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Abstract

In this methodological paper we present a discourse analytic framework which has been
developed for studying academic research texts on educational leadership for social justice as
texts of identity. Theoretically, the discourse analytic framework has two main orientations: a
critical orientation in terms of studying the particular texts as governing educational leadership
for social justice as identity, that is as both creating and regulating it by describing and explaining
certain actions as leadership for social justice; and a reflexive orientation in terms of studying
academic research texts as contributing to the constitution and reproduction of the ‘romance of
leadership’ rather than just producing knowledge about leadership phenomena.
Methodologically, in order to convert the theoretical orientation into analytic practice, a
combination of discursive social psychology with systemic functional linguistics has been used for
a micro- to macro-, three-level analysis of selected academic research journal articles: first,
analysis of the governing of identity as textual practice accomplished by grammatical choice and
its textual, ideational, and interpersonal metafunctions; secondly, analysis of the governing of
identity as genre practice accomplished by genre choice as an additional linguistic resource; and
thirdly, analysis of the governing of identity as discursive practice accomplished by mobilizing
familiar themes of leadership discourse. Finally, the implications of the use of this discourse
analytic framework for research in educational administration as well as for training educational
administrators are discussed.
Keywords: educational leadership for social justice, identity, governmentality, discourse analysis,
reflexivity

1. The educational leadership for social justice texts as texts of identity

Since 1999, when a special issue of International Journal of Leadership in Education
appeared (1999), there has been a growing literature on ‘leadership for social justice’, in
which a new orientation in the study of educational leadership has been advanced. So
far, the majority of the published texts, theoretical and research texts with the particular
terms used in their titles, have appeared in journal special issues (Educational
Administration Quarterly, 2004; International Electronic Journal for Leadership in
Learning, 2006 also published as Normore, 2008; Journal of Educational Administration,
2006 & 2007; Journal of Research on Leadership Education, 2010; Journal of School
Leadership, 2002 & 2005; Leadership & Policy in Schools, 2006), and two collective
volumes (Bogotch et al., 2008; Mashall & Oliva, 2006). Other publications have appeared
as book chapters (Furmam & Shields, 2005; Larson & Murtadha, 2002; Shoho et al., 2005)
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and articles in educational journals (Gaetane et al., 2009; Taysum & Gunter, 2008;
Theoharis, 2008; Zembylas, 2010). As an academic field, leadership for social justice
seems to be aligned with two traditions. First, due to its explicit concern with social
justice, it is aligned with the tradition of progressivism as a project of social reform,
which emerged at the end of the 19th century, and in which social justice has been a
central moral and political principle (Flanagan, 2007; Nugent, 2010). Secondly, it is
aligned with the tradition in educational administration emerging in the late 1970s, that
brought to the foreground its moral and political aspects (Bates, 2006; Begley &
Johansson, 2003; Begley & Leonard, 1999; Campbell, Fleming, Nystrand & Usdan, 1987;
Foster, 1986; Grace, 1995; Greenfield & Ribbins, 1993; Gunter, 2001; Hodgkinson, 1996;
Sergiovanni, 1992; Sergiovanni & Corbally, 1984; Smyth, 1989; Starratt, 1995 & 2004).
As representing an emerging academic field, this literature attracted our interest in terms
of the descriptions and explanations of specific actions produced ‘educational leadership
for social justice’. The focus on these descriptions and explanations of action has guided
our critical positioning towards these texts as texts of identity, that is, as texts by which
leadership for social justice is discursively created and regulated as well. Furthermore,
the study of academic discourse on leadership guided us to adopt a reflexive positioning,
that is to study academic texts as constituting and reproducing ‘the romance of
leadership’ rather than just producing knowledge about leadership phenomena.

2. Theoretical framework

2.1 The critical orientation: Identity as discursively governed

Our reading of the academic texts on educational leadership for social justice as texts of
identity draws on the ‘linguistic turn’ tradition in social psychology and organizational
studies, in which identity has been theorized, and researched accordingly, as discursively
constructed, thus advancing an anti-essentialist understanding of identity (Ainsworth &
Hardy, 2004; Benwell & Stokoe, 2006; Fairhurst, 2007; Potter & Wetherell, 1987; Shotter
& Gergen, 1989). In discursive social psychology, two major directions can be discerned
in this tradition, one stemming from the social constructionist study of identity as
emerging in interaction through language use (Antaki & Widdicombe, 1998), the other
stemming from the poststructuralist study of identity as constituted within language,
particularly that of a Foucauldian orientation (Henriques, Hollway, Urwin, Venn &
Walkerdine, 1984; Hollway, 1991; Parker, 1992). While those two directions oppose to
each other as far as the issue of agency is concerned, they both theorize identity beyond
the public/private and the individual/social binaries, as well as beyond traditional
psychological understandings of identity as personality, inner self or cognitive structure,
and traditional understandings of identity as social role or social structure, in which
personality, self or cognitive structure, social role and social structure are treated as pre-
existing entities by which action is determined (Potter & Wetherell, 1987).
In addition, the same reading priority towards the leadership for social justice literature
as an academic tradition directed us to place our analysis within the Foucauldian context
of governmentality (Dean, 1999; Foucault, 1991; Gordon, 1991; Rose, 1999; Rose,
O’Malley & Valverde, 2006) and study the particular texts as a form of governing
practice, in which identity is constructed as true knowledge. Otherwise said, this is a way
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to study how leadership for social justice becomes ‘thinkable’ and ‘practicable’ by these
texts (Gordon, 1991, p. 3).

2.2 The reflexive orientation: Reproducing the ‘romance of leadership’

From the point of reflexivity as self-critique, i.e. that academic knowledge is not just
knowledge about objects of the real world, but it also as contributes with authoritative
ways to the construction of these objects and the reproduction of well established
theoretical and methodological assumptions for their study (Alvesson, 1996; Alvesson,
Hardy & Harley, 2008), we are also interested in showing in our analysis how the
educational leadership for social justice texts mobilize taken for granted assumptions
about leadership as resources in order to describe and explain this particular new kind of
leadership. In organization studies, this position goes well beyond Meindl’s research first
drawing attention to the socially constructed nature of leadership in the attributions
made by followers as the ‘romance of leadership’(Meindl & Ehrlich, 1987), to re-
considering the assumptions of leadership research which make it part of ‘leaderism’ as
an ideology (O’Reilly & Reed, 2010).
This aim aligns our analysis with research in leadership studies which have an interest in
the construction of leadership in texts and interaction (Alvesson & Sveningsson, 2003;
Alvesson & Spicer, 2011; Hatch, Kostera & Kozminski, 2006).

3. The discourse analytic framework

3.1 Analytic material

Our textual material is consisted of academic research journal articles with an explicit
orientation to the topic of educational leadership for social justice, that is, articles with
these terms appearing in their titles, whose publication dates range from 1999 to 2010
(see the references presented in the beginning of the paper). These articles were
selected from academic journals on educational leadership, administration and
management and general educational research journals. We also collected other
academic publications on the same topic, both theoretical and research texts, such as
books and book chapters, in order to gain a broad perspective of the field. We narrowed
down our analysis to research journal articles for two reasons: first, because they are
rather homogenous texts as they are published through standard procedures (e.g. peer
review) and in standard format (e.g. content organization, length), and, second, because
these texts as research texts are particularly interesting from a rhetorical point of view as
they not only contribute with new empirical material to the field, but they explicitly
advocate social justice as a moral/political principle as well.

3.2 The framework

In order to convert our theoretical orientation into analytic practice, a combination of
discursive social psychology with systemic functional linguistics have been used for a
micro- to macro-, three-level analysis of both form and content of the selected texts:
first, analysis of the governing of identity as text practice accomplished by grammatical
choice and its textual, ideational, and interpersonal metafunctions as resources for
constructing meaning; secondly, analysis of the governing of identity as genre practice
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accomplished by genre choice as additional linguistic choice; and thirdly, analysis of the
governing of identity as discursive practice accomplished by mobilizing leadership
discourses. As identity construction by and through language use is our main analytical
concern, we are using systemic functional linguistics to this end in a selective manner and
trying to handle the particular features of written discourse. In order to avoid
terminological confusion, the first letter of the terms coming from systemic functional
linguistics is written in upper case.

3.2.1 Governing of identity accomplished by textual practice

Within systemic functional linguistics (Eggins, 2004; Halliday, 1978; Halliday &
Matthiessen, 2004) language is theorized as a social semiotic system, that is as a
meaning-making resource offering choices according to use in various contexts. This
system is described as the functional grammar of a language, where linguistic choices
have three metafunctions or components in the creation of meaning in the context of
situation (or Register).
Textual metafunction analysis. From this perspective meaning is constructed as a
consequence of the way language as message structured by order. At the level of clause,
the message is structured in two parts: the Theme (that part of the clause which appears
first) and the Rheme (the remainder of the clause). As the Theme signifies the most
important part of the topic of the message, it is the Subject of the clause which is
expected to appear in this position and it is called the Unmarked Theme. If any other part
of the clause appears in the position of Theme, it is called the Marked Theme. The
analysis in terms of Textual metafunction reveals the effects of Thematic choice in
structuring priorities in meaning-making (Halliday & Matthiessen, 2004).
Ideational metafunction analysis. From this perspective language is viewed as
representation of the experience of language users. At the level of clause, the
representation is structured through Transitivity processes. The analysis of Ideational
metafunction focuses on process type choices (Material, Mental, Verbal, Behavioural,
Existential and Relational) signified by the Verbal group by which Experiential meaning is
constructed, and on Taxis choices (Parataxis and Hypotaxis) by which Logical meaning is
constructed (Halliday & Matthiessen, 2004).
Interpersonal metafunction analysis. From this perspective language is considered as
exchange between language users in various contexts of interaction. The analysis of the
Interpersonal metafunction focuses on Mood (Declarative, Interrogative, and,
Imperative) and considers the language users’ relationship with their audience and their
attitude toward the subject matter of interaction (Eggins, 2004).

3.2.2 Governing of identity accomplished by genre practice

In systemic functional linguistics, genre signifies the context of culture in language use
and is practiced by the use of particular patterns, e.g. narrative, and, in this way, it can be
considered as an additional linguistic resource for the construction of meaning (Eggins,
2004; Martin & Rose, 2006).
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3.2.3 Governing of identity accomplished by discursive practice

In discursive social psychology with a poststructuralist orientation, there is a concern
about the themes mobilized as resources for constructing meaning in interaction. These
discourses have power effects as they both enable and constrain meaning construction
(Edley & Wetherell, 1997, Wetherell & Potter, 1992).
From our three-level analytic perspective, the academic research articles on educational
leadership for social justice are read as texts where the linguistic choices have power
effects in terms of guiding both the construction of particular versions of educational
leadership for social justice as well as their reading as authoritative texts about
leadership.

3.3 Analytic example: constructing educational leadership for social justice as
charismatic

For this presentation of our discourse analytic framework we have chosen to analyze a
part of an article titled “Woven in deeply: Identity and leadership of urban social justice
principals” (Theoharis, 2008), specifically a subsection titled “Passionate visionary
leadership” of the subsection titled “Social Justice Principals’ Common Leadership Traits”
of the ‘Findings’ section. We will try to show that educational leadership for social justice
is constructed as charismatic by both textual form and content choices. According to
Weber (1978, p. 241) ‘The term “charisma” will be applied to a certain quality of an
individual personality by virtue of which he is considered extraordinary and treated as
endowed with supernatural, superhuman, or at least specifically exceptional powers or
qualities’.
As its content is summarized in the abstract:

‘This article comes from an investigation into the identities and leadership traits of seven urban
principals committed to social justice across elementary, middle, and high school levels. These
administrators believed that enacting social justice for marginalized students was instrumental in
their desire to become school leaders and central to their practice. A qualitative approach
combined with principles of autoethnography has guided the research methods. Findings include
varied personal experiences that sound their call to leadership and three common leadership
traits. These traits are arrogant humility, passionate leadership, and a tenacious commitment to
social justice. The article concludes with a metaphor explaining these leaders and their connection
with their social justice work.’ (Theoharis, 2008, p. 3).

Extract

‘Passionate visionary leadership. These social justice principals work not as bureaucrats
or middle managers but as passionate leaders. Operationally, passionate leadership is
having a tightly interwoven connection with the principal position and the person doing
that job. It is caring so deeply, having such commitment, and maintaining sincere
enthusiasm about this work that there is little separation between the leadership and the
leader. They achieve this by holding, maintaining, and championing a strong vision while
embodying the qualities that Shields (2004) and Furman and Grunewald (2004) described
about transformative leadership. This passionate leadership seeks to change people’s
beliefs and values from self-centered to other centered. In addition, they complement
that effort with working toward the moral purpose of social justice. In explaining his
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passion for social justice leadership, one principal described the difference between a
good principal and social justice leader.

[Traditional] good leaders are technocrats. They write good memos, they write good reports, they
stay out of trouble, and they’re ok, they’re in ok places but they don’t have any passion for
anything, they’re just technically very adept but they have no sense of passion or feel or vision.
They just go through life and they’re proficient in what they do…. Principals are like musicians.
There are some musicians who play all the right notes, but there’s no feel to them. Then there’s
some people who do everything, they play all the right notes and have a passion. Then there are
people who are less technically gifted and passion compensates.

This principal sees the social justice leader in both of the last two descriptions but
attributed the big difference in their work to the passion.
The work of these social justice leaders is deeply connected to who they are, their
passion, and their inner personalities. They see themselves tightly interwoven with their
positions. One principal stated, “This is my life…it’s all consuming.” Another principal
said, “This isn’t a job [for the social justice leader], this is a life… It’s not something I can
leave when I leave this place, it encompasses me. It fully encompasses my whole
life…this is my life.” These principals typified the personal nature of the social justice
leader. In our discussions they shared a deep connection to the positions and to their
schools. One principal stated, “I live and breathe the school.”
I am not arguing that all passionate leaders who work extremely long hours are social
justice leaders. This is not an exclusive characteristic of social justice principals. There are
many principals who have a zest for their position, their school, and improving their
educational environment, who also work day and night. However, this personal,
passionate, and visionary nature helps to make the social justice leaders successful.
These leaders feel this personal connection to their schools and to social justice and can
translate that into seeing a better way. It is this personal vision that allows them to focus
their efforts and the work of their staff in achieving equity and social justice for the
marginalized students. This passion comes across as sincerity and personal connection to
the school and their children are recognized and respected by allies and resistors alike.
This passion, vision and personal nature also add to the struggle, the discouragement,
and the toll. They are tightly connected to their work and their schools. The issues and
problems feel personal, and when they cannot change things or cannot change things
fast enough, that feeling of dissatisfaction becomes their inner turmoil.
Their personal involvement and passion make these leaders a vital part of their school
community. They play active roles and maintain highly visible profiles with students,
staff, and families. One principal put it, “How are you going to know what’s going on, if
you’re sitting in your office? You’ve got to get out of the hallway, in the classroom, on
the school grounds, in the community.” This visibility is not unique to social justice
leaders, but in combination with the passion, vision, and personal nature of their work it
takes on different meaning and aids in accomplishing particular justice goals.’ (Theoharis,
2008, pp. 16-17).

3.3.1 Governing of identity accomplished by textual practice

Textual metafunction analysis. Due to space reasons, our Thematic analysis is limited at
the level of the dominant clauses. The aim is to reveal the priorities in the construction of
the topic ‘Passionate visionary leadership’ as the text unfolds.
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In the 1st paragraph, ‘social justice principals’ and ‘passionate leadership’ emerge as
important parts of the topic as they appear in the Unmarked Themes: ‘These social
justice principals’, ‘They’, ‘This passionate leadership’, and the Marked Themes ‘In
addition’ (Conjunctive Adjunct, additive) and ‘In explaining his passion for social justice
leadership’ (Circumstantial Adjunct). In contrast, by The Marked Theme
‘Operationally’(Modal Adjunct, a technical term) priority is given to the author’s position
as researcher, and by the Marked Theme ‘It is caring so deeply, having such commitment,
and maintaining sincere enthusiasm about this work that’ (Predicated) priority is given to
the author’s evaluation of the action of the ‘social justice principals’.
In the 2nd paragraph, the topic is further developed by the Unmarked Themes ‘This
principal’, ‘The work of these social justice leaders’, ‘They’, ‘One principal’, ‘Another
principal’, ‘These principals’, ‘One principal’. By the Marked Theme ‘In our discussions’
(Circumstantial Adjunct) priority is given to the author’s position as research participant.
In the 3rd paragraph, in the first sentence which is structured as a disclaimer (Hewitt &
Stokes, 1975), by the Unmarked Theme ‘I’ priority is given to the author’s evaluation of
the proposition ‘all passionate leaders who work extremely long hours are social justice
leaders’. This evaluation is justified by means of a contrast, signaled by the Marked
Theme ‘However’ (Conjunctive Adjunct, adversative), with This’ and ‘There’ as Unmarked
Themes.
In the 4th paragraph, by the Unmarked Themes ‘These leaders’, ‘It is this personal vision
that’ (Predicated), ‘This passion’, ‘their children’, ‘This passion, vision and personal
nature’, ‘They’, ‘The issues and problems’, ‘that feeling of dissatisfaction’ priority returns
to the topic of the text.
In the 5th paragraph, by the unmarked themes ‘Their personal involvement and passion’,
‘They’, ‘One principal’, ‘This visibility’ and the Marked Theme ‘in combination with the
passion, vision, and personal nature of their work’ (circumstantial adjunct) priority is
given to the topic of the text.

Ideational metafunction analysis: Experiential & logical. In this section our aim is to
reveal how the author represents his experience of reality by Process Types choices, and
how this representation is structured though Taxis (Parataxis and Hypotaxis) choices.

In the 1st paragraph, ‘social justice principals’ are the Actors of the Material Processes in
the dominant and the Expanding embedded clauses, signified by ‘work’ ‘achieve’
‘holding’ ‘maintaining’ ‘championing’ ‘complement’ ‘working’. As ‘Passionate leadership’
is the Carrier of the Intensive Attributive Processes signified by ‘is’, its membership of the
classes of ‘having a tightly interwoven connection with the principal position and the
person doing that job’, and ‘caring so deeply, having such commitment, and maintaining
sincere enthusiasm about this work that there is little separation between the leadership
and the leader’ is specified. ‘Passionate leadership’ is also the Actor of the Material
Processes in ‘seeks to change’ (dominant and subordinate clause). ‘One principal’ is the
Sayer of the Verbal Process signified by ‘described’. The Verbiage of this Process is
structured as a quotation (in Paratactic relation to and Projecting the previous clause),
which functions as an empirical warrant and as giving ‘voice’ to the research participants.
In the 2nd paragraph, ‘This principal’ is Senser of the Mental Processes signified by ‘sees’
and ‘attributed to’. ‘The work of these social justice leaders’ is the Goal of the Material
Process (in Passive Voice). ‘They’ is the Senser of the Mental Process signified by ‘see’.
‘One principal’ and ‘Another principal’ are the Sayer of the Verbal Processes signified by
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‘stated’ and ‘said’. In both clauses the Verbiage is structured as a quotation. ‘These
principals’ are the Token of the Intensive Identifying Process signified by ‘typified’, and,
substituted by ‘They’ the Actor of the Material Process signified by ‘shared’. ‘One
principal’ is the Sayer of the Verbal Process signified by ‘stated’. The Verbiage of this
Process is structured as a quotation.
In the 3rd paragraph, ‘I’ is the Sayer of the Verbal Process signified by ‘am not arguing’.
The Verbiage ‘all passionate leaders who work extremely long hours are social justice
leaders’ is structured as subordinate clause (indirect speech) and, substituted by ‘This’ in
the next clause is the Token of the Intensive Identifying Process signified by ‘is not’.
‘Many principals’ is the Existent, Carrier and Actor of the Existential, Possessive
Attributive, and Material Processes in the dominant and subordinate clauses signified by
‘are, ‘have’, and ‘work’. In the last sentence, ‘this personal, passionate, and visionary
nature’ is Actor in the Material Processes signified by ‘helps to’ and ‘make’.
In the 4th paragraph, substituting ‘the social justice leaders’, ‘these leaders’ is the Senser
and Sayer of the Mental and Material Processes signified by ‘feel’, ‘can translate’ and
‘seeing’, ‘focus’,and ‘achieving’. Substituted by ‘They’ they are Goal and Actor of the
Material Processes Signified by ‘are tightly connected to’ and ‘cannot change’. ‘this
personal vision’ is Value and Actor in the Intensive Identifying and Material Processes
signified by ‘is’ and allow’. ‘This passion’ is Carrier in the Intensive Identifying Process
signified by ‘comes across as’. ‘This passion, vision and personal nature’ is Actor of the
Material Process signified by ‘also add to’.
In the 5th paragraph, ‘Their personal involvement and passion’ is Actor of the Material
Process signified by ‘make’. Substituting ‘social justice leaders’, ‘They’ is Actor of the
Material Processes signified by ‘play’ and ‘maintain’. ‘One principal’ is Sayer of the Verbal
Process signified by ‘put it’. The Verbiage is structured as a quotation. ‘This visibility’ is
Carrier of the Intensive Attributive and Possessive Attributive Processes signified by ‘is
not’ and ‘takes on], and Actor of the Material Process signified by ‘aids’.

Interpersonal metafunction analysis. In this section, our aim is to reveal how the author
positions himself towards the topic of the text and towards the reader through Mood,
Polarity, and Modality choices.

In the 1st paragraph, the Mood parts ‘These social justice principals work’, ‘passionate
leadership is’, ‘It is’, ‘They achieve’, ‘This passionate leadership seeks’, ‘they
complement’, ‘one principal described’, are all Declarative, Polarity is positive, and there
is no Modalization.
In the 2nd paragraph, the Mood parts ‘This principal sees’, ‘[this principal] attributed’,
‘The work of these social justice leaders is’, ‘They see’, ‘One principal stated’, ‘Another
principal said’, ‘These principals typified’, ‘they shared’, ‘One principal stated’, are all
Declarative, Polarity is Positive, and there is no Modalization.
In the 3rd paragraph, the first sentence is structured as a disclaimer ‘I am not arguing that
all passionate leaders who work extremely long hours are social justice leaders’. The
Mood part of the dominant clause is in Negative Polarity. There is High Subjective
Modalization. In the next sentence, the Mood part ‘This is not’ is in Negative Polarity. The
last two sentences are structured as a contrast in which the Mood part ‘There are’ is in
Negative Polarity, and the Mood Part ‘this personal, passionate, and visionary nature
helps’ is in Positive Polarity. All Mood parts are Declarative and there is no Modalization.
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In the 4th paragraph, the Mood parts ‘These leaders feel’, ‘[These leaders] can translate’,
‘It is’, ‘This passion comes across’, ‘This passion, vision and personal nature also add’,
‘They are’, ‘The issues and problems feel’, ‘that feeling of dissatisfaction becomes’ are all
Declarative, Polarity is Positive. Modalization occurs once in‘[These leaders] can
translate’.
In the 5th paragraph, the Mood parts ‘Their personal involvement and passion make’,
‘They play’, ‘One principal put it’, are Declarative, Polarity is Positive. The last sentence is
structured as a disclaimer with the Mood part ‘This visibility is not’ in Negative Polarity,
and the Mood part ‘it takes on’ in Positive Polarity. There is no Modalization.

3.3.2 Governing of identity accomplished by genre practice

Following the author’s orientation as it is stated in the abstract of the article, the text can
be read as a specimen of ethnographic genre. In representing the ‘natives’point of view’
or presenting an empirical warrant, the third person use and quoting from participants’
accounts are choices by which a ‘realist tale’ is produced, upon which the author grounds
his interpretative authority as researcher (van Maanen, 1988). However, space for
advocating the action of the participants as social justice leaders is opened by declaring
solidarity in ‘In our discussions’, in which the author positions himself as research
participant as a convention of autoethnographic writing.

3.3.3 Governing of identity accomplished by discursive practice

Focusing on textual content, our aim in this section is to reveal familiar themes of
leadership discourse mobilized in the extract and the effects of this mobilization in
constructing educational leadership for social justice as charismatic.
As stated in the abstract, ‘three common leadership traits’ have been identified as
research findings. By the use of the term ‘traits’, the author aligns his research with the
earliest leadership research tradition in which action identified as leadership is attributed
to personality traits (Antonakis, Day & Schyns, 2012). In the extract he grounds this
explanation by mobilizing other familiar themes from the leadership literature. First, the
‘leaders vs. managers’ theme (e.g. Zaleznik, 1977) is mobilized in the contrast ‘not as
bureaucrats or middle managers but as passionate leaders’, which is pervasive in both
popular and academic leadership literature and used for the ‘extra-ordinarization’ of
managerial work (Alvesson & Sveningsson, 2003). A second theme, mobilized by the use
of the emotional term ‘passion’, is part of the ‘post-heroic’ leadership discourse, which
extends its definition to characteristics other than rationality, and echoes Goleman’s
(1998) ‘emotional intelligence’ account. Finally, the use of the term ‘transformative’
connects the text with progressivist discourse on social change as well as another familiar
theme, that of ‘transformative vs. transactional leadership’, coined by Burns (1978) and
established in leadership research by Bass (1985) as ‘transformational vs. transactional
leadership’. The term ‘vision’ also belongs to that vocabulary.

4. Discussion

In this methodological paper we focused on presenting a critical-reflexive discourse
analytic framework for studying academic research texts on educational leadership for
social justice as texts of identity. From a theoretical point of view, our analytic
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perspective is based upon the study of identity as discursively constructed in a dual
manner: on the one hand by the active use of language; on the other hand through
language (Edley & Wetherell, 1997). We connected this dual perspective with the
perspective of the government of identity which, defined as the ‘conduct of conduct’
(Burcell, Gordon & Miller, 1991) is both a creative and regulative process of negotiating
identity in institutional contexts like education.
Then, by turning this theoretical perspective in analytic practice we presented a
discourse analytic framework in which systemic functional linguistics and discursive
psychology are combined, and which is extended from micro- to macro-level, through
analyzing the government of identity accomplished by textual practice (through textual,
ideational and interpersonal meaning construction), the government of identity
accomplished by genre practice, and finally, the government of identity accomplished by
discursive practice.
By means of an analytic example, we explored the results yielded by this kind of reading
these texts. In the extract used we showed that the construction of educational
leadership for social justice as identity relies on familiar themes in leadership discourse,
the personality traits theme, the emotional dimension of leadership as a theme of post-
heroic leadership, as well as the ‘leaders vs. managers’ theme (Alvesson & Spicer, 2011).
These themes are mobilized in the context of particular linguistic choices in constructing
textual, ideational and interpersonal meaning as well as in the context of particular genre
choices. The overall effect is constructing the extra-ordinariness of educational
leadership for social justice, which reproduces the ideology of leaderism (O’Reilly &
Reed, 2010) in educational administration and legitimizes an understanding of education
as a hierarchical social order, with leaders and subordinates.
In trying to explore the implications of this discourse analytic orientation for doing
research in educational administration, we would support the adoption of its critical
component in researching the language of leadership as it is used in educational
contexts, both in academic and school practice and education policy, and how identities
are negotiated in these contexts. We would also support the incorporation of its reflexive
component in researching what kind of familiar leadership discourses are used in these
contexts, their historical origins and the conditions of possibility they create for new
discourses as resources for negotiating identity in education.
Moreover, in trying to explore the implications of this orientation for educational
administrators’ training, we would focus on how status positions in educational
administration are formulated as projects of the self, like the principal as social justice
leader, as its critical component, while focusing on academic knowledge as part of a
social context rather than as external to it (Alvesson, 1996), with both creative and
constraining effects, as its reflexive component.
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