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There is no doubt that educational system is a main mechanism for constructing ideologies, images of the “other” and “otherness” in national, societal and individual level. Furthermore, it is well known, even in our postmodern communication era of technology that Education is the traditional vehicle through which ideologies, identities and social consciousness of the new generation is formed. One of the disciplines to educate young people, as for instance are Language, History, and create on minds of pupils and students national identity and identities for the “self” and  the “other”, is Literature (Fragkoudaki & Dragona, 1997: 13).
Personally, I believe that the main raison of Literature’s particularity and its importance in study of the image of the “other” is that Aristotle said about History and Literature. The philosopher distinguishes History from Literature by the way of their representation of the events; History, says, represent the details (ἐπί μέρους) of the events and Literature represents them in their unity (κάθ’ ὃλον) (Aristote, Περί ποιητικῆς, 9 [1451b 5-9]). So, Literature as discourse is very different from other scientific discourses and is the art that allows the reader to reflect more deeply on life, on ourselves and on others.

The subject of this paper is the image of the “other” in the Anthologies of literary texts of Greek Prime Education. First of all an Anthology is a collection of literary works chosen by the compiler. It may be a collection of poems, short stories, (full text or by excerpts) according to prescriptive criteria. But the Anthologies of literary texts as schoolbooks are something more than a simple Anthology. They have been written for didactic purposes in classrooms.
In Greek bibliography, there is not an entire research concerning exclusively the image of the “other” in literary texts, which are collected for reading in all classes of Prime Education. After 1980, there are many others concerning principally Language and History as didactic subjects (Hatzissavidis: 1997, Bonidis: 1998, Flouris & Ivrindeli: 2000). In these researches, Literature in school textbooks is used primarily for lingual didactic purposes and it is not treated as a subject used independently which is taught with his own principles and didactic methods.

The purpose of this paper is to demonstrate how the image of the “other” / “neighbor”, positive, negative or neutral one, is depicted in contemporary school textbooks, the Anthologies of literary texts of Greek Prime Education. Consequently, how children of 6-12 years of age, by reading these texts in classes, perceive the “other” and the “otherness”. 

As in the above paragraph we made allusion, the main hypothesis of this research is that if the content (meaning and message) of the literary texts, which are contained into the Anthologies, is positive, we also expect that the image of “otherness” respectively will be positive and consequently we wait that the image which the children-readers can perceive will be positive as well. On the contrary, if it is negative or neutral, it will be negative or neutral to. Here, we must underline that, in practice, didactic act in a Greek school is depended from the Analytical Programme, which is redacted and edited by the Ministry of Education, and finally is depended by Teacher’s Education as well and not only from the quality of the content of schoolbooks, that is to say the Anthologies (Akritopoulos: 2002).
The cultural and intercultural frame, the political and social context, on which the Anthologies are written as schoolbooks will provide us the assumptions for inferences and consequently will give us the measure of the reliability of the research. The books are written in the beginning of the 21st century and they are in use since 2001 (for 5th and 6th classes) and 2006 (for lower classes, 1st - 4th), when Greece, a country/state of the European Union, and its educational system are in a social and political process for which peace, cooperation and friendship are the main ideological portals on which political and educational systems are based. 

We must explain also, according to Foucault’s discussion about the formation of identities, (Gefou-Madianou: 2003, 63-65), that in the case of literary texts of an anthology we have a double intermediation (author-compiler/anthologist). Every text in an anthology is the result of a double intermediation, once by his authorship (that is the representation of discourse) and once by his anthologist/compiler (that is the selection of this or another representation of discourse, that is to say, this or another text with this or another subject). The first intermediation is realized by the creative writing of the author-creator of the text and the second one by the compiler’s selection. This double intermediation signifies the pedagogical purpose and the didactic use of these schoolbooks. Furthermore, I could say that it has an important pedagogical meaning as well, because in this communication process the receiver is a pupil, a child of school age.

The method which is appropriate to our research is the content analysis. Content analysis or textual analysis is a methodology for studying the content of communication, such as books, websites, paintings, etc. The method of content analysis enables the researcher to include large amounts of textual information and systematically identify its properties, such as the frequencies of most used keywords by locating the more important structures of its communication content. Such amounts of textual information must be categorized to provide a meaningful reading of content under scrutiny, (Krippendorff, Klaus, and Bock, Mary Angela, 2008). 

One more distinction, which is related to literary works, is between the manifest contents (of communication) and its latent meaning. “Manifest” describes what (an author or speaker) definitely has written, while latent meaning describes what an author intended to say/write. Normally, content analysis can only be applied on manifest content; that is, the words, sentences, or texts themselves, rather than their meanings. But, in case of literary texts, we pay attention as well to the latent meaning, which is contained in author’s intention.

The conception of “otherness” in human civilization has an extent meaning with many categories: the national, the racial, the religious “other”, the “other” as social being, and the “other myself” as well. The conception of “other” and “otherness”, as this Conference defined it, concerns principally the national, the racial, and the religious “other” in Balkan countries and peoples.

In the process of this content analysis, the meaning of the words “other” and “otherness” is extracted from every text discourse and in connection with the “self”. The text as discourse is considered as a verbal icon. The various forms of discourse limit and at the same time allow the formation of identities, (Gefou-Madianou: 2003, 63).  So, data of analysis are any reference, words, sentences, texts, which are the manifest content (discourse or picture) and also the latent meaning of literary texts. They are referred to places, countries, nationalities, peoples, others than the Greece and Greek, other religions, races, other names of authors, painters, heroes of stories other than Greece and Greek, attitudes, beliefs, customs, and characteristics of neighbour to Greece peoples. 

The research data are represented in a table by volumes as follows: 1) Anthology of literary texts (The dolphin), for A and B classes, 2) Anthology of literary texts (In the school of the world), for C and D classes, 3) Anthology of literary texts (With meditation and reverie), for E and F classes.

Table (1)
References to foreign, to “other” than Greece, Greek            Anthology 
Volume                                                                              (1)       (2)        (3)                                                               
Names of nationalities, peoples, races, religions               7         21        14

Names of places                                                                 3          6          28 

Names of writers (Foreign / Greeks)                                 6/55    11/40   16/66

Names of foreign painters                                                  3          0         18            

Names of the heroes of stories                                           7         36        45

Names of “other”/neighbor writers (Balkan)                     1          2          2
Texts as references to the “other”/ total                             4/63    7/59     13/93 

Texts as references to the “other”/ neighbor                      1/63    2/59     2/93

According to the research data of the above table (1), we may explain the foundlings as follows:

The references to the “other” and “otherness” represent a general image of other than Greece and Greeks, peoples, countries, states, in all three volumes of the Anthologies (1), (2), (3). The notion/conception of “otherness” as meaningful difference is extended to categories other than the national, religious and racial, such as, the social, the individual “other”, etc.

There are no many references to the meaningful “other”, references to which the “other” is depicted as a whole of different characteristics, that is to say attitudes, prejudices and stereotypes, except in 24 texts from a total of 265 texts in all three volumes, (1), (2), (3) . 

There are not enough references to the meaningful “other”/ neighbor. The existing references concern only Turkey and Greece. There are no references to other Balkan peoples, countries (Bulgaria, Albania, FYROM, Serbia, Romania, etc.) and their cultures. There is not any reference and information concerning the recent history and culture of these peoples and countries. The existing references of “otherness”, related to the national “other” (Greek~Turk) and the religious “other” (Christian~Muslim), are located in five texts:

1. Eugenia Fakinou, “The Greek children”, prose, in thematic unity “From Greek History”, vol. 1, p. 125-126.

In the (pre)revolutionary period, it signified the national otherness: Greeks ~Turks. The authoress represents the national other as oppressor and the Greek people as oppressed. She represents the fight for freedom (national liberty) not as a fight between peoples but as a fight between revolted Greeks against Turk authorities and soldiers. 

2. Elsa Chiou, “Nordin in the church”, prose, in thematic unity “Religious life”, vol. 2, p. 72-75. 

In a Christian church, it signified the religious otherness: Christian Greek ~Muslim Turk. The authoress represents the religious other without reference to the nationality of the hero (Nordin). Religious otherness is represented from the point of view of the child, by focusing on the meaningful “other”, with sympathy and understanding for the different.  

3. Photini Phraggouli, “Grandfather and Granddaughter”, prose, in thematic unity “Texts for society”, vol. 2, p. 160-163. 

National and social otherness: Greek~Turk. The national other is represented as neighbour with positives sentiments of friendship and kind neighborhood. 

4. Galatia Grigoriadou-Soureli, “A mean fellow of a fire-ship”, prose, in thematic unity “Events from Greek History”, vol. 2, p. 198.

In the revolutionary period, it signified the national otherness: Greek~Turk. The authoress represents the fight for freedom (national liberty) not as a fight between peoples but as a fight between revolted Greeks against Turk authorities and soldiers. The national identity of the child-hero is depicted from the point of view of the child, by focusing on him.

5. Dido Sotiriou, “The Refugees”, prose, in thematic unity “Events from Greek History”, vol. 2, p. 206.

In Greek-Turk War (1919-1922), national and social otherness: Greeks-Turks Refugees. Turks are represented as enemies; the hostility of Turks is manifest and obvious. The authoress focuses on Greeks refugees and secondly on the Turk people and soldiers, in the events of September 1922 (devastation/catastrophe of Smyrna) and the events which are followed. 

In these texts is depicted primarily the national and secondly the religious difference. The texts represent historical periods and events from Ottoman Occupation, Greek revolution of Independence, The Greek-Turk War of 1919-1922, and also recent history, the Turk occupation of North Cyprus and the division of the state/island and only one text is referred in recent period of Greek-Turk peace and friendship. 

The national and the religious “otherness” of Greek and Turk people are represented quite enough, but as the data of the research show, there are not enough texts related to the modern social life of two peoples and countries. The way of representation of discourse by the authors and the selection of the texts by the anthologists give a negative or a neutral image and a positive image as well. It is negative, because the image which is depicted is based to the events of concrete historical periods, which are wartimes. And only in one text on which we have reference to modern life, the image is positive. But under these circumstances and under these assumptions (finally with these data) we have not a quite real, modern and evaluative image of the “other”.

To the ethnic difference (Cypriot-Greek ~ Cypriot-Turk) and secondly to the religious otherness (Christian~Muslim) are referred also two texts of Cypriot authors in the Anthology (2). In Maria Pyliotou’s prose text the reader can perceive that the frontiers can not divide peoples. Children, the new generation, can not understand the division of the city, the existing boundaries in the middle of their city. And their kites symbolize the friendship and love of peoples, the abolition of these kinds of boundaries. In Kyriakos Charalambidis’s poem, the national “other” is not named, because he is probably a settler who wants take the house of a natal Cypriot-Greek. Dignity and magnanimity of human and humanity are the messages of the poem, in which is depicted neutrality, without hate for the meaningful “other” and with dignity for the “self”. 

In the national otherness, not of Balkan neighbours but to Germans, Italians, and Palestinians are referred also the texts below: 

1. Alki Zei, “The Germans and the tacks”, prose, in thematic unity “Texts from History”, vol. 2, p. 99-103. 

In German occupation of Greece (1941-1944), national otherness: Greeks- Germans.
2. Lilika Nakou, “Giovanni”, prose, in thematic unity “Texts from History”, vol. 2, p. 104-109.

In German-Italian occupation of Greece (1941-1944), national otherness: Greeks- Germans-Italians. 

3. Litsa Psarafti, “The garden of Samich”, prose, in thematic unity “Texts for society”, vol. 2, p. 154-157.

In Second Worldwide War, in Gaza (Palestine), national, social otherness: Greeks refugees and Palestinians indigenous.
4. Nikiforos Vretakos, “A soldier mutter in the Albanian front”, poem, in thematic unity “Texts from History”, vol. 3, p.  211.

In Second Worldwide War, it is signified the national and individual otherness: Greek soldier. 

5. Giannis Beratis, “In the mountains of Albania”, prose, in thematic unity “Texts from History”, vol. 3, p. 213-214.

In Second Worldwide War, it is signified the national and individual otherness: Greek soldier. 

6. Alki Zei, “The march”, prose, in thematic unity “Events from Greek History”, vol. 3, p. 215.

In German-Italian occupation of Greece (1941-1944), national and individual otherness: Greeks- Germans-Italians. 

7. George Sari, “The Cookies”, prose, in thematic unity “Events from Greek History”, vol. 3, p. 218.

In German-Italian occupation of Greece (1941-1944), national and individual otherness: Greeks- Germans-Italians. 

8. Fereydun Fariand, “Dreams with kites and pigeons”, prose, in thematic unity “Peace and Friendship”, vol. 3, p. 224.

In peace and wartime, it is signified the national and individual otherness: Iranian children.
 In studying the data, we also remark the absence of references in neighbours to Greece Balkan countries. What does the absence of references to other than Turkey Balkan countries mean? As we have referred above, the books have been written in the beginning of the 21st century. Greece, at this time, became an entire member of the European Union. The Balkan countries, at this time and before, were in a period of political, economical and social changes, which was the transition from communist to capitalist system. This political and economical insecurity and instability create a negative social image of the neighbors in Greece, which followed up the negative also image which was formed in period of communism. Greece in ninety’s and beyond became a country which had received workers from Balkan and other East European and Near Asia countries. The general image of Balkan cultures was not positive for Greek society. Greece’s post-war political orientation to Western Europe and America, the early globalization of the economy period and the post-modern movements in arts and economy of late capitalism caused in Greece the absence of any other than the financial interest to Balkan neighbours. Theirs cultural paradigm was and continues to be until nowadays neutral or negative in Greek society. Under these circumstances and under these assumptions we can explain the absence of any reference to Balkan neighbours of Greece. We can understand this choice of texts by the compilers/authors of the textbooks. On the contrary, we have many references to Western Europe and America countries. The significant absence of references to Balkan countries and peoples is followed up by the significant presence of references to European and American countries and peoples, as in the table (1) is marked. As we can remark, the references to European and American writers increases as we go from volume (1) to volumes (2) and (3), that is to say, as the age of children-readers increases to.

As the foundlings show, in Anthologies of literary texts, in volumes (1) , (2) and (3), the meaningful “other” categories are extended beyond to national and ethnic differences. The deeper meaning and the universal character of Greek Children’s Literature on one hand and on the other the educational system for which peace, cooperation and friendship are the main ideological portals speak for these choices of “otherness”. We have 6 texts which are referred to individuality, to individual differences of human and they are located as follows:

1. Maria Fraggia, “X..., like Xifias”, prose, in thematic unity “School and Child”, Vol. 1, p. 35.

In a schooling context, it is signified the individual otherness.

2. Aggeliki Varella, “Give love”, prose, in thematic unity “Peace and Friendship”, vol. 1, p. 107.

In an intercultural school, it is signified the national and lingual otherness: Greek-Italian-Polish and other nationality’s children in this school, where abolition of xenophobia and racism is the central pedagogical target. The authoress suggests this behavior and sends the message of love and friendship by her focus on a Polish child, with sympathy, respect and self-confidence on him, that is to say with respect in values of interculturalism.

3. Aggeliki Varella, “Fighter with a pen”, in thematic unity “From Greek History”, vol. 1, p. 128-130.

In the revolutionary period, it is signified the national and individual “otherness”: Greeks-Turks, Greeks-Greeks. The same authoress represents the “otherness” in wartime period without references to the enemy, to the fight with arms but with ideas, by intellectual means. So, she represents a poet, the Greek national poet, as a hero in wartime and sends the message that fighting for national and social freedom by intellectual means is also heroic. 

4. Litsa Psarafti, “Thom”, prose, in thematic unity “Social life”, vol. 3, p. 69.

In Special Olympic Games, it is signified the social and individual “otherness”: A child with special needs. The authoress underlines the power of willing of a child-hero and so the society’s interest to children with special needs.

5. I. D. Ioannidis, “Caucasian tale”, prose, in thematic unity “Our Family”, vol. 3,   p. 99.

After wartime, it is signified the social, familial, and individual “otherness”: Adopted Child- Adopted Mother. The author underlines the value of love and the meaning of care. And he sends the message that real mother is not the woman who gives birth to a child but the woman who cares and grows up a child.

6. Elli Alexiou, “Vaggelitsa”, prose, in thematic unity “School and Child”, vol. 3, p. 105.

In a schooling context, it is signified the individual “otherness”: The hero is a girl with a special problem and a special gift as well. Authoress underlines the meaning and the importance of the individuality in Education and rends sensitive teachers in the existing individual differences, problems of learning, etc. of the schoolboys and girls.

Religious “otherness” is signified also in the text of Irini Mara, “The Christmas of Ta Ki Ko”, prose, in thematic unity “Religious life”, Vol. 3, p. 164-166.

Religious “otherness”: A Chinese child on Christmas day in Greece. The authoress underlines that love is the common element of every religion. So, she understands and describes the religious “otherness” with the eyes of Ta Ki Ko, the Chinese child-hero of the story. 

The racial “otherness” is signified also in the texts below: 

1.  F. G. Lorca, “The monk woman the gypsy”, poem, in thematic unity “Human characters”, vol. 3, p. 153.

Racial “otherness”: A Gipsy monk woman. Racial difference is projected and signified with love and sympathy for the different and not with hate and hostility.

2. Eleni Sarantiti, “Our friends the Gypsies”, prose, in thematic unity “Peace and Friendship”, vol. 3, p. 256.

Peace and friendship time; it is signified the racial, social and individual “otherness”: Indigenous ~ Gypsies. Racial difference is signified with love, sympathy, admiration and not with hate and hostility.

Before we make any conclusion, we must remark, as the authors and authoresses write and represent the reality in their texts, that in general they represent “otherness” with the eyes of a child. This narratological and stylistic device gives a different content to “other” and “otherness”. We can describe it generally as a content which is intermediated twice (author-compiler) by a pedagogical point of view, because is addressed to schoolchildren readers. 

Conclusions in detail are as follows:

Concerning the way of representation of the meaningful “other”, always it is realized with the eyes of a child. Narrators and heroes of the stories are children or, in a few cases, adults who narrate their childhood. So, the meaningful “other” is represented easier without prejudices and stereotypes, that is to say more positively.

National “otherness” of Balkan neighbours is not represented at all in the textbooks. National “otherness”, concerning Greece and Turkey, Italy and Germany, Palestine, is represented in wartime periods and not in their recent history and culture. However, in these cases the image of the “other” generally is positive, without prejudices, without arrogance, hate and hostility. Summarily we could say that national difference is conceptualized with acceptation, dignity, and also sympathy to the “other”.

Religious “otherness”, concerning Christian, Muslim and Buddhist religions, is represented with acceptation, dignity, and sympathy to the “other” as well. It is submitted that every faith is acceptable. This image is positive, because children have the possibility to form a concept of the different “other” based to their thoughts and sentiments when they perceive the text or discuss about and not based to prejudices and stereotypes which exist probably in adult’s society. 

Racial “otherness”, concerning Roma/Gypsy people, is represented with dignity and sympathy to the “other, that is to say different is received with sentiments of social equality, love and sympathy and not with sentiments of social hate and hostility based to prejudices and stereotypes which exist probably in adult’s society. 

Individual otherness, concerning personal differences, children with special needs and relations in family’s institution, is represented without xenophobia and racism, with interest and sensibility of the society to children with special needs and some family’s institution, as are adoption of a child and maternity.

We can summarize in conclusion that in the Anthologies of literary texts of Greek Prime Education “other” and “otherness” is represented in a social and political context of ethno-centrism and euro-centrism; on the other hand, we can say that “otherness” which is formed in a context of interculturalism, a direct consequence of the globalization of the economy, is represented as well. In there we don’t remark any cultivated spirit or attitude of hostility, intolerance and bigotry to the “other”. But, as the selection of literary texts by the compilers show to us, Greece which is a Balkan country, state member of European Union with political and cultural orientation to Western Europe and America, a short time before its recent economic crisis, that is an effect of value’s and constitution’s crisis indeed, continues to ignore the cultural and social paradigm of its Balkan neighbours.
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