vouv Bdpog oTnv €UTAOKN TWV
LaONTWY 0€ KATAGTACELG TTOL CUVIEOVTAL OTEVA
LE TNV EUTTELPLQ KOL TNV TIPAYUATIKOTNTA TOUG,
akoua KL av 0gv yvwplCouv Tov akplpn tpomo e
TOV 0Tto(0 YEVIKEVOVTAL.
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2UYKPLOELC BEWPLWYV

* OLdlagopeg toug Bplokovtat Kuplwg :

otn Stadaolo uEoo amd tnv omoio N atounrj 1 cuAAoyn

avantuén 9o ouvavtrioel TNV emionun LeONUATIXY] Yvwaon.
. H OA Bewpel avtioTpowa OTL TA KOWVWVIKA Kal
TIOALTIO KA dnuovpyriuata elcayovtal ot avTIAELS
TWV Hadntwy ToAL vwpltepa amd OtL ot (dlot elval o€
OEon va emefepyactoly Kol OTMWOONTTOTE TOUG
emnpedlovy, Xwpei¢ Ouws va Umopoly va amavTroouy
OTOV TPOTTO UE TOV OTTO(0 T KATOAVOOUY Ol LaBONTES Kal
UTTOPOUV VA TA ECWTEPLKEVCOLV.
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7 BooLKO( OLOAKTIKOL KAVOVEG

1. EMKEVTPWON OTIC UeYAAEG LOEEC TWV LAONUATIKWV.
2. Ekklvnon amo eva mpoBAnua — pwtnua.

3. EvBdppuvon twv nabntwy va dpaoouy xat va
OUEPTOUV.

4. AvtoAAdayn kol dldAoyog — Oev amavtd 0 dATKAAOG
5. 'EAgyxo¢ Kal a&loAdynon amd Toug Ladntec.

6. Xprion vAuoU xot SIOUAUTINWY UECWY

7. Xprion SLoPOPETIKWY UOPPWV SLOAXTIHNG
opyavwong tng TA&ng (AaTouLKd, o€ UKPEC OUAdEC, OAN N
TAgn).
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Awayeiplon TnG TAENGg TWV
MaOnuatikwy



ABAKTIKO ZuuBoAato

e O Brousseau (1997) opilet wG AWOAKTIKO ZuuBdAaio To
oUVOAO TWV OUUTEPLPOPWY TOU OLOACKOVTO( TIOU
avapevovtal amd Tov UHabnti Kal To oUvoAo Twv
OUUTTEQLPOPWY TOL HOONTH TOU aVAUEVOVTAL aATtO TOV
dldaokovTa.

* To oUVOAO AUTWY TWV KAVOVWY TtPocdLlopllouy €V LEPEL
pNTd auT TN OX€oN, AAAd TTAvw ar’ dAa ¢PPENTE GTO TL O
KAOE CUUUETEXWY TPAYUATOTTOLE(, DOTE Vva
AVTATIOKPI(VETAL OTIG TTPOGOOKIEG TOU AAAOV.
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ABAKTIKO ZuuBoAato

 To AWOKTIKO ZvuufoAaio e€aptdtal amd TN OTPATNYLKN
dldaokaAlag Tov €xeL vLOOeTNOE(:

- Tpomog epyaciag wov amoutel 0 SIOATKWY amd Toug LabnTEg,
- OLTTAULOAYWYLKEG ETILAOYEG TOV,

- N EmMoTNUoA0Y(a TOU KABWC Kal

- oL OaKTIKOl TOL oTOYOL

elval OUOLOOTIKA TUAUA TWwY POCIKWY XOPAKTNELOTIKWY TOU
ouvupoAaiov (Henry, 2003).

* To cuvuPoAalo avTd «UTTOYPAWETO OTO TIPWTA OTAdIA TNG
po(Tnong Twv TTadLwy 0To OX0AE(O.
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Mapadeiyua Kavovwy AZ

* EmiAvon mpoPAiuatog

Ta TPOPAAUATA EXOUV KOLVA YXAPOAKTNELOTIKA SLAUOPEWYOVTAS ULd
oelpd kKavoveg (Brousseau, 1981):

- 'Eva mtpdfAnua Avvetal Kavovtag TTpdEeLC.
— OAa ta mpoPAnuata €xovy Avaon.
— H AVon avti elvat €vag povadikdg Kat akpng aptOudg.

— OAa ta otowela mov xpetdlovtal yla tn Avon €vOg mpoBARuUATOoq
TapaTiBevTal 0TNV EKPWYNON.

— H ek@uwvnon ogelAeL va unv €xeL TEPLTTA oTOLYE (AL

- O epwTtrioelg Tov tiBevtal dev €xouv ox€on UeE TNV KaBnueplvn
TpaypatikétnTa (avacTtoAr] voruatog)
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Mapadeiyua Kavovwy AZ

* TPLYWVOUETPLKEG CLUVAPTAOELG
Ta amoteAéopata tng €pgvvag Bagni (1997) €6el&av ATl oL
LaONTECG, 16-19 ETWV, ETNPEACUEVOL ATIO TOV TPLYWVOUETPLKO
Tiivaka, Oewpovy ATl dEV LTTAPYEL ATTAVTNON YLA TLUEG TTOV OEV
Bplokovtal otov mivaka.

* Tla topddelyua, otnv doknon «Bpeite x € R wote nux=1/3», ot
HLadnteg amavtouy Ot
- TTPOKELTAL yla aduvatn e€lowon,
- dlvouv amdvtnon PBaclopevn TNV eKTUNON CUUPWVA LE

TLG KOVTLVOTEPEC TIULEG TTOV BploKovTal oToV Ttivaka N

- ovoxetiCouv AavBaoUEVA TLG TLULEG. 128



KOolvwvIKOHaOnUATIKES VOPUES

* AvtloTtolyolL Kavoveg avtol avamtuxonkav cav WOea and
toug¢ Cobb & Yackel (1996) kat avamtuxOnkav o€
ouvepyaoia pe toug Bauersfeld, ylia va €€eldikevouvy eva
KOLWVWVIKO {NTtnua peca otny Td€n Twv Madnuatikwyv.

o Kowvwvixouadnuatinec Nopues (Sociomathematical
Norms): ATtoTeAOUV KAVOVEC KUPIWG OXETIKEG UE AVOELS 1
e€nynoelg pabnuatikwy Bepdtwy (Pabeic Kol EVOPATIKES

1 KOWEG).
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Napadeiyuata EEnynoewv KMN

Mua TAEn peAetd tny mpocBeon e duprploug aplduovg,
TUX. 12+13:

- Kattota TtadLd dlvouy €Ny oELg TOL TUTTOU «1 KAl 1
KAVEL 2, 2 KAL 3 KAVEL 5»

- Katola AAAa divouy €€NyrOELS TOV TUTTOU «10 KAl 10
KAVEL 20 KOL 2 KOl 3 KAVEL 5»

Eivat auteg ot e€nyroelg (6Lec w¢ mpog T uoN Toug? TIG
XTTOOEXETNL O EXTTUULOEVTINOG? Tt OXOALAEL?
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Napadeilyuata EEnynoewv KMN

* OtYackel & Cobb (2001) xapaktnpilouvv
TNV TPWTN W TTEPLYPA Y] dLaednaoiog Ka

TN 0eVTEPN WC TTEPLYP AP TTPXENG TTAVW TIG OEKADES KLl
LoVAOdEC (LOONUATIKA aVTIKE(HEVA).

* O eKTTAOEVTIKOG ETILKPOTE( TN OEVTEPN SNUOVPYWDVTAG
TOV Kavova ota tadld OTL oL eENYrOELS TTPETIEL VAL
AQopPOoVY TTPAEEL; SPATELS TTAVW OTA AVTIKE(HLEVA KL OXL

TLEPLYPAPEG.
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Napadeiyuata Avoewyv KMN

Mia TAEN LEAETA TPELG TTPOCOETELG LUE TO 9:
2749, 379, 47+9:

- KATtoLa TTatdLd KAVOLY 0WOoTA TIG TPELS TTPOCOETEL
Kal d{vouv TIC aTtavToELS

- Kamola dAAa dlvouy pia AVon UE €va TTLO YEVIKO
Kavova: TNy mpocOeon Ue Tn dekada pelov 1.

Eivat autég oL AVoELS (OLeEC w¢ TPOG TN UGN TOUG? TIG
XTTOOEXETNL O EXTTOUOEVTINOG? Tt oXOALAEL?
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MNapadeiyuata Avoewy KMN

e OLUaOnTEC apXIKA TtpoTE(VOUY dLAopeg AVCELS XWwpP(G va
Eepouy WG Ba ekTIUNOe( amd Tto dAoKaAo Kal Ywpls va
EXOUV TPOKABOPLOUEVA KPLTAPLOL TOUL TL Onualvel
LaONUATIKA OLAOPETLKO.

* Me tn ovuuetoy Toug otn ovlitnon, TA TALOLA
waBaivouy Tweg Ko TToleG 0 SATKOAAOG «VOLLOTTOLE ».
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MNapadeiyuata Avoewy KMN

* OtYackel & Cobb tapatnpouyv 0TL 0 EKTTALOEVTIKOG
xapaktnp(let (Yackel, Cobb & Wood, 1998, 1996)
TNV TPWTN WG oA AVor Tov lval amodeKTH, AAAd
TN OeVTEPN WG £EUTTVN KAL TNV ETUKPOTE(
ONULOLPYWVTAG OTA TTALOLA TOV KAVOVa YLa TO TL Elval
£€uTTVN Kal artoteAeouatiki Avon.

*  ZNTWvTag TETOLEC AVOELS KL a&loAoywvTag Ttola elval
aTtAr], KaAr] 1] OLAPOPETLIKT], O EKTTAULOEVTIKOC 0dNYel TNV
TAEN va SLAULOPPWCEL KAVOVEG YLO TO TL UETPAEL 0T
MoOnuatwa (Voigt, 1995)
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Apa, KOLVWVIKOUOONUATIKO( KAVOVEG

* (avtiotowa pe to AXY) elval €va 0UVOAO CUUQ@WVNUEVWY
apxwv ouvUTaPéng ot ouVOLKAAXYNG TWY ATOUWY ULOG
opadag mou emiTeEAEl €va okomo, EeklvolLVv Kal
kKaBodnyouvtal amd To OACKAAO Kal &vioXVOULV TN
WKPOKOVATOUpa NG TAgng n omola yapaktnpiletat and
eme€riynon, ocu{ftnon Kat emyepnuatoioyia.

* Apopd OTL OVAUEVETOL ATTO TOLG HAONTEC ywa TNV
e€nynon AVcewv 1} TpoToLv oKEYNC.

* A@opd OTL avapeveTal amd Toug LaBNTEC OTIG EPUNVEIEC
KOl 0TI AVCEL TOUG ] TWV AAAWV.
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Epmodia

‘Eva eumodlo evtomifetat amd ta emavaiapfavopeva
AdOn Ttwv padntwv. Avarmapdyovtal Kot elval emipova.

E{val Eévag tpdmog va BAETEL TA TTPAYUATA, UL avTAnyn,
LLLOL TTPON YOV LEVT YVDGT) TTOU TWPa OEV E(VaL ETAPKIG.

- Nwg ypagovuue to T, téoa Ynepla £xel,

- Elvatto 2=1,999...,

- AvIx-dl< 1/10" tdTe TO X=d

Mw¢ mpokupav avtd; AmO Kokrl kKatavonon - Kokn
ddaokaAia Twy pntwy; KAt dAAo kal Ty

136



Epmodia

* O Brousseau vmootnpilel OtL Ta AdBn mouv Kdvouv ol
nalnteg oxetiCovtal cuxvd o€ eumodila Tou UTopouV va
avayvwplooUyv o€ TPEL SLAKPLTES LOPEG:

- EMLOTNUOAOYKA (avamTtuEng tng EMOTAUNG)
- OVTOYEVVETIKA (avarmtuén okeyng)
- OLOOKTLKA Kal
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Eumodia

* Ta mpofAriuata Tov cuvavtouy oL LoBNTEC UE TOUG DEKADLKOUG
KOl TA KAdoUata o@e(AovTal GE OVTOYEVVETIKOUG, JLOAKTIKOUG
KOlL ETILOTNLOAOYIKOUG AGYOUg.

* To SLUPLTO QITEVAVTL OTO CUVEXEG EXEL TOOO AL OVTOYEVVETIKN)
000 KOl LA ETILOTNUOAOYLIKY] dldoTaon.

 BonBwvtag ta madld va mpooeyyloouv Tnv €vvola TOU
ouVEXOUG 0 Brousseau TpoTe(VEL TO KLV YL TOU apLOUOU.
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Mapadelypa emMOTNUOAOYLKNG AVTLOTOLYLOG

* O moAAumAacLloouos Twv Alyuntiwy
OL AlyuTttiol akoAovBouvoay tn ueBodo tov dumAaciaciuov
yla Tapddetypa 28 X 35:
2 70
4 140
8 280
16 560

KoL amd auTd T ATTOTEAECUATO XpnoLLoTtolovcay drmola
ntav BoAwkd,

TTX. TA 16 KAl 4 KAl 8 =560 +140 +280 = 980
139



Mapadelypa emMOTNUOAOYLKNG AVTLOTOLYLOG

* O moAdamAaoloouog Twv EAARvwy

OL EAANVEG XpNOLLOTTOLOUY LOPWYEG TTIVAKA TTX. YLO TO
YIWWOUEVO 426X 354=150804.

400 20 6
300 120000 |6000 1800
50 20000 (1000 300
4 1600 800 24

141.600 + 7080 + 2124 =
150804
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Mapadelypa emMOTNUOAOYLKNG AVTLOTOLYLOG

Mée9odoL Twy uadntwv
¢ Otav 880nKe o€ HaBNTECG yla va UTTOAOYIOOLY TO YIVOUEVO 35X27= 945,
TtpLY SLdaxBouvv tov aAyopLOuo. Ot TpdmoL Toug ival TOAU XOVTA O
ue9080u¢ TOV XPNCLUOTTOINCE N AVIPWTTOTNTA LOTOPLHAL:
1°¢ TPOTOG:
35 X10 =350
35 X10=350 QTOTEAEGUA 350+350+245=945
35X 7=245
2°5 TPOTOG
35435 —70+70—140+140—280+280—560+280—>840+105
2 (POPEG 4 POPEG 8 POPES 16 POPES +8 (POPES  +3 (POPES
OUVOAO 24 (POPEG  +3 (POPES
141



Etikowvwvia otny tTd€n twv Madnuatikwy

[MOAAATIAEG LOPPEG ATTOB00TN G LABNUATIKOU VOrLATOG

* NEKTLKEG OLATUTTWOELG, AEEELG UE TEPLYPOAWEC
(rpowopwnn Asttovpyin)

 Emukolwvwvia péow mapovoiaong Kal avoa@opdg
(SdeucTinny Aettovpyia)

 MIVAKEG, YEWUETPLKA dLAypAUUOATA, YPOAWLKEG
TAPACTACELS cuvaPTAGEWY (E1XOVIOTINY] AELTOVPYI)

¢ MaBnuatikd cOufoAa: apbuol, cupfoAlcuol Tpagewy,
vpaupata, petafAnteg (cuuBoAwnn Asttovpyin)

142



FAwooa Kal dlayelplon

H YAWooa Tapouotdlel ypomTd 1) Tpo@opid T oKeEY.
OLAg€elg ] Ta oLUPoAA lval popel¢ TwV evvoLwY Kal
eMLOPOUVY OXL LOVO OTNV EMIKOLVWVIa AT TNG onuaciog
aAAd katl otny (dla tnVv emte€epyaaia.

2TNV TPORANUATIKN yLa TN XProNn TNS YAWCoOS 6TN
LOONUATIKY EKTTAOELOTN EUTTAEKOVTAL DLAWOPETLKA
EPWTNUATA KAl SLAWOPETIKES OEWPNTELC.

H tpooeyylon tov {nTtruatog amattel otolyela
YAWGGOAOYIX A, ONUXCLOAOYIXA, PUYOAOYLHE KAl
HOLVWVIOAOYIUA.
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FAwooa Kal dlayelplon

ZXEOT KAONUEPLYAG KOl LOONUATLKNG YAWOOOG;
Agrtovpyla Twv MabnuaTtikwy wg Ui YAwooa Kat TtoLd;

2XEON TNG YAWOCOOAG LUE TA SLAPOPETIKA CNUOACLOAOYLKA
rtedla (oVPoAa 1 AAAEG avamapacTACEL);

MaBnuatikn yAwooa wg EexwpLotd onuUacLlOA0YLKO
Tted(0;

2xeon Kat Aettovpyla yAwooag otn Ldbnon Kat
ddaoKkaAla;
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FAwooa Kal dlayelplon

Norjuata «5 QopEC 0 aplIUOG elval 2 TEPLEGOTEPO ATTO 10
(POPEG O PLIUOG»

AyvwoTol 0poL Kal cUUBoAA «0AoUANPWUN», «TEAECTHG»
KaBnueptvr kat pabnuatikni yAwooao «ywvio,
«TETPAYWVO», «pNTOGC», «dUVALLN».

MEe(&n kaBnuepLvng Kat LabnuaTtikig YAwooog ota
AEKTIKA TTpOPANLaTA
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Ouoikn Kat MaBnuatikn yAwooa

Alactdoelg Puokng Mwacoag

MaBnuatiki yAwcoa (tapadeiypota)

Inuaocia (Semantics)

AoydplOuog, 1, av Kat Lévo av,

Y0vtagn (Syntax)

Ala@opd 2xXy CLUYKPLTIKA UE 2 X ), SUVAUELS

Npayuatiotiki (Pragmatics)

ETtixelpripata, amaywyn o€ Atomo

dwvntikr (Phonology)

Aavelouevn and tn OF, dtapopetikol TpATTOoL

EKpaong 1. 5X(3x7) o€ oxéon ue (5x3)x7,
LE TIG KATAAANAEG TTAVCOELC

MopwoAoyia (Morphology)

Tplywvo, dLa-ywviog

MoAvonuia

YrtootnpiCetal 0Tl uTtApPXEL AAAA LAAAOY TA
HLaBnTikd elval Hla Lovoon kg yAwooa,
Trx.| onuaivel dtapw Kat emlong amdAutn
TIU] AAAQ SLa@opeTikd cuUforo a | B aAAd |
a-p|
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[Awooa kal YpuxoAoyia

[la TNV emowcodoutotinr 9ewpnon (Kat Tig andeLg Tou
Piaget) n yA\wooa slvat ekgppacon tng okePng Kat
artod(deL T voruoTta Ttov TO ATOMO EXEL AVATITUEEL.
Ontwg uootnpiletl o Vergnaud (1997) To cUVOAO TwY
AEKTIKWY, TTAPOACTACTIKWY 1] CUUBOAIKWY HEGWY TTOV
oxet(Covtal UE TO VONUA TToL atodlOETAL OE Lo EVvola,
ATIOTEAOVY Uit ATTO TIG TPELG CUVIOTWOES TNG.
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[Awooa kal YpuxoAoyia

la v xotvwvixo- moAittiounr] Sewpnon (Kat TIg
amdpelg tov Vygotsky) n yAwooca elval UECO
TLOALTIOULKNG LETADOONG KAl EPYNAELD TNG OUEYNC.
Zouwva Pe auti n yAwooa OStauecodaBel otn
dladpWwWon EVVOLWY, CUUUETEXOVTAG OTNV AVATTTUEN
TOUG.

Omnw¢ vmootnpiCet o Davidov (1988) ol HOONUOTIKES

A€€elc Kal ta ovuPoAa emdOpolyY oTNV AVATTTLUEN TWV
CETULOTNLOVIKWV» VONUATWY ATt0 TOUG LaONTEG.
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FAwooa Kal dlayelplon

2€ £va OLOAKTIKO TtAaiolo, Kal oL OV0 AslTtovpyled.

O Habntng ekppalel ue Adyla a Wea, (wa Avon, Ua
Kataokevr 1 Olvel pla e€Rynon, dpa avamapdyel voepad
TN OpAcn TOU KoL OpPyavWVEL Tn OKeEYn Tou UE
ATTOTEAECUA VO TNV avtilauPdvetal ce €va TLO
OUCLOOTIKO eTt{TtEDO.

AvtioTolya, 0tav aAANAemOpA UE TOUG EVNALKEG 1] TA
aAAa Ttadld, mpooAaufdvel vea vonuata | onuacieg
TIoV £(val POpPE(G EVVOLWV.

Ol GUAAOYWKA 1N KOWWWVIKA OLAUOPPWUEVES EVVOLEG
AELTOLPYOUV aAVATPOWODOTIKA OTNV AVATTUEN Kal TNG
OIKN|¢ TOVC oKEYNC.
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[Awooa Kat aAAnAemidpaon

* 2Ttnv aAAnAeni(dpaon (Bauerfeld, 1988) n yAwooa kat n
emolvwvior €xouvy TOATIOWKY, Aeltovpyla xa9w¢ n
LAaBnon eival Wa oTOULKA AVAKATAGKEUT] KOLVWVIKWY
VONUATWY | LOVTEAWV.

* Ol EKPPACELS TTOVU AVTOAAACCOVTOL KAl T EPUNVEVTIKA
AEKTIKA oxAquata Aeltovpyolv KaBOpPLOTIKA o©TNnv
AvVATTTLEN LOONUATIKWY VONUATWV.

150



[Awooa Kal vonua

H avdAvon tou ex@épovtoc Adyov (Oewpiac Tou Adyov,
discourse theory) avadelkvUetal Wdlaltepa onUAVTIKA
ylati cuvdEouy Tn Xprion Tng YAWGC oG UE TA VOrLaTaL.

O tpodmog ue Tov omoio mapovaialovtal ] ekgpdlovtal

Ol LOONUATIKEG EVVOLEC 1] TO VOrjUATA ONUATOd0TOVY
TOV TPOTO e Tov omolo yivovtal avtiAnmtd téco amnd

TOUG LaBNTEG 0G0 KL aTtd TOUG SATKAAOUG.
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[Awooa Kot Madnuatika

H pabnuatik udbnon amattel KatdAAnAn xperon
ouUBaTIKWY paBnuatikwy Opwv, clvtagng Kal
OLUBOAWY.

M'vwp(Coupue OTL €vag pabntng katdAafe wa A€En N
oVuPoAo av to ypnoluomnolel cwoTd.

Yrtootnp(fetatl OTL OEV AVAWEPOUAOTE OE UAONUOTIKN
YAWooa, aAAd o€ uo9nuatind Aoyo.

H avdmtu€n vonudtwvy ouvdEetal TOCO HE TNV
KOWVWVLIKN (evitoAttiopudg — enculturation) dco kat aTny
EUTTELPIKY] TNG dldoTaon.
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[Awooa Kal Epguva

* TaAaldTtepa n MPOWOPLKN YAwooa avtidetwiCovTay
w¢ devtepevovon 0TN dlATUTTWON HLABNUATIKOU Adyov,
OE OX€on HUE TA OULUUPOALKA ocvoTAUATA TWV
Laonuatikwy, tn ovvtagn kat ta Wlaltepa
XOAPAKTNPELOTIKA TNG LOONUATIKAS YAWOTAC.

* Mo mpoopata, €KTOC AMO TA ONUAVTILKA
XOAPOAKTNPLOTIKA TNG Hadnuatikng yAwooag ot
ueAetnteg e€etdlovv emiong Kat tn Xprion tng. HoOn o
Bruner vmootrplle OTL N TO ONUAVTIKA Xprion tng
YAwooag yiveTal Lega oTny Tpagn.
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[Awooa Kal ‘Epguva

OL ocVyypoveg Bewprioelg vtootnpilovv OTL dev UTtopEl
va e€etdoel TN pabnuatikng yAwooa Kavelg ywplc va
malpvel umoyPn TOL TO YAWOOIMO OUOTNUN TTOU
viodete(tal otav udvovue upadnuotikd o€ OAa Ta

emimeda.

2e OUTO ovumepLAaufavovtal 0 ypamtog Kol o
TIPOWOPLKOC AOYOG, TO GUUPBOAKO ocvOTNUA, TLIG
TIOPOOTACEL AKOUA Kal TG Xelpovouleg (Un AEKTIKN
ETIKOLVWVIQ).
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Elvatl paBnuatikn dpaon;

* A¢ Bewprjooupe yla TapddeLya OTL oL LaBNTEg
AVTILETWTICOUY LA KATAOKELT UE ETMKAAVPELS OYXNUATWY,
LLE Eva 0UVOAO SPACEWY:

- Karmolot padnteg tomobetoly
dueoca ta oxnuata, dokiudlovtag

Kal dlopOwvovTtag,
- Kdmotwot dAAotl dokipualouy va ta
(POVTAOTOUV Kal LETA TO TOTTOOETOUY

- Kat karotot dnuovpyoly oxedla yla va Bpouv
TOUG OXNUATLOUOVC.



Y 4 Y 4 4
ElvalL padnuatikn opaon;
E{val 0Aeg avteg oL OpAoels (DLeg, elval atAd OLOPOPETIKEG
TLPOCEYYIOELG;

E{val pa®nuatikeg OpAcels;
E{val dpdoelg Tov oOnyouv o€ LaBONUATIKEG LOEEG;

Mw¢ Ou TIG XELPLOTEL 0 EXTTALOEVTINOGG, St TIG EVOXPPUVEL
ovyxplivel, eme€epyaotei;



Etval padnuatikn dpaon;

* A BewproovUE AKOUA KAl TO TTAPADELY LA TOV
Tepipnuov puzzle Tov Brousseau (1997), Tt
XOPOAKTNPELOTIKA £XEL VT N Opdon;

- KataAnyouv oL uabnteg va

avTIAN@OOUV 1] va YEVIKEVGOULY
TNV €vvola TnG avaioyiag;
— ZUVOEOULV UE TTIVOKES AVAAOYLK WY

5
TILWOV KATAANYOLV;

— ['evikeDoOLY GTNY £vvola TNG
AVAAOYIKNG GLUVAPTNONG;



Kamola artavtnon;

* ALO@OPETIKEG dpacelg N Ywplc olvvdeon UE TIC
MaBnUaTIKEG EVVOLEG ] aKOUA XwpiG YeEVIKELON.

« Onw¢ vmoypauuillel kL o Radford (2006) av kat cuyvad ot
LaOnteg eUTMAEKOVTAL Kol dpactnplomolovvTal OE€
TTAOUCLEG Kal eVOLAEPOVOEC dpaoTnplotnTeg Oev €lval
olyoupo 46Tl Ba kdvouv TIG amapaltnTe( CLVOECEL( KOl
YEVIKEVOEL TIPOC TNV KatevBuvon tnNg avamtuing

LaONUATIKC yVWonc.



2uvOeTovTac TIC OPAOELC

OAa ta mapamdvw TPAyUaToTolouvTal HEca amd &va
oUvodo Olepyaoiwvy Tou EeKlvWvTag Oamd epwTrUaTa,
npofAquata 1 AyVWOTEC KATOAOTACEL, AVATTTUGCOOULY
UTTOOECEL, €TIAVOUV Kal HOVTEAOTTOLOUY HE TN XPNon
epyaAelwy 1N mnywyv, TEKUNPLwvouyv, emegepyalovtal
LETOAYVWOTIKA KOL TUTTOTTOLOUV.

[la To Adyo autd amattovvtal KATAAANAAd HoOnuatikd
Epyal.
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AOAKTIKOG OXEDLATUOG;

* A¢ Bewprjoouvpe TN OLOAKTIKN evOTNTA
gVPEONG TOL TUTTOV TOVL EUPadoL evog KUBOoL

* OLpaBOnTeg uTtoAoyiCouy TNV ETTPAVELD EVOG
otepeoV, mpoodetovtag ta uBadd Twv

edPWV:

- 'ExeLavtn n dpdon Labnuatika
XOAPOKTNPLOTIKA,

- 0Odnyel Toug HaOnNTEC TEAKA OTNV
KATAVONGN TNG EMLPAVELNG TWY OTEPEWY
Kal otny dnuovpyla Tov TUTToL ToV
euadov;
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To TAPAdELYUA TNG ETLPAVELAG OTEPEWY

1. Moo elval To LaBNUATIKO TLEPLEXOEVO;
2. Moldg elval 0 OWOAKTLKOC O0TOYOG ©€fon oOTO

TPOYPAHUA,

3. TlolEg elval oL TTPONYOUUEVES YVWOELS TWV HaBNTWY;

Moid eival ta tBava eumddia Kat Aadn;

5. Moleg mBaveg dpdoel odnyolv OTO OLOAKTIKO

oTOXO0;

6. TMW¢ va 0pyavWOOUE Lo CEPA ATTO «ULAONUATIKEC

dpaoTNELOTNTES;



To TAPAdELYUA TNG ETLPAVELAG OTEPEWY

1. Aldkplon moAvywvwyv, €Vpeon UE dBpolon
(kataokevoaoe KalL Ppec — peTpnon &
UTTOAOYLOUOC)

2. Adkplon mapdmAevpng Kat oAwknG (ue Pdon Tov
KUALVOPO) —eviaia eVpeon TAPATTAELPNS

3. Tevikevon ue yevika otowyeia (a, 3, v, p)

4. 20vdeon OAwv Twv otolxelwy (mAgvpwy,
TLEPLULETPWY, EUPAdWY, OALKNAG)

5. Epapuoyeg ote mpofArjuata.



