Vygotsky, Bandura kot pabnon
oTNV Kowvotnta

Kwvotavtivoc M. Xpriotou

Tunpa Emotnuwv MpooyxoAknc Aywyng Kat
Eknaidevonc

em. KwvoTtavrivog IN. XpRoTou



Lev S. Vygotsky
1896-1954

1




Lev S. Vygotsky

['evvriBnke 10 1896 otnVv Opoa TS Acukopwaiag — TEBave artrd
quuatiwon 1o 1934

— IOTOPIKO/TTONITIOTIKA TTPOCEYYION
— TO KOIVWVIKO TTEPIBAAAOV
dlapeocoAafei kal TTpoodlopilel TOV TPOTTO AvTIANWNC ToU aTOuOoU

2Nuacia Twv (10iw¢ TNC YAwooag) Kal
TwV NEoWV/EpYaAgiwyY TToU BIABETEI O TTOMITIONOC OTN vonon (Voug
OTNV KOIVWViQ)

— TO TTPWTO oUOTNHA dIAPMECOAABNONG TNG KOIVWVIOC OTN
OIANOPEPWAN TOU VOU — OPYAVWVEI TNV AVTIANWN KAl TN VAU —
odnyei Tov avBpwTro atrd Tnv aioBnon otov 0pBS6 Adyo

(zone of proximal development)
To KOIVWVIKO TTAQiOI0 UTTOOTAPIENS



Emiopaoetg tov MaéLopon

Paivoueva we diepyaaiec TTou BpiokovTtal 0 cuveX aAAayn
Ta AToua UTTOKEIVTAI OTIC KOIVWVIKEC OUVONKEC
AIOAEKTIKEG OXEOEIS - [1OCOTIKEG KA TTOIOTIKEG OAAQYEG,

0 10TOPIKEG AAAQYEC OTNV KOIVWVIa TTPOKAAOUV aAAQyEC aTNV
avOpwTTivn uUaon (ouveidnaon Kal CUUTTEPIPOPA)

2NUacia Twv pYaAEiwv we HEowV aAAaync Tou TTEPIBAAAOVTOC

(UAIONOG)

YAIONOG: "n avBpwTTivn Uttapen Kabopilel TV ouveidnon
Kal OxI N ouveidnon Tnv avBpwTtrivn utrapcn (10eaAiouog)”
Ta OUuoTAMATO TWV CUPBOAWYV Kal EpYOAEiWY TTOU dNUIOUPYEI O

TTOAITIOMOC aAAAlOUV TNV CUMTTEPIPOPA KAl TN vONnon — O
UNXQVIOUOC TNG ATOUIKAGC AVATITUENG £XEI TIC PileC TOU OTNV
KOIVWVia Kal OTOV TTOANITIONO.



Katwtepeg vs avwTEQES YVWOTIKEG AELTOVYIES

Md&bnon cupBaivel yEoa aTrd TNV ECWTEPIKEUON TWV TTOAITIOUIKWV
EPYOAEIWV TNG KOIVOTNTAC, OTTWGS N YAWOOA, Ta JadBnuaTtikd, KoK

KaTwTeEPEG YVWOTIKEG AEITOUPYIEG:
Eival dueoec avridpdoeic ota gpeBiopaTa Tou TTEPIBAAAOVTOC

Agv dlapeooAaBouvTal atrd ECWTEPIKEUPEVA OUUBOAIKG CUCTANUATO

AVWTEPEG YVWOTIKEG AEITOUPYIEG:
AlaupeocolaouvTal atTd ECWTEPIKEUPEVA OUUPBOAIKG CUOTAMATA,
OTTWG N YAwooa Kal Ta yadnuatika

ETiTp€TOUuV OTOV AVOPWTTO VA aVATITULEI CUPTTEPIPOPEC TTEPAV
TWV EVOTIKTWOWYV Kal ToV dIapopoTToloUV ToV AvOpwTTo atrd Ta AAAa

(wa

e1r. KwvoTtavrivog M. Xpriotou



Lev Vygotsky refers to Elementary Mental Functions —
o Attention
o Sensation
o Perception
o Memory

* Eventually, through interaction within the sociocultural
environment, these are developed into more
sophisticated and effective mental
processes/strategies which he refers to as Higher
Mental Functions.

e1r. KwvoTtavrivog M. Xpriotou


http://www.simplypsychology.org/attention-models.html
http://www.simplypsychology.org/perception-theories.html
http://www.simplypsychology.org/memory.html

 "learning is a necessary and universal aspect
of the process of developing culturally

organized, specifically human psychological
function" (1978, p. 90).
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NOLVWVINO-TIOMTLO LKLY TQOGEYYLON NG tanong

O@ewpia TOU KOIVWVIKOU KOVOTPOUKTIBIOUOU:

TO TTaI®i AVATITUCCETAI HEOA ATTO TO KOIVWVIKO TOU TTEPIBAAAOV
KAl ATTO TIC KOIVWVIKEC AAANAETTIOPAOEIC.

0 «KQBg Asitoupyia arnv moAITIOTIKY avarrTuén ugaviceral dImmAa:
ITOWTA OTO KOIVWVIKO ETTITTEQO KAl UETA OTO TTPOCWITIKO ETTITTEOO -
ITPWTA avaueoa ora aroua (01awuxoAoyYIKN) Kal KATOTTIV UEOA OTO
id10 TO dToUO (EVOOWUXOAOYIKN)»

Ta 1Taidid olIkodououUV TN yvwaon

H pabnon mpowbei Tnv avarmTuén

H avdatrtugn dev utTopei va dlaxXwpIoTE AatTd TO KOIVWVIKO TNG
TTAQiOI0

H yAwooa 1railel KaBopIioTIKG POAO OTNV TIVEUUATIKA AVATITUCN



O pnxaviouog TNG atodiKAG WUXOAOYIKAG aAAaync €XEl TIC pileg TOU OTNV
KOIVWVia Kal TOV TTONITIONO. APXIKA 01 avOpWITTIVEC WUXOAOYIKEC AEITOUPYIEC
gival dueoec avTidpaocelc o€ gpeBioparta Tou TTePIBAANovVTOC. H avatrTuen, n

OTTOIO CUVTEAEITAI O€ £vA KOIVWVIKOTTOANITIOMIKO TTEPIBAAAOV, TTPOCYPEPEI OTOV
AvBpwTTo CUPBOAIKA cuoTriuaTa Ta oTroia dlapecoAaBouv oTa epeBiouara

TOU TTEPIBAAANOVTOC KaIl TTPOKAAOUV EUMECEC WUXOAOYIKEC avTidpdoelc. H

OUUTTEPIPOPA PTAVEI £V TTOIOTIKA OIAPOPETIKO OTADIO AVATITULNG OTAV TA

oUMPBOAO AuTd ecwTEPIKEUOVTAI, TIPAYMA TTOU XOPOAKTNPICEI TIC AVWTEPES

WUXOAOVYIKEG AEITOUPYiIEG.
(BA. L. Vygotsly. Nou¢ otnv Koivwvia).



H yeviun 10ea g yevetung avantuéng
general law of genetic development

KaBe tToAUTTAOKN vOoNTIKN dlEpyaaia NTav
apXIKQ atroTEAEOPA AAANAETTIOpAONC avaueoda
o€ avOpwTtTOUC

Ta @aivoueva TG ouveidnong eppnvevovTal
WG TO TEAIKO ATTOTEAEC A KOIVWVIKOTTOINONG

N JABnon TTPOKAAEI avaTrTuEn
TTWC; (wvn ETTIKEINEVNG AVATITUENG



CWwvVN ETTIKEIMEVNG AVATTTUENGS

Lev S. Vygotsky

e Beyond reach
i, at present

Wy e, 2

| Child’scurrent Y440}
achievement
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CWVNG T™NG EMUHAELLEVNG AVATITUENG
MdOnon vs Avdrrvéy

H uabnon (oXOAIKA-WPUXOKOIVWVIKN) OEV CUUTTITITE
UE TNV AVATITUEN, OTTWC UTTOOTNPICEI O
OUMTTEPIPOPIOUOC, OUTE TTPOUTTOBETEI TNV AVATITUCN,
TTou yia Tov Piaget gival aubopuntn diadikaaia.

H uabnon 1Tou opyavwveTal CwWOTA (kard rov
Viygotsky), KATAANYEI O€ vONTIKN avatrTuén kai Badlel o€
Kivnon MIa TTOIKIAIO QVATITUCIOKWY OIEPYATIWY TTOU
0a ATav aduvaTn Xwpeic Tn uaénon



CWVNG NG EMUUELUEVNG VATTTVENG

‘Exer ammodeixBei Twe Taidia pe idia vonTikr) NAIKia TTETUXAiVOuV
OIAPOPETIKA atToTeAEéouaTa oTav Fonénbouv.

Otav o1 yabnteuduevol kKaBodnyouvTal cuxXva oKEPTOVTAI JE
M0 TTPOWBNUEVOUC TPOTTOUC aTTO O,TI av epyalovTav Jovol
TOUG.

a2 2nuaacia TG ouadoCUVEPYATIKNG Kal Tou peer tutoring

To TTpayuaTIKO avaTtrTuglako eTTiTTEd0 KaBopilel TIC AEITOUPYIEC
TTOU £X0UV NON WPIMNACE! (TO «WPIMO PPEOUTO» TNG AVATITUENG).
H ZEA kaBopilel TIC AciToupyieg TTou Bpiokovtal oTn diadikaagia
wpigavong (To « UITTOUPTTOUKI» TNG AVATITUENG) Apa TTPOBAETTEI
TN MEANOVTIKNA TTOPEIA AVATITUCNG TWV TTAIOIWV.



Eival n amréoTtaon avaueoca otnv
«TTPAYMATIK QVATITUCN» OTTWG
kKaBopileTal atrd TNV Auon
TTPOBANUATWY TTOU TTPAYUOATOTIOIE]
MOVO TOU TO TTaIdi KAl TO AVWTEPO
ETTITTEO0 OUVNTIKAG AVATITUCNG
OTTWG KaBopiletal atro Tnv
eTiAuon TTpoBANUATWY UTTO TNV
kKaBodriynon evnAikwv r) o€
ouvepyaaia Je AAAoUG IO
EUTTEIPOUC OUMMABNTEC.

2 TO TI JTTOPOUV VA KAVOUV Ta TTaIdIA
ME TN BonBeia Twv AAAWYV icwcg gival
M0 EVOEIKTIKO TNG VONTIKNG TOUG
QvATITUENG aTrd O,TI UTTOPOUV va
KAvouv Jova Toug

\ & -

Apacmprotesg PO

xOL sival psoa
OTIC DXIVOTINIES
tov padng




CWVNG NG EMUUELUEVNG VATTTVENG

Maidi A Maidi B
Yyn\é Yynho

Moocootd cwotou
N
o)
&
MoocooTto ocwoTtou

Xan\o XaunAo

Xwpic BorBeta  Me Borbela Xwpic Borifela  Me BonBela

2XHMA 1.5. Ot Lwveg erkeiuevns avamtuéne duo nmadiwv. H xwplc Bonbea aro-
doan twv nawdwv elvat (dta, aAa to Madi B uropel va wpeAnbel me-
PLOOOTEPO, OTAV TO Bonbroel eva aAAo mpoowro.



{wVNC TNC EMKELMEVNC aVATTTUENC

H ntAnpodopia yia to moco kaAa arnodidel eva moadil otov
Tou blvetal fonBela divel MANPECTEPN ELKOVA VLA TN
okePn Tou modLlov Kalt T VONTLKN TOU aVATTTUén, oo TtV
arAn e€€taon tn¢ emiAvong evoc PoBANMATOC ATIO TO
rnodl Ywpig BonOela.

AUTA TTOU UTTOPEL val LABEL Eva ATOUO, OKOLLN KOLL LE TN
uipnon, eivo ooca Bpiokovtal otn ZEA tou.

JEto, elvat AavBaopevo va AEpE YEVIKWCE OTL oTa
rtotdLa TS oXOALKNC NALKLaG SEV TIPETIEL VA TOUC
Sidovtal mpoAnpata TUTILKAC AOYLKNC.

e1r. KwvoTtavrivog M. Xpriotou



Evidence for Vygotsky and the ZPD

Freund (1990) conducted a study in which children had to
decide which items of furniture should be placed in particular
areas of a dolls house.

Some children were allowed to play with their mother in a
similar situation before they attempted it alone (zone of
proximal development) whilst others were allowed to work
on this by themselves (Piaget's discovery learning).

Freund found that those who had previously worked with
their mother (ZPD) showed greatest improvement compared
with their first attempt at the task. The conclusion being that
guided learning within the ZPD led to greater
understanding/performance than working alone (discovery
learning).

e1r. KwvoTtavrivog M. Xpriotou



To nowwvind TAxIoLO LTOGTNELENG

Me 1n ZEA o Vygotsky €aTialel To evOIQQEPOV OTO POAO TOU
KOIVWVIKOU TTEPIBAAAOVTOC OTNV VONTIKA AvATITUCN TOU TTaIdIoU.

H évvola 1n¢ (scaffold) Treprypda@er diagpopoug
TUTTOUG UTTOOTAPIENG TTOU TTAPEXOVTAI ATTO TOUC EVNAIKOUC.
[Maipvel TN pop@ry KaBodNYNOTEWYV, KAl AAAWV €10WV AEKTIKAC
BonBeciag Kal gival atroTeAeopaTIKA OTAV TTEPIAAUBAVEI £pya TTOU
Bpiokovtal yéoa otn wvn ETTIKEIMEVNC AVATITUENC.

2 OT1rwe n okaAwaoid otnv oikodoun UTTopEi va agpaipedei étav Ba
EXEI XTIOTEI O BACIKOC OKEAETOC, £TAI KAI 1 KOIVWVIKI UTTOOTHPIEN
a@OU MMITPEWEI OTA TTAIDIA VA OKEPTOUV HE TTIO TTPOWONUEVOUC
TPOTTOUG ATTOMAKPUVETAI.

2 'Eva €idog «oKaAwao1ag» gival ol «BondnTikEG pOdEG» OTO
TodnAato

Ta TTaidid apou douAEwouyv yia Aiyo & pe BoriBeia oto uwnAdTEPO

ETTITTEOO PTTOPOUV VO OOUAEWOUV OTO OIKO TOUG XWPIC ECWTEPIKN

UTTOOTAPIEN.



0 POAOC TNC YAwooOC OoTh f ’\
YV. avamntuén

Lev S. Vygotsky
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[ToMtiopind epyaretar — O QOAOG NS YAWOGTAG

H yAwooa €ival BacikO TTOAITIOUIKO
KaBioTa duvaTn TN okEWn Kal puBbuilel Tn
OUMTTEPIPOPA.

Me TN YAwooa aAANAETTIOPOUNE KOIVWVIKA.
Eival eTTouEvwe 0 BacikOC aywyog heoa
QTTO TOV OTTOIO TTEPVOUV TA TTOAITIOMIKA
OTOIXEIO OTN OKEWN TOU TTaidlou KAl
KaBopiouv TNV avaTtTuEn Tnc.



Piaget: LopWeg eywnevTpnoL AOYOouL:

YUudwva pe tov Piaget umtdpyxouv TPeLC LOPPEC EYWKEVTPLKOU
Aoyou:

H emavaAnyn omnovu to natdi emavalopPavel 0,TL AEeL 0
OUVOANTAC TOU.

O povoAoyog O1tou To VATILO AAEL XwPLC KaTmolo deutepo
POCWTIO TIOPWV.

O ocUAAOYLKOC poVOAoYyOoC OTtou Ta TtadLd evw Bplokovtal o€ pia
opada dev mpaypatonoleital Staloyoc, aAAd To KabEva
eKPPATETOL LOVO TOU XWPIC va akoUEL TL AEVE TaL UTTOAOUTAL
radLa.

en. Kwvotavtivog I1. Xpnotov



Piaget vs Vygotsky

YAWOOK UL EYWHEVTOLOUOG

1 N OKEWnN eTNPEAdel TN YAWOOQ - YAWOOA Eival N AEKTIKN
AvVTAavVAKAQON TG KATAVONONG TWV EVVOIWY. ETToONEVWG Ta
XOPOKTNPIOTIKA TNC OKEWNCS Ba gival KAl XApAKTNPIOTIKA TNG
YAWOOQG

0 EYWKEVTPIONOC (0€ YAWOoOoa Kal oKEWN) €ival pia aduvapia Twv
TTaIdIwV TNES TTPOOXOAIKAC NAIKIa¢ n oTtroia Kal diopBwveTal PE
TOV KaIpO

2 N YAwooa avravakAd vonTikr) avartrtuén aAAd dev Tnv TapaAyel,
ETTOMEVWC N YAWooa Oeixvel TI ¢€pel NON 1o TTaIdi KAl CUUPBAAAEI
eEAAXIOTA OTNV ATTOKTNON VEAC YVWONG.

[Ipo-xotvevikog é Evoxevipixoc é Kotvavikomomuevoc

AOvOC 2.070C AOYOC




Vygotsky

YAWGOA KAl EYWHUEVTOLOUOG

H ouiAia avatrtuocoeral o€ OUO ETTITTEdQ
2 Kolvwvikog Adyog

1 EowTepIKOS AOyog

Me Tov eowTEPIKO AdYo puBuileTtal n dpdaaon TTou PJETA pubpideTal
a1rd Ta onNUEia-cUPBOAO OTA OTTOIO £XEI METATPATTEI O EOWTEPIKOG
AOyOC

YTrapxel okEWN XwpPic YAwooa aAAd n YAwooa PTTopEi va
dlapecoAaBnoel wWOWVTAC TN OKEWN O AVWTEPQ ETTITTEDA

2 H 1oupTa yeveBAiwv w¢ TOUPTA KAl WG ONUEIO/OCUNBOAO TTOU PEPEI
KOIVWVIKA UNVUPATA KAl AEITOUPYIES

en. Kwvotavtivog I1. Xpnotov



Vygotsky

YAWGOA KAl EYWHUEVTOLOUOG

a

ApXIKA N YAwWooa atroTeAEi EpYaAEio JE TO OTT0i0 TO TTAIdI AAANAETTIOPG
ME Tou GAAoug, BA., KAGua

AUTOC 0 AOYOG TTaipVveEl TN HOP®N «TTAPAMIANTOU» (MIAQW HE TOV £QUTO
MOU) TTOU Kai TTAAI ATTOTEAEI TPOTTO ETTIKOIVWVIAG (EYWKEVTPIOUOC)

AUTOC 0 AOYOC ECWTEPIKEUETAI KAl JETATPETTETAI OE EOWTEPIKO AOYO
(inner speech) TTou UTTAPXEI £0TW KI AV OEV ECWTEPIKEVUETAN

OUOKOAIEC aTnV €TTiAUON £VOC TTPOPBANUaTOC, aveBalouv To €TTITTESO TNG
ECWTEPIKEUPEVNG OMIAiQG.

auTokaBodnynan: «8a eTIALw Eva avBpwTTAKI: UE YoUOI, NaAAIQ,
OTOMA»

O eowTEPIKOG AOYOC avaTTiTUooETAl DIAPKWGS KAl HAAIOTA WG
ATTOTEAEO A DIAPOPOTTOINONS ATTO TOV ECWTEPIKEUPNEVO AOYO

en. Kwvotavtivog I1. Xpnotov



Piaget vs Vygotsky

YAWGOA KAl EYWHUEVTOLOUOG

2 apXIKA yYAwooa Kal oKEWN avaTtrTuooovTal TTapAdAAnAa. Mepittou oTo 2° £€10G
ouvavTIouvTadl OTTOTE 0 AOYOC YiveTal 0pBOAOYIKOC KAl N OKEWN AEKTIKNA
2 0 EYWKEVTPIKOG AGYOC €ival n apyIKr AEKTIKN EKQPOOCN TNS OKEWNGS KAl AQUTOG
METAOXNMATICETAI OE EOWTEPIKOTIOINKEVO AOYO
1 0 EYWKEVTPIKOS AOYOC, €EUTTNPETEI ONUAVTIKEG YVWOTIKEG Kal ETTIKOIVWVIOKEG
AEITOUPYiEC Kal BonBdel To TTaidi aTnv autokabodrynon:
TO TTOCOOTO TOU EYWKEVTPIKOU AOYOU OUIAOUVTWY TTAIDIWY MEIWONKE
alo0nTd éTav BPIOCKOTAV AVANECO O€ KW@PAAOAQ
O Abyog atroppéel atrd PIa KOIVWVIKI avAykn Kal 0 EYWKEVTPIKOS AOyog
TTPOEPXETAI ATTO TNV AVAYKN AUTH KAl £XEl OIAPOPETIKA AsIToupyia, TNV
autokaBodrnynon: «8a eTIAcw Eva avBpwTTAKI: JE HoUOT, HOANIG, OTOHOY

I-Ie{\ IKEVULEVOS Eyoxevipoc Ecotepikomon)- Emxoveoviaxos
\ o o= r " r n 7

Ol' (OV“.\O' AovoC LLEVOC AOYOC A0Y0C
Tomuévos Adyod




inner speech

* O ecwTtePLKOC Aoyo¢ dev elval amoluta cuppatog pe Tov
eEWTEPLKEVEVO.

— O ewteplkevpevoc Aoyoc eival n dStadikaoio LETATPOTINC TNC
okéYnc og Aoyo.

— O eowTteplKOC Aoyoc eival To avtiBeto: eival va peTATPEYPELC TO
AOYO O€ EOWTEPLKN OKEYN

e Elvatl moAU AakwVLIKOC Kot LOlwTIKOC, SuokoAa Ba
Kotovoouvtav amo AAAO UTTOKELMEVO

@
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"Inner speech is not the interior aspect of
external speech - it is a function in itself. It still
remains speech, i.e. thought connected with
words. But while in external speech thought is
embodied in words, in inner speech words dies
as they bring forth thought. Inner speech is to a
large extent thinking in pure meanings"

(Vygotsky, 1962: p. 149).

e1r. KwvoTtavrivog M. Xpriotou



Inner speech

Theoretical predictions

Piaget

Vygotsky

Developmental
significance
of private speech

Represents an inability to take
the perspective of another and
therefore to engage in truly
relational and reciprocal
communication.

Represents externalized thought:
its function 1s to communicate
with the self for the purpose of
self-guidance and self-direction.

Course of
development

Declines monotonically with age.

Curvilinear, increasing at the
younger ages but gradually
decreasing as it loses its audible
quality and becomes internal
thought.

Relationship to social

Negative: 1s eventually replaced

Positive at the younger ages.

speech by social speech.

Influence of Increases with task difficulty: the
environmental greater effort needed to reach a
contexts: solution necessitates the action
Task difficulty regulating role of private speech.

Table 1: Differential Predictions of Piaget's and Vvgotsky's Theories. Reprinted from: Berk & Garvin.

(1984).




“Thinking and speech” (Myshlenie i rech ota
pwolka) ek6oOnke to 1934, 5 unvec peTA TO
Bavato tou, oxL pe tov titAo “Thought and
Language” n “2kePn kat NMwooa” (Mysl' i iazyk
OTA PWOLKA) OTIWC LETAPPACTNKE OTNV MPWTN
ayyALKn €kboon to 1962, kat otnv EAANVLKN
ekboon avrtlotoLya.

e1r. KwvoTtavrivog M. Xpriotou



TO rayvidy, n dpaon kaw n
davracia

em. KwvoTtavrivog IN. XpRoTou



0 POAOG TOU TaLyvidLou

* N avaykn yo SLoxwpLopo TOU TIPOYUATLKOU OVTLKELUEVOU (TT.X., AAoyOo) oo
NV €vvola (“aAoyo”) pokKUTTEL HEoa o T paon tou matdlov otav LIeVEL
£€va OKOUTIOEUAO yLa AAoyo.

* n &paon eival amapailtntn o€ AUTH TNV NALKLO Yot TV avarmtuén tne
davrtaoiag

* n davraocia ival n vontiki 6pdon Omou MPAYLOTOTOLELTOL N OTIOLAdRTIOTE
ermBupia

— Sev pmopw va el ow To AAAOYO OTNV MPAYUATIKOTNTA, AAAA TO KAVW ot daviaoia,
HEoa armo tn dpdon Hou emi Tou oKouTtoEUAO - OA0 auTo cupPaivel pEoa oto Aaiclo
“Ttatyviol”

e apyotepa n dpaon Sev eival anapaitnta kabwc n davraocio HUropel va

KoATtalel xwplc Spaon

— €TOL KoL To TLalLOLKO TtatyvidL meplopiletol 660 PEYOAAWVOUUE

* JNMOVTLKOC Kal TIAAL 0 pOAOC TNG YAwoooc og auth tn Sltadikaoio: ovoualoupe

AAOYO TO OKOUTIOEUAO

e1r. KwvoTtavrivog M. Xpriotou



2UMUBOALKO Ttanyvibl

e Ta rtadla mailouvv pe KOUKAEC yLa va
E0WTEPLKEVOOUV TOUC KOLVWVLKOUC pPOAOUC
— BA. Ta adepdLa mov “nailovv ta adepdpra”
e 2TO TalyViOL Elval o onUAVTLKO To va “rtal{ouple
TOUG Ttaiytec” mopad to LOLo to royvidt
— E£TOL €XEL pEYAAUTEPN AITOAQLON N AVOLLLOVA TOU GLVLAAOU
ylol TNV EKKLVNON TTAPA 0 TEPUATLOMOC (N bl n 6paocn)

* H dnuoupyla Ko N THPNOoN TWV KOVOVWV £lvall
E0WTEPLKELON TWV KOWVWVLIKWV pOAWV Kol 00NVEL o€
owtopuOuLon

e1r. KwvoTtavrivog M. Xpriotou



Vygotsky vs Piaget




Piaget vs Vygotsky

I'NQITIKO-ANAIITYZIAKH OEQPIA
J. Piaget (1896-1980) - E/fistoc

» Avorntoliaky) ovvoun Bsmpst TV ECOTEPIKN
OPILOCT] KOl TIC OTOMUKEC EUTEIPIEC UECO OO
TIC AOVIKOMUONUOTIKEC OPUCTNPOTNTES KOTA

mV eneiepyacic TOV QUGIKOV KOGHOV.

*» Biovet yWOOTIKES GLYKPOUGELL, TIC OMOIEC 1

EMAON [LE TOVS GUVOLINAIKOVE UTAMS EMITEIVEL

* H xowvovikn aAlnNAemiopact) O1EuKoADVEL TNV

avantuin arid dev T onpovpyet

PYXO-KOINONIKH OEQPIA
L. Vygorsky (1896-1934) - Pégoc

* H xowowiky] oliniemopocn sivar  mym

ovvapne kot eZéring. O «ouiloyikos vouoy
™c ouddoc ocviiapPdver wor  Onpovpyet
EVVOIEL, OOIKOCIES, 0£Z10TNTES KUl TO GTOMO
HECO OO TN UABNoN TIC ECOTEPIKOTOIEL KUt TIS
npociaupavet.

H nudbnon stvor xovovikd TpocotopiGavn.

* O sxkmodsVTIKOC YIVETOL O1ELKOALVING TNG
™mc  owppvbucnc  Tov

avAamTUiNG  HECH
nepifaiiovioc

* H mopseia avéarntoing myaivel omd TO OTOMIKO

GTO KOWAVIKO

*» H avartoin aponyeitar mc udbnonc

O sxmadsvTikOc yivetor Owopecorafnmc ue
™V dueon mopeufacn Kot SdbucKaiic

= H nopsic ovamtoing myaivel omo T0 KOWovViKo

GTO CTOLIKO

= H nabnon mpombet v avdmrtoin




Piaget vs Vygotsky

EVWKEVTPIONOC / ECWTEPIKEUPEVOSC AOYOC
210010 avatrtueng / wvn ETTIKEIMEVNG AVATITUCNG

MaBnon pe avakaAuyn pe Borndeia atrdé 1o dOACKAAO /
uadnrteia, odnyoupevn avakaAuyn

2Nuaacia Tou TEPIBAAAOVTOC OTn dladiKagia
£C100PPOTTNONG / KEVTPIKOC O POAOC TWV TTOAITIOTIKWYV
OTOIXEIWV

[TepiBAAAOV / TTONITIONOC, KOIVOTNTA



ePaAPUOYEC OTNV EKTTALOEVON

&

Lev S. Vygotsky AR T i

emr. Kwvoravrivog . XpRoTou 5



BaoUES EPAOUOYVES OTNY EXTIULOELO]

QVANECO O€ OPADEC HE DIAPOPETIKA
etritreda IKavoTnTac. MNpétrel dnAadn va ecac@alioupue
OUVATOTNTEC, WOTE TTEPICCOTEPO IKAVOI HaBNTEC ) HABNTEC Ol
OTTOI0I CEPOUV KOAQ KATI, va TO dIOACKOUV o€ AIYOTEPO IKAVOUC
N 0€ HaBNTEC oI OTTOIOI OEV TO CEPOUV.

E@appoyn Tng TWV
MEYAAWYV Kal N oTadlakr avaAnwn OAo Kal heyaAuTepNGg
utTeEUBuvOTNTAC ATTO T TTAIDIA.
2 H 1rpoogyyion n otroia ovopadeTal

otnpieTal o€ auTtrv akpiBwc TNV apxn (fading scaffolding).
[Tpoooxn OTIC TWV JabnTwv




BaOIUES EPAOILOYES OTYV EXTIULOELTINY] TEYVOAOYLX

O H/Y 1ailel To pOAO €VOC £E€IOIKEUUEVOU OUVEPYATN O OTTOIOC
OUMTTEPIPEPETAI WG EIDIKOC TTAPEXOVTAC KaBodynon KaTtd mn
OIAPKEIO AOKNOEWYV, N OTToIa OMWC OTADIAKA EAATTWVETAI WOTE
vVa Yivel 0 yabnTticg o IKkavog va puBuilel Tn dIKr Tou
OUMTTEPIPOPA.

O H/Y ptropei va xpnoipoTtroinBei we epyalgio diacuvoeon Kal
ETTIKOIVWVIAC TOU JaBNTA ME TTIO «ECUTTVOUC» CUNMOONTEC,
OUVEPYATEC N €101KOUC.

Ta mepiBaAAovra TWV EKTTAIOEUTIKWV AOYIOUIKWYV, OEIOTTOILVTAC
TIC APXEC TWV KOIVWVIKOTTOANITIOMIKWY BEwpIwy, JTTopouV va
TTPOOPEPOUV AUBEVTIKEC HOBNOIAKEC KATAOTAOEIC
XPNOIMOTTOIWVTAC TN YAWOOQ O€ KOIVWVIKOTTOAITIOUIKES
aAANAETTIOPACEIC KAl OUVEPYATIKEC OPATTNPIOTNTEC.



Scaffolding / oxadwold, vrooTELEr, LTOCTNAWULY

To 1m0 IKavo YEAOG TNC opadac utrooTnpilel TN pabnon
TWV AIlYOTEPO IKAVWYV JEAWV
2.UvNOBwc¢ o 0aokaAog trailel, TOUAAXIOTOV QpPXIKA, QUTO
TO POAO
Q¢ atrotéAeopa dnuioupyeEital pia

oTNnV OTToia 0 HAONTAC cival o€ BEon va
EKTEAEOEI IO epyaaia o€ eTTiTredo TTOU AUTOC/r) dev Ba
UTTOPOUCE VA ETTITUXEI XWPIC fonBeia
O opo¢ “ZkaAwoid” (Scaffolding) dev gival Tou
Vygotsky aAAa xpnoiyotroinenke Tpwtn @opa atro
Touc Wood, Bruner and Ross (1976) yia va
Teplypawouv 1 ZEA



https://en.wikipedia.org/wiki/Jerome_Bruner

Scaffolding / oxahwotd, vrootELén, LTOCTNALUL

XApaAKTNPIOTIKA TWV KATAAANAWY OKAAWOIWV:
2 ATTOBAETITIKOTNTA

2 KataAAnAotnTa

2 Aopn

1 2uvepyaaoia

1 EowTtepikeuon



Tpomot TuEoYNG OHAAWOIAS OTY] (WY1 ETUHKELUEVNG
AVATITUEYC

ETideign
Emegrnynon
Xpnon JovTEAwWV

XpNon EpWTNCEWY TTOU 00NYoUV O€
ouveidnNToTToinoN

A16pBwaon AaBwv €TTi TOU £pyou
EVTOTTIIONOC EOQPAAPEVWYV AVTIANYEWY
[Tapakivnon

[Tapox PEAANICTIKWY OTOXWV



Mepureg TeyvVInES THEOYNG OANAAWOLAG

Iy \'\‘u{li

Ieprypapr

| nu,\(lYl‘i

THapadewypa

Andéonaon g 1pocoxjs tou Iat-
S10U Kat EMKEVIPMOI] OULG AIIAL-
THOELG TG EPYQOiag

Aowndv, avtd nov BAovpe va Kavou-
pe gival va vrmoAoyicovpe 1o epfado
ToL opBoymwviov Tpiydvou Gtav -
POVLHE TO PIKOG GAMV TOWV MMAELPMV
Tov. I'léoa tetpaywvikd ekatootd et-
Vo,

Metamon tov BaBpodv
tAvolepiag

Meiworn twv epyaoiwv o vrnogpya-
oileg nmov eivatl e6KOAO VO IPAYHATO-
rowu6ovv.

OuunBeite nwg Bpiokovpe to ep -
86v evég tetpaywdvov. Mmopospe v
HeTaTPEPOou e AVTO TO TPIy®wVOo OF
TETPAYWOVO;

SYTIE) fPnox KSVTP‘-Kqu
Badve li()l)VOI]C

J

Emkévipwon tng npoooxijg ota mo
OINPaVILKG PEPT TG Epyaoiag

[Tooa navoporstuia opBoydvia 1pt
yova xpeldleote yia va puaets v
tetpaywvo; INatl Sev axediadete dva
TPIy®wvo ot yovia avtol Tou Yo -
TLOU, HETG VA KOWETE TPLa 1] TEGOE 1
Spowa Tplywva kat va guiaete
TPaywva i avtd; XpetadSpaote 1
via tov (8o apiBps tprydvmy;

? LY Yy NOS «morvxia(;
i

AvVaKOUQLOT] yLOt TNV aIOTuXic rov
ovvO€etatl pe SLOKOALEG oL pTopPEel
va Sokipdoet to motdi

AuTt6 1o npSBANpa eivat PEPIKEG (po

pE€g SvokoAo Kat yra natbid Heudp
yopvaoiov. Ta NATE TPy otk K

Ad.

Hu‘usmu’(u)l‘l

Mipnorn twv npoonabewdyv tov nat-
5100, aAAd kot eAa@pid Ttporo-
1noinor) 1ouvg £TtoL Bote va eivat mo
KOTGAANAEG yia va priop€oet e
OEIPAE 1oL 1o nadl va g pupnBet.

iy Hoaoopevo owo Bruner, Wood & Ross (1976).

AG KW 8V0 tpilywva arkptfa
{Sia Kot ag KAV Eva terpdymvo. o
pa mo eivatl 1o epPadov avtos tou
TeETPaywvovr; Kat... avtd eivarn ...cogp
B¢ 1o pod. Kat ... owotd! Avtr) eivan
1] TEXVIKI], HIKPI] pOov peyaAoguio!




Scaffolding / oxadwold, vrooTELEr, LTOCTNAWULY

ApaoTNPIOTNTEC

O odnNyOC TTOU TTAPEXEI TIC OKAAWOCIEC

EUTTAEKETAI OE TPEIC OPACTNPIOTNTEC:

0 "EAgyxoc¢ TnC pong Twv TTANPOYPOPIWY, ETTIMEPOUC
OTOXWV, EPYOAEIWV, TTAPEXEI TTEPIOPICHOUC KATA TN
OIAPKEIO TNG EPYACIAC ETOI WOTE O EKTTAIOEUOMEVOC

va EXEl augnuévn mlavotnTa va 0pAoel
QTTOTEAECUATIKA

1 EoTiaon: oToug ETTIMEPOUC OTOXOUC
2 MovrteAoTroinon: €11 TNG EVVOIOAOYIKNG OCUVAQPEIOC



Scattolding

AIOOKTIKEC TTPAKTIKEC TTOU AEITOUPYOUV WG
OKOAWOIEC:

0 ZYXEDIAOMOG: dnUIoupyia piag OI0AKTIKAG
KATAOTOONG YIA TO JABNTr KAl JOVTEAOTTOINON TWV
ATTOPAITATWY OECIOTATWY (TTOU £XOUV Ol
EMUTTEIPOYVWHOVEG) TTOU TTPETTEI VA AVATITUXBOUV

o [MpoTtrévnon (coaching): koivwvikn kKaBodnynon,
O1000KaAIa, KOl cuveEpyaaia

o Amrooupon: yetaBifaon Tng euBuvng yia TV
eTiAuon TTPOLBANUATWY ATTO TO OACOKAAO OTOV TTIO
IKAVO palntn



Scaffolding

2.XEOIOOOC:

0o ETmAoyn Twv KAataAANAwY dpacTnPIOTATWY

0 2XEO0IQOMOC Kal OOUNOoN TNG OIOAKTIKNAC KATAOTAONG

0 "EAgyxoc¢ TnC OUOKOAIAC TOU £pyou

10 Opioud¢ TOou yaBnolakou oTOXoU

0 ZEVAPIOTToiNON TNG €CEAICNG TNG EPYATIOg

0 XpNong epyaAsiwv

a2 MovrteAoTtroinon 1nG dpaocTnEIOTNTAC UE BAoN TIC
EVVOIOAOYIKEC OUVOEDEIC



Scaffolding

ATTOouUpPOn -

—eBwplaopua

0 AlapKAG TTapakoAouBnon TG avaykng Tou pabntn

yia BonBeia

a2 Meiwon Tn¢ KaBapoTnTag TWV 0dNYIWV

0 Metagpopa TnG ANYwn atropacewy atrd 10 OACKAAO
OTO JaBnNTA N 0TO KOAUTEPQ CUVEPYALOUEVO

{euyoc/uTtroo

JGoa

2 AuZnon TNG OIWTING KAl va Jeiwon TNG OdIAIag
2 AKOUYOVTOG KOl ATTAVTWVTOC O€ EPWTNOEIC /
AlyoTEPN KaB0odrynon Kal oknvoBeaia



Scattolding pe ypnon teyvoroylag

Web-Based Inquiring Science Environment
(WISE)

Biology-Guided Inquiry (BGulLE)
Cognitive Tutors in mathematics



Vygotsky KOl ApIOUOG 1



EPAPUOYEC OTOV QPIOUO

-TTOO0 KQVEI Eva Kl £va;
-EYW OEV TTAW AKOUQ OXOAEIO
Hughes, 1981



EVAC XOPAKTNPIOTIKOC OIAAOYOC

- [1ooa gival dUo KI aKOua Eva;
-T€ooepa
-\oITTOV, TTO0A £ival OUO YAEIQIT(OUPIa KI AKOMA €VQ;
Tpia
- 16001 gival OUO EAEPAVTEC KI EVAGC AKOUQ,
- TPEIC
[100€C ival OUO KauNAOTTAPOAAEIC KI AKOMA [ia;
TpeIg
NoITTOV, TTO0A £ival OUO KI OKOUA £VQ;
(koITalovTag Tov eVAIKO oTa uaria). ‘E¢
Hughes, 1981



N OUNPOAIKN YAWOOO TWV
uadnuaTikwy

YIOTi Ol HaBNTEC OUOKOAEUOVTAI TOOO PE TNV
QPIBUNTIKN EVW N YVWOTIKN avATITUCN TOU
apIBPOU CeKIVAEI ATTO TOOO VWPIC;

~ 0l JaBNTEC PTTOPOUV VA ATTAVTOUV OWOTA O€

EPWTNOEIC TUTTOU «2 TTOdNAATA KI GAAQ Tpia
TodNAaTa TTooa TTodNAaTa €ival CUVOAIKA?»

- aAAG Ox1 oTNV epwTnNON 2+3
H yvwon (YAwooa) otnv kabnuepivry wn Kal

N OUPPBOAIKN, a@npnUEVN, OXOAIKI yvwon
(YAwooa)



oupuoAa kail aplBuoi

ol apIBuoAELeIc aupuBoAidouv apnpnuEva
TTpAyHaTO

- T.X., OUO

OEV UTTAPXEI ICOUOPPIOUOC AVAUECT OTN AECN
KOl O€ auTO TTOU CUM[BOAICE

TO «OUOY», N TO 2, KAMIa oXEon OEV EXOUV UE
OUO TTPpAyHaATa



oUu[BoAa / onueida

oUNBOAO: TO onUaivwy TToU EXEI
QVATTAPACTATIKI) CUVAPEIA UE TO
ONUAIVOUEVO

- oTov ap1Buo: Il = duo
ONMEIO: TO ONUEIO OEV £XEI CUVAPEIQ UE TO
ONUAIVOUEVO —
- OTOV apIBuo: 2= duo

e1r. KwvoTtavrivog . XprioTou



KOIVWVIKO-TTOAITIOUIKN nadnon Kai
KOIVWVIO-YVWOTIKA Bewpia nabnong




Kamnoteg Baowneg Beoelg

0 2TNV KOIVWVIKO-TTOAITIOUIKA yaBnon TovideTtai n
IKAVOTNTA va pabaivouue yeoa aTro TN
OUMMETOXN O€ OPACTNPIOTNTEC

2 Ta utroBon@nuara (okaAwaolég, scaffoldings)
ATTOTEAOUV AVATTOOTTIAOTO UEPOG TNC KOIVWVIKO-
TTOANITIOMIKNG Bewpiag TNG uabnong

2 Atutra trepiaAAovTa uabnong, OTTWG PouaEia,
aiBouoecg TEXVNG, TTAPKA Kal XWPEO! Epyaaiac
ATTOTEAOUV 10QVIKO MEPOC YIa Habnon
2 BA. oxoAcio epyaciac Dewey



emdpaocelc otnv eknaidevon

em. KwvoTtavrivog IN. XpRoTou



Bewpla tov Vygotsky

H KOIVWVIKO-TTOANITIONIKA Oegwpia Tou
Vygotsky via Tn yVWOTIKI avaTrTu¢n BETEl pia
OIAAEKTIKN OXEON AVAUECA OTO ATOUO KAl TO
KOIVWVIKO TTAQICIO OTO OTTOIO £va TTaIOI
QVaTITUCOETAI

AIOAEKTIKI OXEOTN: TA ATOUOA AVATITUOOOUV

auoIfaia eTTIpPON METAEU TOUC

a2 O 0pwv aAAadlel 1o TTEPIBAAAOV TOU KOl QUTO HE TN
oc1pa TOU aAAadlel Tov OpAaaTn



Kowwvinog KovatpountBiopog nat sotvwvino-
ToMTLoTIEG Bewpleg

O1 Bewpiec auTég divouv Eugaon:

1 Koivwvikniy ouppeToxry/ ZuAoyikny 0pdon: n KOIvoTNTa €ival TTIo
aTTOTEAEOUATIKA OTAV £pYAlETAI CUAAOYIKA YIO TNV ETTITEUCN
TOU KOIVOU OKOTTOU

0 AuBevTIKOTNTA TWV £PYWV OTA OTTOIA €ival EVOWPATWHEVN N
Hadnon
AUBEVTIKA £pYa: EPYATIEC TTOU €ival OUVOEDENEVEC (KATA TO
duvaToVv) JE TOV TTPAYHATIKO KOOMO
BA. PeahioTikG pabnuaTtikda

EpyaAcia yia Tnv uttooThpIicn TNG HABNOoNG: N YVWOTIKN
OpaCTNPIOTNTA EivVAl KATAVEUNMEVN N MoipAleTal OTA
ATOMA Kal Ta EPYAAEIA TTOU XPNOIUOTIOIOUV

Affordance



Affordance:

LA 1010TNTA (TTOIOTIKO XAPOKTNPIOTIKO) EVOC
epyaAeiou (N Texvoupynua/artifact) TTou EMTPETTEI O€
EVA ATOMO VA EVEPYEI HE OUYKEKPIMEVOUC TPOTTOUC
Tou 0gv Ba nrav duvaTto Xwpic Tn Xprjon Tou
EPYaAEiou

T.X., TO XEPOUAI JIaG KOUTTAG

1I010TNTEC TOU TTEPIBAAAOVTOGC, TTOU TTAPEXOUV TIC
ATTAPAITATEC TTANPOPOPIEC Kal OUVATOTNTEC Yia dpdaon
WOTE O CUPUETEXWYV O0TN dpdon va avTIAngOEei dueoca Kal
vVa EVEPYEI avaAloya TTAVW TOUG

e1r. KwvoTtavrivog M. Xpriotou



Kowwvinog KovotpountBiopog nat sotvwvino-
TOMTLOTIEG Bewpleg

Polog twv Epyoieiwy:
2 MTropéei va eEUTTNPETACEI TNV ETTIKOIVWVIA JETACU TWV TTIO IKAVWY KAl
AlYOTEPO IKAVWY MIAG OPAdAG / HETALU TOU HAOTOPA KAl TOU JABNTEUOUEVOU
2 MtTopouv va uttooTnPIgouV Kal va £CEAIEOUV TIC DPATEIC TWV MEAWY TNG
oMadag Trou avalnTtouv Tn Auon
O pOAOG NG epTELRLOG
Ol guTTEIpiEC TTOU £XOUV BIWoEl Ta TTAIdIA OTIC KOIVOTNTEC TOUC
OUMBA&AoOUV oNUAVTIKA OTNV YVWOTIKA TOUC QVATITUCN

H didaokaAia gival lavo va gival TTIo atToTEAECHATIK OTav
AauBAveEl uTTOWN TIC TTPONYOUUEVEC EUTTEIPIEC KaI TA 1DIAITEPA
EVOIOPEPOVTA TWV HOBNTWV

H Koivwvikn epTTelpia BonBdel va ev-rAaioiwBei n ndbnon/yvwon,
Va OUVOEDEl JE TTPAYMATIKEC KATAOTAOEIC



! ' ' '
UAAEG eTIBRAOELS TWV HOVOVIXO-TOMTLOTIUOY Dewplwy

OTNV EXTIULOELO]

['vwoTikn padnteia (Cognitive
apprenticeships)

AuoiBaia didaockaAia (Reciprocal
teaching)

Problem-based learning

Koivotnteg yabnon (Classroom
communities & communities of inquiry)

@cwpia dOpaocTnpIoTNTAC (activity theory)

Educational Psychology, Canadian
Edition



['vwotnn pobnteto

O1 yaBnteuduevol yabaivouv aTTo TOUg
€101KOUC

N METAQPOPA TOU HACTOPAO/EIDIKEUOPEVOU OTNV
Tacn (BA. daokaAoc/pabntnc)
O1 yaBnteudpuevol yabaivouv HEoW TNG

TTAPATNPNONG, HiKNoNG, KaBoodnynang, Kai TNg
TTPAKTIKNG KAl AAANAETTIOpAONG UE TOV EIDIKO



Aporfoio OtdoonoAlo

BaaoileTtal otnv yVWOTIKA JadnTeia

O JIGAOYOC METACU TWV EKTTAIOEUTIKWY KAl TWV
MaBNTWV OXETIKA UE TO TTPOPANUA ) TNV EpPyaaTia
2. TPATNYIKEC KATAVONONG - TTPOLBAEYN,
OIEUKpPIVION, TTEPIANTITIKN TTapouaiacn TN,
Tapaywyn epwtnong

Peer tutoring - aAAnAodi1daaKaAia

0 MaBnTAc oTn B€on Tou daoKAAou



Problem-Based Learning

Mia eKTTQIOEUTIKN TTPOKTIKN OTNV OTTOIA Ol
HadnTEC epyalovTal O€ CUVEPYATIKEC OUADEC
YIO va AUOOUV £va oUVOETO TTPOLRANUA TTOU
ouUXVQa OV £XEI Pia KAl JOVO OWOTN ATTAVTNON
H uabnon Bpioketal oTnv TTPORANUATIKNA
KOTQOTOON

O pOAOG TOU DACKAAOU: VA ETTIAECEI TO
TTPOBANUA, va Kabodnyei, va uttooTnpicel



Kowomteg pabnong

Ol HaBNTEC EUTTAEKOVTAI EVEPYA OKOMA KAl OTO OXEQIAOUO
TOU TTEPIBAAANOVTOC pAdbnong, cuuTtrepIAapBavouéEvng TG
ETTIAOYINC TOU TTPOYPANMATOC OTTOUOWV

Bagiletal otnv apoiBaia didackaAia

H puabnon Bpioketal otnv aAAnAETTiOpaon Pe Toug AAAOUC
ATOuIKN EUBUVN YIa TNV TTOPEIA TNG KOIVOTNTAC

AiKQI0C ETTIUEPICUOC EPYATIWV

KouAtoupa oeBacpou kal aAANAETTIOpaonC
ETTiKoIVWVIOKEC OECIOTNTEC

[TOAANQTTAEC CWVEG VIO ETTIKEIMEVN AVATITUCN
E¢atopikeuon NG yvwong



H yvwon w¢ diadikaaia/dpaotnplotnta/dpaocn
“...an activity that takes place among individuals, the

tools and the artifacts that they use, and the
community of practices in which they participate”

e1r. KwvoTtavrivog M. Xpriotou



AwdaokaAia pe ouvdeon (Anchored
instruction)

* Q¢ “anchor” Bewpeitat omoladnNmote
nPOoBANUATIKA KoTtaotaon N LEAETN TIEPLTTWONC,
art’ OTIOU OlYKLOTPWVETOL LLOL OELPQL
SpaoTNPLOTATWYV Kal mapouvaotaletal e tn fonbela
TNC TEXVoAoyloc.

— To npoypappa tou Vanderbilt Cognition and
Tecnhology Group.

— Mabnon Baolwopevn otnv entAvon tpoPANUOTOC
(Problem-based Learning)

— MpBA. Case studies oTtnVv LATPLKN

e1r. KwvoTtavrivog M. Xpriotou



Situated Cognition —
EUTIAULOLWUEVY] VOO

em. KwvoTtavrivog IN. XpRoTou



Situated Cognition — eunAALOLWUEVY] VOO

keywords: Situative, Sociohistoric, Sociocultural, situated
cognition

Emdpdaoeic atrd Toug TOUEIC TNG EBvoypagiac,
KOIVWVIOYAWOOOoAoyia, avBpwTroAoyia Kai KoIvwvioAoyiag

KaTtaBoA£c: critical theory, (Frankfurt School, 1930; Freire,
1968) anthropology (Jean Lave & Wenger, 1991),
@IAocogia/paivoucvoAoyia (Martin Heidegger, 1968),
critical discourse analysis (Fairclough, 1989), and
sociolinguistics theories (Bhaktin, 1981) 1Tou atmépiyav
TNV QVTIKEIMEVIKOTNTA TNG YVWON KAl TOV KAVTIAVO
EUTTEIPIONO



BEunlatotwpevn vonon

Baoikég Béocig:
H ualnon civar dppnkta ocuvoedepévn ME TO TTAQICIO 1) TV
TTPOBANUATIKI) KATACTOON OTNV OTTOia CUMPBAiVEI
O TTOAITIONOGC JIAUOPPWVEI TN YVWOTIKI AVATITUCN
N Aaenon €ival cuAAoyikn dladikaaoia Kal cupBaivel oTnv KoivoTnTa
MEOW TNGC OUPMETOXNG
H yvwon BpiokeTal kataveunuévn avapeoa 0ToOUG avBpwITTous Kal OTO
TEPIBAAAOV TOUG, OTA gpyalcia, Epya TEXvNG, BIBAIa, Kal TIC KOIVOTNTEC
OTIG oTToieC oupueTEXouV (Greeno, Collins, & Resnick, 1996)
n yvwon o€ diaxwpiletal atro 1n dpAon HECQA OE€ OUYKEKPIPEVO
TTOAITIOMIKO TTAQiCI0
ol BewpnTikoi Tou situated cognition TTpoTeivouv Eva JOVTEAO TNG
YVWaong Kal TG uabnong mrou atraitei okEwn ‘on the fly’ (tTn oTiyun
TTou oupPaivel) o€ avTtiBeon Ye TO HOVTEAO TTOU TTPOUTTOBETE
atToBnAKeUONn Kal avAKTNON TNG EVVOIOAOYIKNC YVWONG.



Situated Cognition — eUTAXIOLWUEV] VONOT)

0 N yvwaon ogv gival aAAQ

a2 O1 avarrapaocTtaoelg dOev atroBnkeuovTal Kal Ogv
EAEYXOVTAI OE OXEON ME TIPONYOUUEVEC YVWOEIC
aAAG OnuIoupyouvTal KAl EpPNVEUOVTAl 0T OpAoN
(Clancey, 1990).

a2 H pdlnon mrpayuatoTrolsital HEow TNG
o€ JIO Opada
NEOI CUUMETEXOVTEC QPXIKA TTAPATNPOUV KAl CUMUETEXOUV
TTEPIPEPEIOKA
OTAV OTTOKTNOOUV EUTTEIPIO CUPMPETEXOUV TTEPICCOTEPO
(BA. Cognitive apprenticeship” — Collins, Brown, & Newman, 1989)



Situated Cognition — eUTAXLGLWOUEVY] VONOY)

* Hyvwon avaduetal 0tav Ta ATOUO AVOTITTUCGo0UV TIPOBECELC
(intensions) peoa SpAocELC e oTOXOUC TTou cupPBaivouv oe
TTOALTLOMLKA TTAQLOLOL TTOU HE TN OELPA TOUC UtopolV val BETouy
E£VUPUTEPOUC OTOXOUC Kall TLC aELwOoELC yia TNV avalntnon Tng
aAnBeLac.

* H avaAnyn twv npoBecewv oxeTileTal Pe TNV KateLOBUVON TNC
TPOCOXNC TOU CUMUETEXOVTA OTNV avixvevon twv affordances oto
neptBaiiov mov Ba odnynoouv otV eNiteLEN TWV EMBLUNTWV
OTOXWV.

* To yvwpilelv ekdppaleTal oTNV LKAVOTNTO TOU CUMETEXOVTO VAL
eVEPYEL WC EValv OAOEVA KOLL TTLO LKOVO CUUMETEXOVTO O LOL KOLVOTNTO
NMPOKTIKAC. Oc0o 0 ‘nadbntnc’ CUMUETEXEL TANPEOTEPQ OF
OUYKEKPLUEVEC KOLVOTNTEC TIPAKTIKAC, EEEALOCETOL KOL TO TL ONULALVEL
va poBaivel.

e1r. KwvaoTtavrivog . Xpriotou



BEunlatotwpevn vonon uat... OLOXCHAALX

2. TNV KABNUEPIVI EKTTAIOEUTIKA TTPAKTIKN
EUTTAQICIWUEVN HABNON opileTal WC «N
uABnNonc yVWOEWV Kal OECIOTATWY O€
TTAQICIO TTOU AVTIKATOTITPICOUV TOV TPOTIO
TTOU N yvwon Ba gival xpnoiun otnv
TpayuaTikn (wn»

Collins (1988)



BEunlatotwpevn vonoy oty exTaloeuoy

Anuioupyia aiBouoag didaokaAiag OTTou o1 KoIvOTNTEG JABnong
dlepeuvouv (ntrMaTa kai Tnv Bonbouv aTnVv avatTugn Twv
TAUTOTATWV.

O pOAOC TWV AUBEVTIKWYV £pYWV:

g

O1 yabnTég evBappuvovTal va OKEPTOVTAI KAl VA AEITOUpYoUvV oav
ETTIOTAMOVEC, HABNUATIKOI, EPEUVNTEC, KATT.

AuBevTIKSG eV oNnUaivel aTTapAiTNTA «TTPAYUATIKO KOOUO0», AAAG HAAAOV
EPYOOIEC TTOU VA £XOUV VONUQ, MEPN TTOU JITTOPOUV va BPouv £Qapuoyn
OUYKEKPIMEVEC HABNUATIKES EVVOIEC/OECIOTNTEC

2Nuacia avamTugn OECIOTATWY OUMMETOXNAG OE KOIVWVIKEC
TTPOKTIKEG

2 TNV aiBouca TTOAAEC OpPaCTNPIOTNTEG DIEPEUVWIVTAI OAOOCUVEPYATIKA
Kal T TTaIOIA CUPMETEXOUV O€ QUTEG TIC OMADEG HE DIAPOPOUS TPOTTOUG

‘Eva geydAo PEPOC TNG TAUTOTNTOC TWV MOBNTWY dIAUOPEWVOVTAI OTTO

TIC OMADEC TTOU CUMMPETEXOUV, TT.X. OTTOP, OKAKI, JUOUCIKN)



TO TTAQILOLO

* Nwc umopel To mMAaioLlo oto omolo TiBetal evag
OLOAKTLKOC OTOXOC VAL EMNPEACEL TN podnoLakn
Stadlkoola;

* MpoBAnua:

— «YmapyeL aAoc apBuoc avapeoa oto 0.005 kal To
0.006;»
— H aéia Twv pmayoplkwy, TEPLOCOTEPO ATIO 5

YPOLLULAPLA TILTEPL, ALYOTEPO QIO 6 YPALUOPLOL TILTTEPL.
armo =. BauBakouon

e1r. KwvoTtavrivog M. Xpriotou



Kivntoa oty epunlatotopevn vonon

0 2TNV ENTTAQICIWMPEVN vonon TovideTal TTWG Ol
TAUTOTNTEC TWV AVOPWTTWY CUYKPOTOUVTAI ATTO
TN CUMMETOXN TOUC O€ HIa Opada.

1 'ETO1, oTOUC NABNTEC uTTOPOUV Va doBoUV
KivnTea yia yanon kai Tpetrel va dobouv
KIvNTPA YIO CUUMETOX OTIC AVAAOYEC
KOIVOTNTEC OTTOU N ABNON gival onuavTikn Kal
evola@Epouaa.

[1.x.: Ta Taidid 8€Aouv va udBbouv va diaBdalouv Kal
va YyPA@POUV YIa va Yivouv JEAN TNG «AOYOTEXVIKNG
AEOXNC», VIO VA UTTOPOUV VO CUUMETEXOUV Kal va
aAANAETTIOPOUY, VIO VO YPAPOUV OTNV «EPNUEPIOA TOU
OXOAEgiou, KTA.



To IPOBAnHA TNC HETAPOPAC TNC

yvwong

"

em. KwvoTtavrivog IN. XpRoTou



Transfer

[MapadeiyuaTa:

1 Lave’s weight watcher & cottage cheese
1 Lave’s homemaker’s grocery store math

1 Brazilian street kids’ math when making sales on
the street



“Lave's work (1988) provides a good example of a JPF engaged in authentic
activity using the context in which an issue emerged to help find a resolution. The
example comes from a study of a Weight Watchers class, whose patrticipants were
preparing their carefully requlated meals under instruction.

In this case they were to fix a serving of cottage cheese, supposing the amount
laid out for the meal was three-quarters of the two thirds cup the program allowed.
The problem solver in this example began the task muttering that he had taken a
calculus course in college.... Then after a pause he suddenly announced that he had
"got it!" From then on he appeared certain he was correct, even before carrying out
the procedure. He filled a measuring-cup two thirds full of cottage cheese, dumped it
out on the cutting board, patted it into a circle, marked a cross on it, scooped away
one quadrant, and served the rest.

Thus, "take three-quarters of two-thirds of a cup of cottage cheese"” was not just
the problem statement but also the solution to the problem and the procedure for
solving it. The setting was part of the calculating process and the solution was simply
the problem statement, enacted with the setting. At no time did the Weight Watcher
check his procedure against a paper and pencil algorithm, which would have
produced 3/4 cup x 2/3 cup = 1/2 cup. Instead, the coincidence of the problem,
setting, and enactment was the means by which checking took place. (p. 165)

The dieter's solution path was extremely expedient and drew on the sort of
inventiveness that characterizes the activity of both JPFs and practitioners. It
reflected the nature of the activity, the resources available, and the sort of resolution
required in a way that problem solving that relies on abstracted knowledge cannot’.

armno =. BauBakouon



[1wg eppnvedovtat auta Tor ELENUATA;

« O1 avBpwTToIl OEV PETAPEPOUV IO YVWON AT1Td TO £va
TTAQiolo oto GAAO
H yvwaon Oev gival avTIKEiueVO

= AvaTTTUOOOUV OTPATNYIKEC Ol OTTOIEC €ival TTPOCAPUOCMEVEC
O OUYKEKPIMEVEC TTEPIOTAOEIC (Situated — EUTTAQICIWPEVEC)
= AANAETTIOPOUV PE TO «PUOIKO», KOIVWVIKO KAl TTONITIONIKO
TOUG TTEPIBAAAOV
[MAaiolo ka1 avBpwrtrol // EpyaAcia, etmikoivwvia

=« H évvola TNGC CUPPETOXNG O€ JIa KOIVOTNTA TTPOKTIKAG (community
of practice)

=« H évvola Tng diapoipacpévng/kartaveunuEVnNg vonong
(shared/distributed cognition)

armno =. BauBakouon



To neofAnpa g petapopag ™g I'vwong

2UJPWVA JE TNV TTPOCEYYION TNG
EUTTAQICIWUEVNG VONONG, N YVWOnN

o€ AAAa TTAQioIa apou dev
gival AVTIKEIMEVO
A1daoKaAia yEoa aTtro TNV APaipeon £XEI
UIKPIN XpNOoIhoTNTA, OEOOUEVOU OTI N
TTPAYUATIKN pabnon cupPaivel o€

UOVO



Kottinn oy Aol IEVY] VOO

Av Kal N Bewpia AauBavel uTTOWN TIC KOIVWVIKEC OXETEIC
KAl OUVONKEC TTOU ouyxva ayvoouvTal, WoTOOO AYVOEi TO
iOI0 TO UTTOKEIYEVO TTOU PJOBAiVEI

MeTa@EpeTal TEAIKA N yvwon;

YTTapXouv VONTIKEC AVATTAPACTACEIC TNGC YVWONG;
MaBnon kai agaipeon

MNATTWC KATAOAANYOUUE O€ VEO-OCUMUTTEPIPIPIOTIKEC
TTPOCEYYIOEIC TTOU N CUUMETOXN EVVOEITAI oAV
avTIOPACEIC O€ OUYKEKPIUEVA EPEBioUATA;

[Tol0G 0 AOYOG va OECUEUTOUUE ATTOKAEIOTIKA O€ dia aTro
TIC BEWpPIEC



Anoktnon £vavtt ZUMHETOXNG: AUO

petadopec yia tn padnon

ATTOKTNON, YVWONG, AVATITUCN EVVOIWV ...

H yvwon atrokTaTal (a1rd To ATOU0), AVATITUCOETAN
(OTO VOU), epapuOleTal, HETAPEPETAI € AAAQ
TTAQiOIa K.ATT.

2 UUETOXN O€ KOIVOTNTEC HABNoNGg, o€
KOIVWVIKO-TTOANITIOMIKEC OPACEIC K.ATT.
H yabnon w¢ n diadikaaoia Tou va Yivelg JEAOG HIag
KOIVOTNTAC, VO XPNOIUOTTOIEIC TO KATAAANAO
AECIAOYIO K.ATT.

e1r. KwvoTtavrivog M. Xpriotou



Eva apyeyovo epwtnpa...eva TpoBAnmo g
UETAPOOAS TNG ATTOATNONG

To TTapadoco Tn¢ pabnonc:
[Mwc¢ yiveTal va BEAOUPE va OTTOKTAOOUNE HIO
yvwaon 1mou o€ yvwpiloupue; (MAatwyv, Mévwv)

0 Av 0€ YyVvwpIiCoupue OTI UTTAPXEI KATI EKEI, TTWG TNV
avalnToulE;

0 Av yvwpioupe ndn OTI UTTAPXEI KATI EKEI, TOTE OEV
UTTOPOUUE VO YVWPICOUME TITTOTA VEO

en. Kwvotavtivog I1. Xpnotov



uonon wg anonTNoN 7 GLUIETOYN;

2TOXOI TNG padnong XTioluo KoivoTnTag

EutTAOUTIONOG TOU
(o g[e]¥[e]V

ATTOKTNON KATTOI0U
QVTIKEINEVOU

A£KTNG (KaTavaAwTnig),
(ava-)KATaOKEUAOTAG

[Mapoxog,
dlapecoAaBnTiC

1010KTNOIa, KATOXA,
TTPOIOV (ATOUIKO,
onudaoio)

Karti TTou €xe€Ig, DIaBETEIC

Mabnon
MabnTng

AAGokalog

['vwon, Evvolia

To va yvwpideig

2 UJMETOXN

[TEPIPEPIOKOG OCUPUETEXWV,
MaBNTEUOUEVOC
EIOIKOG CUUMETEXWY,

ouvINENTAG TNG
TTPOKTIKAG/OIaAOYyOoU

[TTUXEGC TNG
TTPAKTIKAG/OIaAdYOoU,
dpaTNPIOTNTAG

To va avnKeIG, CUUMPETEXEIG,
ETTIKOIVWVEIG

(Sfard, 1998)



discourse

* |n a similar vein, in the context of learning mathematics, Anna Sfard defines a
concept, as “a word together with its discursive uses” (2008: 268). When we first
learn a concept, then the concept is indeed inseparable from the word by which we
first learned it. But over time, the concept becomes more and more independent of
the word. At the same time, one and the same concept can be evoked by different
words, differences in nuance and context notwithstanding. So | think it would a
mistake to tie a concept to a word in this way. If every word marks a different
concept, then we are led to the dualism of signifier and signified, even if by signified
we mean “discursive uses” rather than some noumenon. Sfard is right to say that
“one cannot get a sense of a person’s concept of number without considering the
totality of this person’s discursive activities in which the term number may occur,”
but there is no one-to-one relation between word and concept. The idea of a word
unifying a disparate range of meanings has merit, but in my view, this definition is
still too much oriented to personal meaning, and lacks normative content.

e1r. KwvoTtavrivog M. Xpriotou



Ethnomathematics

er. Kwvoravrivog . XpRoTou 5,



ethnomathematics

e Jto poBnuatika eknaidbevon, ethnomathematics stvat n
LLEAETN TNC OXEONC AVAECO OTA HLAONUOTLKA KOL TOV
TOALTLOMO (KOUATOUpQ, TIOALTLOTIKY) KANPOVOULQL).

e JUXVO OXETL(ETOL LE «KOUATOUPEC XWPLC ypartth
ekdpaon,

* UMOPEL VA OPLOTEL WC: «TOL LOBNUATLKA, TO OTtOLAL
aoKOUVTOL LETOEU TWV CUYKEKPLUEVWYV TIOALTLOTIKWYV
opadwv".

o avadepeTal o€ pLa eupela OEoUn LOEWV OV KU LalvovTol

aro OLadOPETIKA aApLlOUNTIKO KOt LoONUATIKA CUCTAHOTA
LEXPL TNV TTOAUTIOALTLIOMLKN eKTtaldgvon oto poBnuatika

e1r. KwvoTtavrivog M. Xpriotou



 The mathematics which is practiced among
identifiable cultural groups such as national-
tribe societies, labour groups, children of
certain age brackets and professional classes”.

D'Ambrosio, 1985

e1r. KwvoTtavrivog M. Xpriotou



ethnomathematics

e gotlaon ota pabnuatikd Twv KowotNTtwy (puAwv, LoUoLKWVY, YoAaTAdwy,
epYO{OUEVWV OTA TPEVA, KTA.)

e opLOUNTIKA KOl AAAQ LOONUOTIKA CUCTH AT HE LaBnuoatiki Sour €0Tw Ki
av dev €xouv TETOL CUMPBOALKA avarapdotaoh

* KPLTIKA OoTa Kuplopyo padbnuatikad “tou Aeukou, SUTIKOU, TIOALTLOMOU” W Ta
nova “eykupa” podnuotika

* Avaykn avadeleéng Toug oTnV EKTTALOEVON HE ATTOTEAECHA ALYOTEPOUC
QTIOKAELOMOUC TWV LELOVOTIKWY OpAdwV (BA. Kol AVTLPATOLOTLIKA
noBnuatika, anti-racist mathematics, anti-bias mathematics), kaAUtepn
vVoNnUotodotnon Twv HoBnUaTIKWY AVTIKELUEVWV

e gotloon OTIC KOONUEPLVEC TIPAKTLKEC, ALK TEXVN, TtolLXViOLaL

e AvakaAuvn Kowwv paBnuatikwv Sopwv og OAEC TG GUAEC (aplBuntika
OUOTHUOTA, CUCTAMOTO LETPNONG KTA) KATL TTOU UIMOPEL VOl UTIOOTNPLEEL TOOO
TNV AVOKOAUTITIK 00O KoL TNV KOTOLOKEVOLOTLKN SLAoTaon TWV HoONUATIKWY

e1r. KwvoTtavrivog M. Xpriotou



OLVTL-POTOLOTIKA MO NMOTIKAL

* KPLTLKN OTNV NYEUOVLKN B€on Twv padnuatikwy tou “Aeukol Sutikou
avépa”
— gvioXuon TNC OOLKLOKPATIOG HECW TNG YVWONC KOl Apa KO TWV LOONUOTIKWV
— g€ovaotla/yvwon (BA. Foucault), LETAOTTOIKLOKI KPLTLKN)

e avAOELEN TWV LOONUATIKWY TWV ULELOVOTLKWY OUAS WV, TWV OTTOLKLWV

e avadelEn TNC ETEPOTNTAC OTN HLABNUATIKA yvwon Katl padnon

e Sladopec dUAOUL, XPWHOTOC, CEEOUAALKAC TAUTOTNTOC

* epappoyn otnv eknaidevon:

* mpooTiaBela avadelEng TNC LOBNUATIKAC YVWONG TwV N AEUKWYV, SUTIKWV,
avopwvy,
— pe avadopd ota pabnuatikd twv Gulwv (Aaikn TExvn, LOUCLKA Opyaval)

e xpnon tn¢ StdaokaAiog Twv HadBnUATIKWY Yot avadeLlén KoOWwVLIKWV
NMPOLBANUATWY OTIWE KOWVWVLIKEC SLOKPLOELG, OTEPEOTUTIA, ATIOKAELGMOL,
patolopol, opodopBiacg, KTA.

— TT.X., TTOOO TIPAYUOTL AUENONKE N EYKANUATLKOTNTA META TNV EAELON TWV
LETOVOLOTWV OO Ta PaAKAVLY; Eva TTPOTIEKT OTA LOONUOTIKA

e1r. KwvoTtavrivog M. Xpriotou



OLVTL-POTOLOTIKA MO NMOTIKAL

KpttikA:

e yLo vat avAOELENC TNV ETEPOTNTO OTNV TAEN TIPWTO TIPETIEL VAL OLVOLYVWPLOELG
ToVv ‘aAN0’ W¢ eTEPOTNTA, E0TLALOVTOC TTAVW TOUC Kol pwtilovtag TLg
Sladopec tou, pe To Kupilapxo BAEppa ocou (BA. Zilek)

* WG ATIOTEAECA N ETEPOTNTA EXEL EVIOYXVOEL LLE ONUAVTLKO EVOEXOUEVO TOV
aKOpa LEYAAUTEPO ATTOKAELOUO

* TL.X., OC KOG TIEL N Mapia tou eivat armo tnv AABavia mwc PeTpave T
noda otnv AABavia

The first thing you do is to forget that I'm black.
Second, you must never forget that I'm black.
Pat Parker, 1978

e1r. KwvoTtavrivog M. Xpriotou



TO KNOW HOW TO BE MY FRIEND

Pat Parker

The first thing you do is to forget that I'm black.
Second, you must never forget that I'm black.

You should be able to dig Aretha,

but don't play her every time | come over.

And if you decide to play Beethoven -- don't tell me

his life story. They make us take music appreciation, too.

Eat soul food if you like it, but don't expect me
to locate your restaurants
or cook it for you.

And if some Black person insults you,
mugs you, rapes your sister, rapes you,
rips your house or is just being an ass --
please, do not apologize to me

for wanting to do them bodily harm.

It makes me wonder if you're foolish.

And even if you really believe Blacks are better lovers than
whites -- don't tell me. | start thinking of charging stud fees.

In other words -- if you really want to be my friend -- don't
make a labor of it. I'm lazy. Remember.

e1r. KwvoTtavrivog M. Xpriotou
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