ALOOKTLKEG TTPOOE
otn Mabnua
Exmtaid

Mapla



Meplexouevo Mabruatog

ABOAKTIKOG LETACYNUATIOUOG
MaBnuatikn dpactnpldtnta
ELOIKEC DLOAKTLKEG TTPOTATELS

[EVIKEG OLOOKTIKEG TTPOTACELS
PeaAlotikd Mabnuatika
Oewpia OWOAKTIKWY KATACTACEWY
- AdaokalAia pe Bdon tng OewplagApaoctneloTnTag



Tt elvatATM

* [lola elval Ta avTIKE(PLEV A LEAETNG;
* [loleg oL UEBODOL TTOV XPNOLUOTIOLE(;

H Awdaxtinn twy Madnuatiwdy eival n emLotnun
TTOU UEAETA TQ PULVOUEVX TTOU OVOLTTTUGOOVTHL GTNV
Taén Twv MaSnuoatwy.

Xpnotuorolel Tig LeBOdOUE TWY AVOPWTILOTIKWY
EMIOTNUWY, OAAQ KOl TEXVOAOYIKWYV Kal GAAwY
ETTLOTNLWV.



Ta&n twv Madnuatikwy

H dldaokaAia twv Mabnuatikwy, wg @atvouevo,
EVTOAOCETAL LECQ OTO ELVPUTEPO TTAA(CLO:

- TNG LOTOPLKNG OTLYUN]G TTOV PplokeTay,
- TNG KOLVWVIAG TTOU AELTOVPYEI,
- LE TOV MOALTIGUO TTOV TN OLALOPPUVEL.



Ta&n twv Madnuatikwy

MeplAapuPavel TovAdxlotoy Tpelg Booineg
Ol0LOTAOEIC:
- TO madnTn (W vuTtokeluevo Ladnong),
- TOV EKTTAUOEVTIKO (lLE AVTIKE(LEVO TN
dwaokaAla)
- Ta MaOnuatika (w¢ avTikelpevo uddnong
Kol avTiKe(uevo dldaokaAiag).

MeTayeVESTEPA EVTACTETAL KOL TO MEPLRAAAOV
gumtpayuato N ynelako



MaOnuatiko eplexOUeEVo

Ladnuatikig

yvawon tou nadnti

avTAfPeig/tapay
oNoeLg/Adon
TWVY HadnTwyv
yla TG
LAONULOTIKEG
EVVOLEC

ISLaLTeEPATNTES EVVOLWVY

Hadnuatikig

YVawon

dAoKaAOC

TLOTEVW TOL SACKAAOUL
yLlaL TLG YVWOELS TWV
Hadntwv

avTIAAPELS TOV
yla tn dLdaoKaAia
Kol udonon

HaOnuatiki
YVWGon Tou
ddokaAouv

YVW@Gon TOu
ddokaAouv
yla tn StdaokaAia

me




Media Epevvag tng At



Epevvntika Media ATM -
'vwon

MaBnuatikr okepn Kal LeTayvwon

‘EvvoleC Kal EVVOLOAOYLKN aVATITUEN

(concepts and conceptual development)

Elkovomoinon kat omttikoroinon

(Imagery and visualization)

Adooa kat Madnuatika (Language and mathematics)

AvAamttuEn TPoypPAULUATWY GTIOVOWY
(Curriculum development)

A&loAdynon (Assessment and Evaluation)

H/Y kat TexvoAoyia (Computer and Technology)



Epevvntika Media AtM -
EWOknA MNvwon

ApLOUNTIKEG EVVOLEC Kal TPAEELS
(Number concepts and operations)
AAyeBpa & aAyePBpikr] okepn
(Algebra and algebraic thinking)
Zuvaptnoels (Function)

[eEWUETPIKN & YWPLIKN OKEYN
(Geometric and spatial thinking)
Metpnoels (Measure)

MBOavOTNTES KAL OTATIOTIKOC GUAAOYLOUOC
(Probabilistic and statistical Thinking)
MaBOnuatikd yla tnyv epyaocia
(Work place related mathematics)



Epevvntika Media AtM -
AlEpyaoieg

MaBnuatikog cvuAAoylouog (Mathematical Thinking)
MaBnuatikni povtedomoinon (Mathematical Modelling)
ErtiAvon mpofBAnuatog/ oxnuationog mpoAUaToq
(Problem solving/Problem Posing)

ATIO0ELEN, ATtOdELKTIKNA dladikaacia Ka
emyelpnuatoAoyia (Proof, poving, argumentation)



Epevvntika Media ATM
- AAAa Ogpata

Avamtugn ekmtadevtikwy (Teacher development)
['VWon, OKEPN KoL TTETIOLOTOELS TWV EKTTALOEVTIK WV
(Teacher knowledge, thinking and beliefs)

Emtnppor], cuvaicOnua, menolOroelg Kal GTACEL
(Affect, emotion, beliefs, attitudes)

KowvwVviko — TTOAITIo UK EG dlaoTdoelg (socio — cultural)
lodtnta (Equity)

Learning Disabilities

Gifted



ADAKTIKEC TTPOOEYYIOELS

EUmAokn TTOAAWY EMOTNUWV:
- EmiotnuoAoyia katlotopia
- YuyoAoyla
- KowwvioAoyla
- Moauwdaywykn
Alakplon TG A AKTIKAG Twv Mabnuatikwy

IdLauTtePATNTA TNG LAONUATIKAG YVWGONG
(Sierpinska & Kiplatric, 1998).



WuxoAoyka
doalvopeva

A AKTIKA @aLvo

qTIKN EKTtaidevon HeTaKLVE( T
NG amd to vmoxeluevo uadnong (to

ALO OKTLKAL
dalvopeva

drelpevo uadnong (ta Mabnuatikad),

* UEAETA TNV x0OLvOTNTA UAINONG KAL TA PALVOUEVQ
TLOU avamntuooovTal oty Tdén.

* MEeAETA CUCTNUATIKA TOV EXTTO
ETTOLYYEAUNTIHN TOV VATTTUEN

QEVTIXO KAl TNV

Kowwvika
dalvopeva




14 °

[MwWc avamtVoooVTaL OL
LOONUATIKEG EVVOLEG;

[Mola emioTnUoAoYLKA avartu€n akoAovBouy (ue
Bdon KaL TNV LOTOPLKN);

Mw¢ €UMAEKOVTAL OL TTPONYOUUEVES YVWOELS/
avTIANPELg Twy wabntwy/ Tapavonoels AdOn kal
EUTTOOLAL.

MEe TTOLEC LAONUATIKEG dPATTNPLOTNTEG — OE TTOLO
EVVOLOAOYLKO TTED(0;

Tt vrtootnpllovv oL Bewpleg dOackaAlag Kal
nadnong;



Tagn twv Madnuatikwy

Aoockdaio "Etot, gival id10g 0 mopavolaotig kot ota 2/8 kot ota 4/8.
Mog ocgixver 1o KOMUdTIO, TO 100 KOUMATIH TOL Ywpicoape TNV
tovpta. 'Etol o 8 KOUMATIOL AOWTOV Y10 VO OVTIGTOLY|COVLE,. ...
Or Khoopatwkoi apiBpoi Onpovpyovvrtat. Yoo mpooeste OAOL,
owPacte, He wmowo TOoupldlet... o1  KAACoHatikoli  apiOpoi
OnHovpyoHvtal, Eva AETTO Vo TO GKEPTOVV OAOoL... [ Aéye DdOT.

DdOTNG And v emavadinyn g 10106 KAAGHOTIKNG HovAdag.

AoackKdara Qpoio. Otr KAooHatwkoi aptOpoi  onpovpyodvtar amd TNV
gmavaAnyn g Owg KAacHatikng Hovdadas. To xoatorofaivetet
avTto. AnAadon ebv 0éAm €yd va mapw ta 4/8 and tnv TovpTa, TL
onMaiver ovto. ... ot pa T, N'ewpyia;

I'ewpyia Ot yopicate v Tovpta o€ 8 KOMUATIO Kol OtL Ttpate ta 4.. 1/8
ko 1/8 xou 1/8 ko 1/8 icov 4/8.

AoackKdara Qpaio emavaladfdvoope oNAadn TNV KAOAGHATIKN HOVAda TOGEC
popég, Abnva,

Anva 4 popéc.

Aoockdio 4 popéc. Emavaldafape tnv kAacHatikn Hovéaoda 4 gopéc. Qpaia. O
op1OUN TS TL avepwver gimaple; Aéye Evtoyia..

Evtouyia [Toca ioa PEpM T paLE.

Aoockdio O aplOPnTg Qavepdvel moOca ico HEPN TRPope. Aniadn oOtav
Aéue 6T mpape 4/8 moca ica péEpn mpape; [Toca ica péEpN amd
™V TO0PTA PAYOLE;

Evtuyia Téooepa.

Aoockdia I[Inpape téoocepa. Avid Hag @avepover o aplOunmeg. O
TaPOVOHaoTNG TL Hag pavepmvel, 'ia Aéye Péovia.

Pavia 2e mdca ica KoOUUdTIo KOWYaE TNV TOVPTOL.




Tt MaOnuatika;



Tt MaBnuatika;

OAn n €peuva yla Tn Labnuatikn ekmaidevon
AOXOAE(TAL UE «UaABNUATIKA VoruaTa»,
«uadnuatikni dpdon», «LabnUatiko amoTEAEG O
(tov ddokaAov, Tov padntr, TNS Koo TNTAG... ),
aAAQ

Tt yapakTnellel WG «MadBnuatikd» KL wg TTPog TL
afloAoyeltar?

[TOLOG TO «VOULUOTIOLED AVTO TO «UAONUATIKO» Kal
TO KATOXUPWVEL



Tt MaBOnuatika;

® | aTa 7 kapapakia:

Kt eyw Ba urntoAoyiow, aAA\d pe

©a xpnoyonojow ™ BoriBela g mponaidelag
TNV npomnaideia Tou 9. Tou 10, ywati9 = 10-1.

NOWE e

® [atoug 3 nupauvAoug:

YroAoyilw peTpWVTAQ

9+9+9+9+9+9+9=..

ava 9.
7x9
OnAadn 7 x (10-1)
N (7x10)-(7 x1)
o R -7=....
MeTtpw avd 111 Yrohoy(Gw pe ™ BoriBela
XPNOIUOTOoW TV ™G nporaidelag Tou 10,
npomnaidetatou 11. yari11 =10 + 1.
3x11
3x (10 +1)

(3x10) + (3 x1)

e




L [ ]
Tt MaBnuatika;

ZTnv kabnuepwvn pag Zwr) xpnowornoloupe apilBuousg  a. H Beppokpacia eivar -2 °C, dnAadn 2 Bab-
ToU €X0UV HIMPOOTA TOUG TO GUHBOAO «-». poug katw arnd o 0.

O apBpol autoi ovopdZovral apvnTikoi apiBpoi. B. (?xmpaqtmdﬁpffuonq E{.‘.WCII oro -1, evav
16y Hag pvn PIZH 6poPo KaTw and To 1Woyeo (0).

O1 apvnrikoi apiBpoi oy apiBpoypapur] TornobeTou-

- - - , -4 3 -2 i 0 1 2 3 4
VTalL apioTepd anod 1o pndév kal o (0eC AnooTAoElq —_—
andé autd, OMwWe avTioTolXa ol PuOIKoi apiBpoi deglda :
ano To Pnodev.
Ot puaokoi apiBpoi pall pe Toug avtioToloug apvTl- .."3,-2,-1,0,1,2,3, ...
KOUG apiBuouc Aéyovral aképaiol apiépoi.
‘OAol oL apvnrikol apiBpuoi eivat pukpdtepot tou 0. Ooo 3<2<-1<0<1<2<3

o aplotepd Bpiokeral £vag apiBuog navw otnv apie-
HOYPAWY], TOOO TIO IKPOG eival.

———



Tt MaOnuatika;

OPIZMOX

Yovaptnon ano £va cuvolo A og éva oivoro B Aéyetan o dradikocia (kavovac)
ue tnv omoia kaBe otoryeio Tov cuvohlov A avtictoryileton oe éva akpifac
oToyEio Tov GuvoAov B.

To covoro A Aéyetar TEdio 0PIGROD 1] GVVOLO 0PLGHOD TG f.
O1 cuvaptiosglg maploTdvovtal cuvifmg ue Ta uKpa ypdupata f, g, h kTA. Tov Aatvi-
Ko¥ aApaprtov.
Av pe o covdptnon f anod to A oto B, 1o XEA avtictoyiletol oto YEB | 101 Ypdgov-
LLE:

y=f(x)

ko owPalovue «y icov f tov x». To f(x) Aéyeton tote TN ™S f 6to x. To ypdaupua x,
TOL TOPIGTAVEL OMO100T|TOTE GTOLYEIO TOV TEdiOL OpP1GHOY TG f, ovoudletol aveEdpTn-
™ HETOPANTI], EVO TO ¥, TOL TAPIGTAVEL TNV TIUT| TNG CLVAPTNONG OTO X, ovopudleton
gCopTnpuévn petafinm.



Tt MaBOnuatika;

MpayuaTikoi apiBuoi
Ac peAcTriooupe OAG Ta OUVOAQ GPIBHMV NOU EXOUKE OUVAVTTIOE!

» O puoikoi apiBpoi: 0, 1, 2, 3, ... napioTavovral oTn dinAavr eubeia pe onpeia.
Zmv apxn O éxoupe TonoBetroe! To undév (0).

.
L I
L A

o

» O1 aképaiol apiBuoi: ... -3, -2, -1, 0, 1, 2, 3 ... napioTavovTal NAAI PE onpEia.
TonoBeToUpe oTa 8ek)a Tng apxng O Toug BemKOUG akEPQIOUS apIBUOUG Kal OTA GPIOTEPG TOUG GPVNTIKOUG,

W

~
[
]
e
N
W

» To oUvoAo Twv pNT@V apiBudv, SnAGSH TV apIBGY NOU HNEpPOUV va ypagoly oTn LopeN E, £uBeia, aANG o1 NAAPLC.

v
oy.c8.%:9. 31 23 Z A : i 2 A X 2 Z :
*_’,7_'—'."5_"'—’_',_*, » O1 npaypaTikoi apiBpoi anoTeAouvTal Ox1 POVo and Toug pnToUc aAAG Kai GAOUG TOUG GPPNTOUG,

” s O1 npayuarikoi apiBpoi xaAunTouv nAfpws v euBeia, dnAadn xdBe onueio TG eubBeiag avmioToixel Ot évav

npaypanko apiBud xal avrioTpo®a KABE npaypamikos apiBpds avrioToel ot povadikd onueio TG eubeiac.
lMa 1o Adyo autd, Tnv eubeia ouTn Tnv ovopdloupe eubeia | GEova Twv NpaypaTIKGOV apiBudv.



Tt MaBnuatika;

* OL LOONUATIKEG YVWOELG OEV Elval KATL TTOV

«paBaivetawm § epappoletal (Sfard, 1996, Yackel,

2001), AAAQ KATL TTOVL KaTaoKeLAleTal, yiveTal
ATTOOEKTO Kal OLATIPAYUATEVCLHIO, KOL GUVOEETAL
UE OTL Oa dexOuaoTAY W LAONUATIKY] YVWOoN
(Steinbring, 1996)



Tt MaBnuatika;

H Sfard (1996, p. 493) mapaBeTeL Eva TUAUA TNG
artdvinorg tov NMaAAov pabnuatikov Amitsur,
OXETIKA E TO TLelval pabnuatikr dpdon:

“When | say ‘this is mathematics, | know exactly, even not
“Otav Acw auto eivat Mabnuatikd, EEpw
aKpPLBWC, E0Tw Kat dppnta, TLEldoVC oKEYNC
avantuooeTal otny dladikaola, TOVC KOTTOUC
QLUTOV TTOV YIVETAL KOLL TO EL00C TWV OTOLYEIWY TTOV
elval arapaltnta. ... “



Tt MaBnuatika;

* MNa va kataAni&el oto (0o Kelpevo (p.494) OTL
«although, mathematicians and mathematics education

«aVv Kot padnuatikol kat epevvnteg tng M.E.
aoxoAovvTal UE To (Lo avTiKe(ueEVO, TO YEYOVOQ
OTL TTPOEPYOVTAL ATTO ATTOAUTA JLAPOPETIKA
ETLOTNUOVIKA Oedoueva elval TiOAVO va KAVEL TLG
OTITIKEG TOVUG yla Ta MaBnuatikd, oyt Lovo amAd
OLOPOPETIKEG OE KATTOLA LEPN, AAAQ
acVUPATEG... »

24



Tt MaBnuatika;
* AUTO BAlel LEPIKA ONUAVTLKA EpWTAUATA:

- Aev avagepouaote ota MaBnuatikad ta ida;
- Kataokevaletal pia vea yvwaon yla va dloay0e(;

-H aAAayn Twy yVWoewY yLa va eloaxBolyv otn
OO ak Tk TtPAén, TI¢ aAAalel otnv ouaia Tovg;

(Poll)



MOpPWEC YVWOELG

Axodnuainn Nvon tapayouevn amod Toug
MaSnuatinoug

MeTaoxNUATIOUOG TNG OE YVWON TTOV TTPETIEL VA
ddaxtel Omwc oplleTal amod To mPAYPUUU
omTovdwyv

'vwon mov S0 ATKOUY oL extoldeVTINOL
['vaidon tov TeAKa nadaivouy oL uadnteg



@eoULKOL YWwpoL

Ertiotnuovixy xovotnto Mo9nuatinwy

MoAttinn exmtadevtinn e€ovoio (Utovpyoi,
ouuBovAol, oxeSLOOTES TPOYPOUUATWY)

Exmtodevtinol (meptexouevo noit ue9odog
StdoonaAlo)

MoOnteg



Avaykaio c0Uvdeon

* Houvdeon Ouw¢ avAueca GTO AVTLKEILEVO TTOV
dwdoketat (teaching object) kat To paBnuatiko

avtikeipnevo (mathematical object) elvat o
oUVOETN amo OTL OelXVEL

* Ernest (2006, p.73)

«TO TTEPLOCOTEPN OLTTO T OXOALA MaOnuatina dev
elval LEPOC TWV axadNUainwyv Madnuatinwy 1
EXOUV AAGEEL 0€ SLOLPOPETINEG UOPPEG TOV (HaiL
ueoa otnv totopla)... »



ALOAKTIKOC LETACYNUATIOUOG

* Héevvola twy aAdaywy (oTta Tpoypauuata, ota
BLBAla, otn dLdaoKkaAia) Ttov £xovyv VTTOOTE( OL
LaONUaTIKEG Bewpleg yLa va yivouy oXoAkd
MaBnuatika elvat TaAld.

* 'HOn amd to 1985 0 YaAAog epevvnTng Y.
Chevallard amodidel ue Tov dpo didactical
transposition avti TNV XapaKTNPELOTIK AAAQyN.



['vwon Kal OeouKol xwpol

Eriotnuovikn 1\ 'vwon yla
yvwon SibaokaAia

\ /

'vwon movu
armoKtnOnke

30
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AvamTtuEn TapaAAnAlouwy

* "Eva SLOOKTIKO aLVOUEVO OTN OXOALKA TAEN, Wa
OpaoTNELOTNTA TWYV HABNTWY, LA KOATAOKELT,
gvag dldAoyog, U aAAnAemidpacon KATw armo
TNV OTTTLKNA TNG AVATTTUENG LABONUATIKWY
VONUATWY 1 LoONUATIKWY OLaOLKACLWY,
XPELALETAL EVA KOLVO KPLTNPLO: Yot x&toLog o
TO OVOUAOEL LOINUATIHO KOl XATTOLOG OX L.

* Mwgn dpdon mov avamtvooetal otny Tdén Oa
AVTANGEL ATTO TOUC TPOTTOUC LVATTTUEN TNG

Ua9ONUALTIC yvong;



['vwon Kal Oeoukol xwpol

AmortAatloiwon Enavam\atloiwon
ATIOTIPOC WTOTIOLNON Enavamnpoowronoinon

'vwon yla
SLoaoKaAla

Eriotnuovikn
yVwon

'vwon movu
armoKtnOnke

NEa AmomAatoiwon
NEa Amtompoowrornoinon



ALOAKTIKOC LETACYNUATIOUOG

* O 0pog didactical transposition amod(detal wg:
OLOAKTLKY] LETABEDT, LETATOTILON, LETATTAQOT), KOLL
UETACYNUATIOUOC.

* O Chevallard avagepel ott:

«OTOY EVU TTEPLEXYOUEVO ETTLOTNUOVINNIG YVWONG
dtaAeytel we yvwon ylo StdbaonaAln, vplotatol uLo
OELPQ OLTTO UETALOXNUALTLOUOUC TTPOoaPUOYNG TToL 9o TO
UAVOULVY IXOVO VO TTAPEL DEC AVAUECH OTO OLVTIXEIUEV
StdaonoAlog.



ALOAKTIKOC LETACYNUATIOUOG

e Aev eivau wa antAnq Stadikaoia pe tn fonBeta TN
OTto(0G AITAOTTOLOUUE TNV ETLOTNUOVIKY YVWON Yla
va ylvel tpooBaciun oToug HabnTeg OpLoUEVOU
ETULTTEOOV.

* AKOAOUOE( pLa dadikacia tov 0dnyel Lia yvwaon
va BYEL ATTO TOV ETUCTNUOVIKO XWPO aTtO TOV
OTtO(O TTPOEPXETAL Kal va eloaxBOel oTn oX0AKN

TTPAEN.



ALOAKTIKOC LETACYNUATIOUOG

e OLaAAayeg dev elval LOVO TTOGOTIKEC ( «TTLO TTOAU»
N TO «Tlo TOAUTAOKO»), QAAA elval Kupiwg
TCOLOTIKEC.

e A@opouv TO POA0 xuL TN onuooioe TG yvwong Ueow
ota (Ot ta MaOnUaTKd 1 yeEVIHOTEPX UECQ GTOV
TTOALTIOUO XL 0TV XOLVWVIAL.

e To emioTNUOAOYIKO TNG TeEPIPAAAov elval emiong
OLAOPETIKO OTWG Kal n onuacia TG Kot n
eUPEAELA TWY EVVOLWV TTOV TN SOUOUV.



ALOAKTIKOC LETACYNUATIOUOG

o Alakpivetal

- oe eEwtepkO (extern), amd Ta HABONUATIKA
OTA OXOAIKA UOONUATIKA — YVWOE YLlX
StdaonaAio

o€ E0WTEPWKO (intern), amd ta mpoypduuata
oTNV Td&n — oTIC yVWOoELC Tov SLdXoUOVTAL

e AVAYKN LEAETNG TWV OAAAYWY TTOVL L{CTAVTAL Ol
YVWOELC Yl va Y(VOUV GYOALKEC.



ALOAKTIKOC LETACYNUATIOUOG

Mopadetyuo
* [pd&elg ue Toug akepatloug (LEoa amod TPAgELS o€
(PLGLKOUG Ttov dev evowuatwvouy to N ueca oto Z):

(+7)-(-3)-(+5) dtdaxtinr} mpdtaon aalpecng TPOCTUWY
7+3-5 mpa&notoN

¢  Mnmw¢ autn n tpocapuoyr] 0dnYel o€ OAEG TLG
TLAPOLVONCELG TWYV TTAPACTACTEWY TNG LOPWN S o+[-Y

(omov ta a,fB,y avtipetwriCovtal wg @uatkol aplouoi)

)

37



ALOAKTIKOC LETACYNUATIOUOG

Mopadetyuo oo tov AAyeBpind cuAdoyiloud

* HAAyeBpa avamtUGOETAL OUGLACTIKA OTTO TOUG
ApaPeg.

* To ovopa amo tov Apafa nadnuatiko aA-Xovapl(op
(825 w.X.) katto €pyo "Hisab al-jabr w'al-mugdbalah"
TLOV onuaivel "Emotrjun tTnG CUVEVWONG XL TNG
ovti9eonc"

* T va emtAboel TpoPAnuata odnyeitat otny
avamntugn e§LOWOEWY, CUCTNUATWY Kal AAYERPLKWY
TLOPOACTACEWV.

38



ALOAKTIKOC LETACYNUATIOUOG

Mopadetyuo oo tov AAyeBpind cuAdoyiloud

* Havamtugn tov aAyeBpikov Aoyloo exeL eva Kabapo
AELTOUPYIUO XAPOAKTAPA TTOU OTNV JOAKTIKA TTPAEN
yivetal tuminog (katd tov Chevallard)

e Ac ovyKkpivouue TV (Xwpic vonua) mpdén
20+1+((20 +1)+2)= 2a+1+20 +3 = 40+4

* Meta &g mpoPAriuata:



ALOAKTIKOC LETACYNUATIOUOG

* No dety9eil dtL to aSpotoud SVo Stadox 1wy TEPLTTWY aPLOUWY
elvoit roAdamtAdoto tov 4: (a=0)
(2a+1)+((2a +1)+2)= 20+1+20 +3 = 4a+4=4(a+1)

* Na bety9ei 0tL To AdSpoioua SU0 SLaSOXINWY TEPLTTWY APOUWDY
elva (00 ue TO SLTAAGLO TOVU APTLOV TTOV BPIoHETUL AVAUETK
TOUG:

(2a+1)+((2a +1)+2)= 20+1+20 +3 = 4a+4=2(20+2)

H ot elvau ueyadvtepo 1 (oo to 4:
(2a+1)+((20 +1)+2)= 20+1+20 +3 = 40+4= 4 + 40

H ot elvau moAAamrAdoio tov 3 L evO¢ axepaiov = 4:
(2a+1)+((2a +1)+2)= 2a+1+2a +3 = 3a+(a+4)



ALOOAKTIKOC LETAOYNUATIOUOG

O Chevalard vroypouuidet

«.. AVT( ylo TN LaBnuatikn dpactnplotnta e Ta
EeEXWPLOTA KPLTHPLA TNG KAl TOUG ELOIKOVE TNG AOYyOoug, N
OLOOKTIKNA TLPAKTIKY] 0ONYEL o€ Opou( ‘oKkeElaG oKEYNG' TO
orto(o LTTOOETEL OTL KABE okeEYN urtopel va ‘uelwOel.



ALOAKTIKOC LETACYNUATIOUOG

‘EToLTTy. yla va artAOTTOiCOUUE TNV EVVOLA TWV
AKEPALWY apLOUWY — UL LTTOCTACT] LABNUATIKA Kal
TLOALTLOLULKY] — X P OLLOTTOLOV UE TOV ‘Kavova TWwV
TPOCT WY’ TTOL Hag SIVEL Eval CUYKEKPLULEVO LOVTEAO 1
LA TTPAYLATIKN TTOPACTOON.

Otav @tdvouue oto (-) X (-)= (+) dev €xouue LOVTEAO Kal
KataArjyouvue otny ’e€ovcia’ tov daokdaAou: eva xavova

xwp(¢ vonua, OTtwg A€€L 0 TTONTNAG:

“Minus times minus is plus, the reason for this we must not

discuss ...”
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Zuvoyilovtag

H wabnuatikni yvwon Kal To Ladnuatikd avTike{peva
Tapayovtal £€w oo To oY oAEL(o.

H ox0Alkr yvwon elval avauplofritnta dlapopeTIKN
amd TNV EMOTNUOVLKI] YVWON TOU XPNOLUEVEL WG
avagpopa tng.

To avTke(uevo ™ Oewplag TOUL  ABAKTLKOU

MeTaoyn paTLG[J.OU elval n mepLypogn 1ot n snsfnynon
TOU (POLVOUEVOU TOU UETOOYXNUOTIOUOU TNG YVWONG

armo TNy mapaywyn otn ddackalia.
éam o
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Oewpieg Madnong
KOl
ALOAKTIKEG OEWPLEG

(Poll)



Av Kal ol Bewpleg paBnong elval ToOAAEG...

HoTE

Holistic Approach to
Technology Enhanced Learning

Innovators - Opinions ~ Perspectives

Principles:

The process that ooours.

Knowledge s mental reoresentation

1a. Knowledge is not passively recehved
either through the senses or by way of
«communication;

1b. Knawledge |5 acthvely bullt up By the
‘cognising subjact;

2a. The function of cognitan is adapiive,
in the beological sense of the tarm, tendeng
‘towards fit or viability;

2b Cognition serves the subject’s

The isarner s not
a passive reciplent
of knowledge but

tﬂat knawledge

Groups Construct knowledge:

for ane another, collaby
creating a small culture of
shared artifacts with shared
maanings

is across a
network of connections to people

and informaticn -

learning cansists of the ability to
canstruct and traverse those networks

A human being ceveloos cognitively

from birth throughout his or her life
through four primary stages of
development: sensorimotor (0-2),
preaperational (2-7),

concrate operational (7-11],

and farmal aperational (11-].
Assimaition is InConporation of new
experiences into existing mental schema,
sccommedation changes mental schema.

1. Mixed age dassreoms, with cassrcoms far children
aged 2V or 3 to 6 years okd;

2. Student choice of activity from within a prescribed
rarge of aptions;

3. Uninterrupted blocks of work time;

arganization of the experiential world, not
the discovery of an abjective ontalogical
reality.

between a teacher

and stugent that infuses
direct experience with
the leaming er
and content,

The area of capabilities that kearners can
wexhibit with support from a teacher or peer,

4. A Constructivist or "discovery” model, where students e —=
learn concepts from working with materials, rather than and Improved The lzarning of new forms of sctivity
by direct instructicn. e el s they are created, rather than the

mastery of putative stable, well-defined,
wxsting knowledge and skil,

Teacher types: kon-tamer,
entertainer and new romantic

- the problem of self-pdgement

in ssessment. -

Scaffolding is the support given during the learming
| process which is tailored Lo the needs of the student
. with the intention of helping the student achieve his/her
An educational movement, guided by passion learning goals.
and princple, to help students develop consclousness -
of freedom, recognize autharitarian tendencles, and
conmect knowledge to powar and the ability to take
constructive action,

Learners obtain knowledge
by forming and testing
nypotheses.

Learn naturally if given the freedom to
Follow own interests and &
Fich assortment of resources.

to acquire is
relmd With previou s knowledge:

We have seweral different ways of
learning and processing informatian,
but these methods are relatively
independent af ane another: leading
to multiple "intelligences” as opposed
to a general intelligence factor

~| among correlated abilities

SChoal i damaging Lo education:

“The pupil Is theredy schoaled"

to confuse teaching with learning,
grade advancement with educatian,

a diploma with competence, and -
flugncy with the abity to say
something new,”

Optimal learning demands that students

receive instrsction tailored to their
learning styles.

In Mastery learning, "the students
are helped to master each learming
uniz before proceeding to & mare
advanced learning task®.

Knowledge 15 continuously gained trough
both personal and erviranmental experances.
The lparner must:

1. be able to reflect on the experience;

2. use analytical skills to
the experience; and B

3. make decisions and salve prablems to
us the ideas gaaned from the expersonoe.

T: of leaming

that educators set for students in
three “comains®: Cognitive,
Affective, and Psychomotor.
Learning at the higher levels is
depencent on achieving lower levels
Designed to mekivate educators o
facus on all three domains, creating
& mare holistic form of education.

Medifying the goal of learning activity in the light
af experience o possibly even reject the goal.
Single-loop kearning is the repeated attempt at
the same problem, with no varlation of method
ang witheut gver quastiening the goal. I 1
Teachers takes a central role

and transfer thelr knowledae
a of an adaptive directly to students through
that is able to sense changes in signals from presentations, i
its environment ard adapt accordingly. Ir.;a“-“l::;qaaﬂ : (a.l?;:::sﬂ“ml

stimull In the environment and
the corresponding respanses

of the individual. Reinfarcemant
strangthens responses and
Ingreases the likelihpo of
anather oocurrence when the
stimulus is present again.

An grganization is created and defined by
communication, communication ‘is* the
organization and the crganization exists
Because communication takes place.

Learning
Theory

Learning Theary v6
s & hypertextual concept map
of established learning thearies
30th Agril 2013.

A cybemetic and dialectic framework tat
offers a scentific theory to explain how —
interactions lead to "knowing'.

This is nacessarily a
reduction of a complete
picture of leaming thearies,
But neverthaless it attempes
to map and link key scientific
disciplines, thearists,
concepts and paradigrms.

Learning is a social process whereby knowledge
i co-constructed and is situated in a specific
context and embedded within & particular social
and physical environment.

[ Learning paradigms or ‘world views' |

Fart of deliverable D2.2.1 for the
HOTEL EU praject designed by
ftichard Millwood

Groups of people who share a concern or a passion for —
something they do and learmn haw to do it better as they
Interact regularty.

com




OL JLOAKTLKEG TTPOTACELS E(VAL TTEPLOPLOUEVES

H waOnuatikn ekmaidevon evdlapepeTtal yla
OLOOKTIKEG EQPAPUOYES, AVTAWVTAG ATTO TLG
DUXOAOYIKEC KaL TIG KOLVWVIKEG AVAAVCELC.

H avalitnon mdvw oto {Atnua avtod odnyei oe
evolaePOVTA JLOAKTIKA TEPALATA.

AV KOl EKATOVTADEG TETOLA TTELPALATA EXOLV
mpayuatonownOsl ta teAevtaia Koo Xpovia, oL
OUYKPOTNUEVEC SLdanTInES Fewpieg e(val TTOAU
TLEPLOPLOUEVEG.



TLaQopovV;

* MepauatiCovtal pue dStdacKaAieg kat dokLualouvy
oxedLAGUOUG Kal OLOAKTIKA TtepLBdAAovTa TTOV

BeATlwvouy TN HOONUATIKA Labnon
(Freudenthal, 1983, Streenfeld, 1993, Cobb et als., 1996,
Brousseau, 1997, Gravemeijer, 1997, Wittman, 1998).

* MeAETOUY TTLO «OLOAKTIKA» TNV TAEN TWV
MaONUATIKWY Kol T SIOAKTIKA VORUOTA TTOU

TToPAYyoVTalL O€ AUTH
(Voight, 1995, Steinbring, 1997, 1998).



MaOnuatikn dpactnplotnta



MaBnuatiki Apaotnpelotnta

Kotvég tomog OAwy Twy Tpoceyylocewy elvat OtL
To ‘pabBalvewy Mabnuatikd’ amoteAel eva ‘kavw
MoaBnuatikd’ dnAadi

AUvVw €va TTPORANUA 1] YEVIKOTEPA AVTILETWTTICW
Lo KATAoTaoN.

ZEKLVWOVTOC amd TponyoLUeEva oTolxela Kal
OlaBeoueg  TeEYVIKEG  eme€epydloual  VEOUC
TPOTTOUG, VEEG EENYNOELG VA TTETUX W KATL.



MaBnuatiki Apaotnpelotnta

[Moleg elvat oL LdlattePATNTEC TNG MABNUATIKNG
ApaotnplotnTag;

[ToleEG UTTOPOUVLE VA OVOUACOUUE LOONUATIKEG
OpAoELg;

Me TL KpLTripla agloAoyolue TIG SPATELS WG
LOONUATLKEG;

Moleg epwTNOELG, TpofAnuaTta, Epyan
KATOOTACELG TTOL 0dNyoLV TNV AvATtTLEN
LaBNnUATIKNC dpaoTneldTNTAC ;



MA. ISlaitepa XapaKTnpLoTika

 OL Lave & Wenger (1991) oxetiCouv ™n HaONUATIKN
dpaotnpdtnTta
LLE TN CULUUETOXN] OE WA XOLVWVIX] TPOUTIXT — W
WOoUVATOUp  Kal e toutotnta  (QVopWTLETAL,
aupLoBntel, cuAdauBavel, xatavoel, emtBeBalwveL axoux
wot avtaletol..;)

Ol Ho9NuoTIneG mpaxtineg elval emavaiauBavoueveg
OPACELG TTOV Ol LaBNTEG etavaAauBavouy wg XProTeS
TwV  MaOnUATIKWY, OTTOKTWVOVTOAG KOl OXETLKEG
YVWOELC.



MA. ISlaitepa XapaKTnpLoTika

 AAAotL epevvnreg (Omwg mx. Ben-Zvi and Arcavi, 2001
Serpinska, & Lerman, 1996; Resnick, 1987) vmootnpiCouv
OTL Ol HOoONTEC avVATMTUOOOUYV OUVNIELEG UCIL POUTIVEG
oxePng, Lo tdon yla :

- ava{rTNoN XOVOVIXOTATWY,

- TNV xatovonon Souwy

- Onutovpyio cuvdecewy,

- KATAAANAN Xprion mnywy Kat

- avamtu€n SUVAULKWY CUAAOYLOUWY.



MA. ISlaitepa XapaKTnpLoTika

* O Chevallard (2007) peAetd tnv avBpwtivn dpdon; Tt
AVOUV XL OXEPTOVTOL OL avipwmolr Otav ‘udvouv
uodOnuoatind’.

* Moa9nuatinn ‘mpagsoioyic’ (OnAadrn Labnuatikrg Tpagng
KOl  OKEYPNG):  OAVTIUETWTION  KOTOOTACEWY  TTOU

TLPOEPXOVTAL OTIO EPWTIATA TTOU «KAVOLV VONUO» CGTO
LaONUATIKO cUUTTAY TWY LABNTWV.



MA. ISlaitepa XapaKTnpLoTika

O Freudenthal (1983) Kkatavoel TN MABNUATIKN
dpaoTNELOTNTA WG EVA TPOTTO SNULOVPYLNG KOl YEVIHEVONG
UOVTEAWY Yyl TNV OAVTILETWTION KAl KATavonon Twy
TIPAYUATIKWY KATAOTACEWV.

Brousseau (1997) tnv avtilaufdvetal w¢ tny avalritnon
HOTAAANAWY OMOVTINOEWY TOU TPOXUTTOUV OMO TIG
HOTOOTOOEG-TPOoBAUOTe, UE TNV avamtugn Opdaong,
dLATUTTWONG, EAEYXOU KOl ETILONLOTTOL]CEWV.



MA. ISlaitepa XapaKTnpLoTika

* O Schoenfeld (1992) TapovolAlel XA pPAKTNPELOTIKA OTTWG:
- Eme€epyaoio ‘€€umvwy’ & AITWY TPOTWY VTIUETWTILONG.
- EVTOmIOUOG oXE0EwY noi v OEL€n notvovinottwy.

ALEPEVYNON EVOLAAAUTINWY HOTAVOOEWY KoL AVGEWV.

Avoyvwplon xowvwy Souwv mlow omd HATHOTAOELS
SLOLPOPETIHOV TTEPLEYOUEVOU.

AVOLOTOXOLOUO KL YEVIUEVOT EUTELPLOC.



MA. ISlaitepa XapaKTnpLoTika

e OO Sarama & (Clements (2009) Bewpovyv
XOAPOKTNPLOTIKEG  OPACEL  TNG  MABNUATLKNG
eme€epyaoiag :

- TNV avalnTtnon XoVOVIXOTHTWY XUl OV
douwy,

- TNV avantuén ocuvdEocwv.

- ™n dadikacia avaAvong xot cuvIeong,

- TNV avtiAnyn Twv povadwv.



MA. ISlaitepa XapaKTnpLoTika

* OuBall et als. (Rand, 2002) w¢ €va ‘know- how’ Ttov
KAVOUV OL ETILTUYNUEVOL YVWOTEG KAl XPNOTEG TWYV
MaOnuUaATIKWYV:

- dtooAoyovy,
- X &VOUV ONAWOELG,

- XPNOLUOTTOLOUY OUUBOAIMEC TOPAOTHOEL UE
veon,

- UAVOUV YEVIXEVOELG, UL



MA. ISlaitepa XapaKTnpLoTika

* Ot Noss, Healy kat Hoyles (1997) vmootnpilouv
emiong OTL TA MOINUUTIHG VONUOTO TPOEPXOVTOL
OLTTO TLG UOONUOLTINESG GUVOETELS.

* O Ernest (2006) avtidapfavetal tn dpdon Kat
uaenon twv Mabnuatikwv wg o dtadincoio
ovuBoiomoinong.



MA. ISlaitepa XapaKTnpLoTika

* AvtioTtowa o Steinbring (2005) ta avtyueTwTilel WG
la Suvauixn oUVOECH UUTUOTUOEWY — CNUATWY ol
EVVOLWY OTO ETULOTNUOAOYLIKO TOL Tplywvo.

¢ Kat Radford (2006) Lot TIPOCEYYLON
‘aovtixeipuevoroinong’  (objectification), uéoca o€
OUYKEKPUUEVEC LOTOPLKA TTOALTIOTIKEG LOPWES OKEDNG,
arntd tn dpacon N emiAvon €vog mpofAnUATOS OTNV
LETAQPOPA OE YEVIKOTEPO TTAA(CLO, ULa YeVinEVON.



MaBnuatikni dpaotnplotnta

* O TPOTOG UE TOV Omoio avTiAauPdavovtal ol EKTTALdEVTIKO(
 TO CLOTAUATA EKTTAIOELONG TN PUON TNG UXINUATINNAG
yvawon¢ emdépd  mavw  OTOV  TPOTO  TOU  €Tiong
avtilaufdvovtal tn padnuatixy SpaoTnEOTNTH Kol TNV
(Ol tn dibaonaAior twv MoaSnuatinwy (Stech, 2008).



MA. ALAOPEC TTPOTEYYIOELS

* H gpyadeiann avtiAnyn

odnyel TN HaBnuatikn dpactnpoTnTA Vva  Yyivetal
AVTIANTITA WG KITOUVNUOVEVGN Kol EQUPUOYN SLoLSLUXOLGLWY
(tou mBavd oxVeEL akOua o€ KATOld EKTTOALOEVTIKA
cvoTAuaTQ).

* H avoxoAvmtinn avtiAnygn

oonyel otnv avalitnon/avddeln KATOLOU £CWTEPLKOV
kavova (Ywpl(g kataokeur i dnuovpyia)



MA. ALAOPEC TTPOTEYYIOELS

* Hxoataonevootua] avtiAnygn

odnyel otV avtiAnn tng Staxeiplong ULoG CUYHENPIUEVG
HOTOOTIOTG Yl TN dnuovpyla vonuatog.

* HavtiAinyn wg dpdon
odnyel otnv avtiAinyn xamowv Spcoewv (ue Pdon
KATIOlLOUG  OTOYOUC) UECO OE €UPUTEPA  KOLVWVLIKO-
TIOAITIOMWMKA  TtAalola, ot OlAPKEL TWwY Omolwy TO
vtokel(uevo PeAtiwvel T TPAEEl, Ta epyaldein, Ta
voruata, aAAd tlava kat tn popwr aAAnAenidpaong U
TO KOLVWVIKO TtAaio!o.



MA. ALAOPEC TTPOTEYYIOELS

* H paBnuatiki dpactnplotnta anoteAel (CUUPWYA Kal UE
N Bewpia TN dpaocTnELOTNTAS) EVA GUVOAO UaOINUOTINWY
dptoswv TOUL €lval amapaitnto va TpPokLVYPouvy armod
oUvBeon Becewy.

* To evALA@EPOV YLA TOV EKTTALOEVUTIKO KAL TO EKTTALOEVTIKO
ovotnua elval va Katavorjoel moleg SpaosEl 0TO Aol
utog  dpootnplomoinong elval peca oto TAAlOlO TN
Labnuatikng dpactnplotntag.



ZNUOVTLKEG LOONUATIKEG OPACELS

* Avalntnon WLOTATWY KAl OXECEWY

* AvTIAnYn KavoviKoTATWY Kol KOVWY SOUWY

* AvAAuon Kal cUVOeoN CTOLXEIWY, LEPWY KaL Lovadtaiwy
TUNUATWY

* Anuovpyia cuvdEcEWY

¢ INUELWTLKA dpdon Katl cVUVOEDN UE TTAPACTACELS, CT)LATA
Kal ocuufoAa,

* EEAynon/dikatoAdynon,
* AvaoToxooTiKr dpdon Kat dpdon yevIKeELong.

O uotAoyog xpetdletol vo oAoxAnpwel



AAAEC OPAOELC

o ALOPOPETIKEG OpACEL N Ywpl ovvdeon UE TIC
LOONUATIKEG €VVOLEG 1] aKOUa XwplG Yevikeuon Oev
elval LoOnuaTikeG OPATEL.

e Katd tov Radford (2006) av kalL cuxvd ot HaOnteg
EUTTAEKOVTAL KAl dpaoTNPLOTTOLOVVTAL O€ TTAOUGLEG Kl
eVOLOLPEPOVOEC OpaoTnPELOTNTEC deV elval alyovpo OTL
Ba KAVoULY TIC artapaltnTeEG CUVOETELS KAl YEVIKEVDELG
PO TNV KatevBuveon tng avamtuing Habnuatikiig

yvwong.



MaOnUaTIKES OPATELS

«.. Agv €lval n dpdon mov odnyel oe uadONUATIHES
EVVOLEG, OAAQ N oneYn mavw otn Spaon...» (Duval,
2007)



ElOIKEC
AOAKTIKEG MPOTACELG



M'vwoTtika kaBodnyovuevn ddaokaila

[MoAAol €peuvnTEC UETOAWPEPOUY  ELPNUATOA KAl
DUXOAOYIKEG  aVOAUCEL  OTNY  EKTTALOEVUTIKNA
dladkaola.

TeEtola eoapuoynl TO TPOypauua  «[vwotind
wo9odnyovuevn didoonadio» (armd to 1996, Cognitive
Guided Instruction)

AoKLUAEL va TTAPOUCLACEL OTOUG EKTTALOEVUTLKOUG Ta
EPEVVNTLKA OTOLYELD YLO TIG ALOOPUNTES OTPATNYLKEG
TwY UHadntwyv Kkat va otnpel OdaokaAleg movu
Bao(letal TAVW O€ AVTEC.



M'vwoTtika kaBodnyovuevn ddaokaila

* OLekTawdevTIKol aokovvTal va avtiAaupfavovtal
- TL&EPouy oL LadNTEG TOULG,
- mW¢  SnUovpyouv  UE  @UOLKO  TPOTTO
LOONUATIKEG EVVOLEG 1)
- TLonuaivel va glval vontd dpaotrplod.

* MapatnpriOnkayv PEATIWOEL] TWV EKTTALOEVTIKWY
OTIG OLWOOKTIKEG TOUG TIPAKTIKEG (£Svav nuplwg
npoBAruata, Bapog otig dtadaoles natl OxL OTLS

AUOELG, E6WONY XWPO YLX OTPUTNYLIES).
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Mo teplocotepeg TANpoopleg PAETE:

Carpenter, TP., Fennema, E., Franke, ML. (1996). Cognitively guided
instruction: A knowledge base for reform in primary mathematics. The
Elementary School Journal, Volume 97, 1, University of Chicago
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MpOypauua ZXOALKWY
MaOnuaTikwy UE KaTavonon

H taon avt eugavifetal tn dekaetia 1990 — 2000
armtd TNV AUEPIKAVIKN ETLOTNUOVLKY KOLVOTNTA.

To «Mpoypouuo  ZxoAwy  MoadOnuotiwwy  Ue
wotavonon» (Comprehensive School Mathematics
Program, 1994), €TMKEVTPWONKE ot OLOAOKAAEC E

Eppao

- 0Tn AVon mpoBARuUTOC,

- TNV avantugn cuAAoYLoUOU Kal TEKUNPliwaoN,

YEVIKOTEPA OTI( HAOnUATIKEG Olepyacie¢ Kal TN

Asltovpyla TwY LabNnNTwy UeE Hadnuatiko TPomo.
73
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Awdaktika tetpauata Cobb kat
OUVEPYATEG

e Juvdlaocav TNV  UOLVWVIXO-  TTOALTLOWULUES
TIPOCEYY(OELS UE TA PeaAtoTind MaSnuotind.

Xpnotgomowwvtag  dpactnpotnte  emiAuvong
aplOunTIkKwy  TPolANUATWY, OL  EPEVLVNTEC
TElpapaticOnkay UE  Tpooeyyloelg  Tov
ouvovalay Ta KOVWVIKA HE Ta \PuxoAoykd
XOPAKTNPLOTLKA.



Awdaktika melpapata Cobb kat
OUVEPYATEG

* AvEAucav TNV WKPOKOULATOUPO TNG TAENG Kal ta
vorjuata mouv polpdalovtav peca oe avtn (taken-
as- shared meaning) peoa amo TIg €€nynoelg Twy
LaBNTWV TTAvw oTI( AVCELG,.

* Ta amoteAcopata €0elfav pa evdlagpepovoa
TPO0d0 TwV HAONTWY TNG TPWTNG ONUOTIKOU
OTNV aAvAnTuEn oTPATNYIKWV.



Awdaktika tetpauata Cobb kat
OUVEPYATEG

* AvtioTOlXa TELPAUATO TIPOAYUATOTIONONKAY  |LE
ueyaAvtepa mawdld oto «Epyooctdolo UE TG
KapaueAec» (Candy Factory).

* JuvexloOnkav He UEAETEG € AAAEC LAONUATIKEG
EVOTNTEC KOl AAAEC nAK{EG UE KUPLO OTOXO TNV
AVAALCN TWV XHOLVWVIXO- UKINUXTIHWDY VOPUWY

TTOU  TETOLEG  EKTTAUOEVTIKEG  dladLKaoleg
AVAOEIKVUOULV. i




Figure 5

A rapresantative pictorial solution for distributing lemon candies
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ALOAKTIKEG OEWPNOELS



PeaAlotika MaOnuatikad

1970
Freudenthal (1905 - 1990)

https://en.wikipedia.org/wiki/Hans Freudenthal



https://en.wikipedia.org/wiki/Hans_Freudenthal

PeaAlotikd Mabnuatikd

* H npooeyywon Freudenthal pe tov opo didaktikn
poawouevoloyior (didactical phenomenology) otnpliel
TNV pabnon twv Mabnuotikwy TOAVW OTLC OTOULKEC-
b OUVOLLEVOAOYLKEC EPUNVELEC OVTLLETWTTIL{O LEVWV
KOTOOTACEWV.

* Xpnon ™Nn¢ TIPOY U TLKOTNTOC WG nnyn
HoOnpatikonoinong

e JtNpLn otnv SLepeLVNTIKN SPACTNPLOTNTA TWV LAONTWV
o€ mpoBAnuoaTo Mou Toug TPoTEivovTal 1 dnuoupyouv
Ta WoLaL.
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PeaAlotikd Mabnuatikad

Ta P.M. Bewpolv Tn MHABNUATIK HABNoNn g wa
UOLTOLOUEVOLOTINY OPUOTNELOTNTH UECA CE E€VA HOLVWVIXO
eplBaAdoy OTov HaBONTEG Kal OAoKaAoL AAANAETTIOPOLY
Kal ouvepyalovTal.

[potelvouv TO OXEOLACUO TPAYUOATIKWY KOTOACTACEWY
KOL TTPOBANUATWY e VONUO YLa TA TTOLdLA

Toug evBappuvouy va Kivnbolv amd TIg avdopunTeg nol
ATUTIEG OTIC TTLO TUTTLXEG UNINUNTIHEG KATATKEVEG, UE TNV
avamtuén vPnAotepwy emTEdWY aailpeang, YEVIKELONG
KalL TUTtOTto(nong.
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PeaAlotikd Mabnuatikad

* O ibloc o Freudenthal urtootnpilel OtL oL paBNTEC

«... xpeLalovtol vo SLOXELPLOTOUV KAl VA UEAETNOOUV
KOTOOTOOELC UE KATNUEPIVO TTEPLEXOUEVO, QAAC N UEAETN auTh)
Qv KOl TTOOKUTITEL OUTTO TIPAKTLKOUC XELPLOUOUC, Ja TIPETIEL VAl
TOUC 0ONYEL VoL LETAOXNUATIOOUV TQ TIPAYUATIKX OE VOEPQL
QVTIKEIUEVQ, VO TO IOPPOTTOLNOOUV OE OXNUOTO KoL ETOL VO
Ta avtiAneBouv o€ eva avwTtePO Eminmedo...»



3 BAOLKES QPXES

* H1nelvaltn apyxn tng kKaBodnyovpuevng
errovovaxaivyne (guided reinvention):

OlveL oTou( LaBnTECG evKalpiec va akoAovBrjcouy
wa dtadikacia avakaivpng twv Mabnuatikwy
avtiotoyn Ue avtr Tov akoAovBnaoav Kat ta (Ola
Ta MadOnuatikd otav dnuiovpyronkav.



3 BAOLKES QPXES

* H2nelvalnapyn tng TpoodEVTIKNAG
uoOnuotinomoinong Lega amo TN SIOAKTLKNA
palvouevoAoyia (optlOvTLa Kal KATAKOpU®N):

A(vVELGTOUC LOONTEG EVKALPLEG PALVOUEVOAOYLKNG
avadrtnong LECO OE CUYKEKPLUEVEC
TIPOPANUATIKEG KATAOTACELG TTOV ETULTPETTOVY
TIOPADELYLATIKEG AVCELG KOl 0dNnyoVV O€
YEVIKEVCOELC.



MaBnuaTtikomoinon

* Optlovtie upodnuativomoinon amd tTo (TMPAYUATIKO)
TPOPANUA 0TO LABNUATIKO TTPOPANUA, TT.X. LLE OLATUTTWON
KOl avamapacTtaor, UE avakdaAvyn WOoTATwyY, GXECEWY
KATT. KOL XP101 LOONUATIKWY EPYAAELWVY.

Kal © “ Kdvouv 44 €.

&y o)
4 f

Ay ) A
A= s o

kat = = L kdvouv 30 €
Ta tadd apxifouv dokiudlovtag aAAd oTn CUVEXELL OPYAVWIVOLV:
2 UTTAOU(EG + 2 TTOTA = 44 €
1 ula pmAovla + 3 ToTA = 30 €



MaBnuaTtikomoinon

Kata tnv katakopupn uadnuatikomoinon to (TPpoyLLaTLKO)
nPOBANUO TTOU E€XEL «UETADPAOTEL» OE HAONUATLKO, KoL
QVTIMETWTIL{ETOL LE LOONUOTIKA EpYAAELQ, TTX. ovOITAPACTAON
OXEOEWV ME TUTOUC, Omodelén OXECEwvV, XPNON YVWOTWV
LLOVTEAWV KATT.

H M. eixe 42 kUBouc kL €dwoe otN
diAn tng 17, méooug KUBOUG EXEL TWPQ;




3 BAOLKES QPXES

H 3n apxn oxetiletal pe ta avto-avantuooopueva povteAwv (self-
developed models) yia tn cUvdeon ATUTING KOl TUTILKN G YVWOn.

O padntnc avtuetwrniloviog plot Kotaotaon Onuwoupyel Eva
povtedo t¢ kataotaonc (model of) mou to xpnowuomolel yia tn
AUon tnc.

JE€ ML TTOPELA YEVIKELONG, TO MOVTEAO AUTO HEAETATOL EEXWPLOTA
KoL HUIOopel va OrmoteA€écel E&va UOVTEAO yla TO UOTNUOTIKO
ouAMoytouo (model for).

‘Eva povtédo ya tnv emavaAnyn twv povadwy UETPNONG O Vo UOVTEAO yla
TOUG VOEPOUG UTTOAOYLOUOUG (TTX. aTtd 35 + .. =65, TN YPOALLN KAl 95-19)




Napadelyua

e AvtioTtowya, Ta HEOO N TA UALKA WC LOVTEAO YLl UTTOAOYLOOUC
o€ npofBAnuata, PO LOVTEAO yLot GUAAOYLOUOUC.

* H xprjon povtélou ~\/10( Vv pocBeon kat adaipeon eival ol
OeTikol KoL apvnTLKOL « LETPTTEG.

Tda uang noman 3 fumdaen pang s sudanad)

OO0 -2 =00

Adik mmdag\(}\ m\S EED ‘

Qm Lmo Abwon
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Mapadelyua

* Ta maldld yla va LETProouY Kat va TteplypdPouy Toug
avBpwmoug mou Pplokovtal oe eva Aew@opelo
OOUAEVOLY UE XAVTPEC TTOU XAVIPEG ATTOTEAOUY v
UOVTEAO TNG XA TAOTHONG TTOV AVTILETWTTI(OLV.

o Apyotepa, eENYWVTAG TIC ATIOVTIOELS TOUG, TO oYU
aUTO Oa aTmOTEAECEL £va LOVTEAO YLt TO OUAAOYLOUO
TOUG Kal (Ow¢ apydTtepa Kal ylo dAAovg avtiBetoug
oUAAOYLOUOUG.
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Guy Brousseau

Edited and transiated by
..........

Ocwpia ALDAKTIKWY
Kataotdoswy - 1970

Brousseau (1933 - 2024)

https://fr.wikipedia.org/wiki/Guy Brousseau



Qewpla ALdaKTIKWY KataoTtdoewy

* H YaAAwKr] oX0Anl TwV OOOKTIKWY KATOOTACEWY
(didactical situations) kat ¢ OLWOAKTIKAG UNXOVIKNAG
(didactical engineering, Brousseau, 1997), otnpiletal
ONUAVTIKA OTNnV emotnuodoyiocc ™G UaINUOTIHG
enmoidevong, OnAadn otn @von Twv MabnuUATIKWY.

o AoKIUAleL va ONUIOVPYNOCEL OLVINUEC YEVEDNC
LOONUATIKWY  YVWOEWY ota TmAalola NG
ddaoKkaAlac.



A akTikn Katdotaon - puzzle

 To puzzle tov Ta AL X¥PELAlETAL VO LEYAAWDTOLV.

4 2 5
« KaBwg ta madd tpoxwpovy oTny KATAOKELY)
OLEPEVVOUY TTOAAEG OXETIKEG LOLOTNTEC.



Oewpia ALOAKTIKWY KATOOTAOEWV

H dtdaokaAla pag yvwong dgv elvat n petadoon tng, aiid
n Onuovpyia LaG KATAGTAONG KL EVOG OLOAKTIKOU
TEPPAAAOVTOG, OTTOL VTN N YVWON Eival aTopoiTnTN YL
TNV AVTIUETWTTLON TNG.

Mia SIOAKTIKY KATACTAON EXEL 4 PACELG:

dpdon — emiBeBaiwon — StatuTWoN — emionuorroinon.

H eTloTNUOVIKY] YVWon avantuooetal opota: Eekva e
gva TtPOLRANUA, avalitnon Kol apyLKEC AVOEL,
ETIKOLVWV{a amoteAeoudtwy, emiPBePaiwon, avabewpnon,
KATT. TEAIKA amodoxn Kat etionuoroinon/yevikevon.



Qewpla ALdaKTIKWY KataoTtdoewy

* Mua OLOAKTLKN KATACTOON EUTTAEKEL Eva TTPOLRANUA, WOTE
N yvwon vo anotelei tn BEAtiotn Avon tov.

« AmoteAel €va oUvoAo oxécewv UE eva SiddorovTa, Evay
Stldaonduevo Kat pia yvwon, ywa TNV €KUAONon tng
(Brousseau, 1986).

* H OAK mAalowwbnke amd TI( BECE KAl T UEAETEC TOU
Vergnaud (1982) pe ta svvotodoyud medio yia TNV akppn
TIPOCEYYLON LAONUATIKWY EVVOLWY Kal Ta (Yvn Toug otnV
avtiAnyn Twyv Tadlwy.

 Ta evvolodoywd medie KaBodnyolv tTnv avamtuvén Twv
TPOXLWV.
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Qewpla ALdaKTIKWY KataoTtdoewy

e OL Beswplec ywa ta evvotlodoyika mediar (conceptual field)
Bonbnoav va ylvel avtAnmto OTL pia Evvola Kol dlaltepa pLa
nabnuatikn vvola:

- TalpveL To vonua tTNG UEoQ Qo Ul kKAdon OLOOKTIKWY
KOTOOTAOE WV OTLC OTIOLEC EUTTAEKETOL KOl AELTOUPVEL,

- KoL avtiotpoda Lol Kataotaon OV avaAvetal LOVO |E
v BonBela pLog Evvoloc.

e Jtn PBdon oaut o Brousseau eneéepydotnke KAAOELC
SLOOKTIKWY KOLTOLOTAOEWV.



Qewpla ALdaKTIKWY KataoTtdoewy

* Katd tn yaAAwkn oxoAn, n dtdackaAia amattel amo to
ddoKaAo va

- eTAEEEL TA o TAAANAx TTpOBAr U T Kal

- VA TTPOKAAECEL TOUG LaONnTES va ‘avaidaBouy’ tnv
em(Avon Twv TpoPAnuUdTWY.
* O ddokaAog divel To TTPOPANUA KAL OTOUXTA VX
ropeuBaivel Kal va uTTOPAAEL atavTAoELS ] VA KPIVEL AUTEC
TIC aTavTiOELC.



Qewpla ALdaKTIKWY KataoTtdoewy

O paBntig &€pel OTL TO TPOPANUA €xeL emIAEYEl yla va
AvaTtTOEEL EVar LEPOC LG VEXLG YVWONG,

Ta mpoPAruata elval emiAeypueva va odnyrjcouv TOUG
nabnteg (ue dkd toug KivnTpo) va dpdcouy, va UAjGouy,
va oKe@TOUV Kat va eEeAEouy Tn okEYN Toud.

Entiong yvwp(lel 0TL avTtA n yvwon dikaloAoyeltal amod tny
ECWTEPIUN AoyIur) TG UNTAUOTHONG Kol OTL UTopEl va TNy
KATAOKEVACEL YW (g KATTola OLOAKTLIKN dkaloAoyla.
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Mua AK artattel

TN onuooio TnG Evvolog LEca 0T Ladnuatikn Bswpla,
TLG LOTOPLUEG U0 TIOALTIOUIXESG CLVIUEG TTOL OO YNoaY
otn Onuovpyia tng otnv avBpwmdtnTa (EVOLAUETES
LOPQEC, EUTTOOLa 0TNV €EEALEN TN, KATAGTACELS TTOV
BoriOnoav to EemEpaoua avTwy Twv eUTTodiwyY KATL.),
Lo LEAETN TwY cuvINUWY avATTTLENG AV TAG TNG EVVOLAG
LECA O€ KATAOTACELG OTTOV AELTOVPYEL KAl TTAlPVEL TO
VONUA e Kat

Lo StdouTinn oevelAuon, Lo LEAETN TWYV ONUAGLWY TTOU
urtopel va tapeL n €vvola armd Tov TpoTo dlaxelplong
otn OldaoKaAia 1] amod TPoNyYoLUEVEG etaeC Lall Tng
1 AAAEC EVVOLEC.
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Qewpla ALdaKTIKWY KataoTtdoewy

* O Brousseau ao)0oArOnke epeuvNTIKA Kol TLELpAUATIOONKE
LLE TO OXEOLAOUO SLOUNTIHNWY HATOOTAOEWY, KYEVEDTC»
LOONUATIKWY VONUATWV.

* O oxedloUAG auTAG ovoudoOnke Atdaxtinr) Mnyoviun
(didactical engineering).

* | loxvploOnKke OtLn Tpooeyylon x&9e uiog LABNUATIKAG
gvvolag araltel €va 0AoUANPWUEVO TTIPOYP LA

* TMOAVEC OIOAKTIKEG ETMIAOYEG TLAVW OTO JLOPKES EPWTN A
«TL Qo xavel xot ylout{ Qo Aettovpynoet €tot o uadnTrg;»
(Schubauer- Leoni, & Perret-Clermont, 1997; Brouseau,

2006).
104
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AOAKTLKY] LNXAVIKN

* MMavtoypdwog:

* O ddokaAog {ntdeL amd ta madld va ‘vrtoBecovy’ mTéoo
Oa petaoxnuatioBel eva urikog amd 1 wg 15 ¢cmM and ToV
TavToypd@o (Ul CUGKELY] TTOU TTaPAYEL OUOLOOETIKOUG
LETAOYNUATIONOUE). Ta mapddeiypa OV0  SLASOXLKEC
UEYEOUVOELS X2,5 Kal UeTd x1,5. Ta taudld oxnuatilouv
T(VAKEC:

3 /5> 11,25
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AOAKTLKY] LNXAVIKN

To TTAX 0 TOV XOPTLOL:
Méco elval To TAxog Tov VO XaPTIOU aTtd €va TTAKO TWwVY 200
XAPTLWV.
1° EpATNULA N EVPEDN
2° n TUTTOTTOLAON
10 UAAQ 1 MM
60 UAAQ 7 mm
30 @UAAG 2 mm A 15 @UAAQ 1 mm
3° epWTNUA, TTPAEELG: EVWVW Ta PUAAQ, dutAacidlw, TputAactdlw, ta
duola Kat ta pn duota
19¢; 3 mm TUTTOG A
19¢; 2 mm TUTTOG B

9; 2 mm TUTOoG I 106



Qewpla ALdaKTIKWY KataoTtdoewy

* H amoktnon t¢ véag yvwong yivetal kKuplwg étav o
walntng Ookiudlel va Tto KaAvel €€w amd Kabe
OLOAKTIKNA TtPOOEDT.

* Mua TeTOola Katdotaon AEYETAL o-OLOOUTIHN

* Ol paBntég mepvoUv amd Lot TPWTIN audopuntn
OUUUETOYT], OE QVayVWPIOT TNG KATAOTAONG KoL EEEALEN
NG TTPONYOULEVNS yVWOTS.

¢ KdBe tuRua yvwong TAALCLWVETAL Ao €va GUVOAO

OLOAKTIKWY Kal 0- OLOAKTIKWY KATACTACEWY TTOU TNG

d(vouv To vonua Kat tny dnuovpyouv.
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OAK, yvwon HEoa amo To 1oy vidl

Mapadetyua

210 MATwHA elval ATMAWUEVEG
KOPTEAEG LE TTOOOTNTES OF
SLOLPOPETIKOVG oXNUATIONOUG. Ta
mtadld ailovv o€ OUADEC, TTOV LE TO
oLuvOnua tpoomadouyv va Bpouy Tig
TILO TIOAAEG KOPTEAEG UE KATTOLOL
moodTNTA.

Mapaiayn mpwtn apiOunon

® ® 000 o
® 0 ®

® ® ®
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OAK, yvwon HEoa amo To 1oy vidl

MpwTo emtinedo:

Moy vidl. Ta waudid allouvv
Dy vovTtag TIG LoPYES TTOU
E€pouv.

Agvtepo eminedo : Avayvwpion. Ta madid

Tpito eninedo:

Tétapto eninedo:

kKataAafaivouy OTL uTtdpyoLY
KL AAAoL oxnuatiopol Kau
TPOCTTAB0UY Va TOUG
EVTOT{COLV.

«fvawon». Ta Taudid
efowkelwyvovtat va
avayvwpifouy TG ToodTNTES
0€ OLAOPETLKEG LOPEG.
«MeTayvwon». Ta Tadid
KOTOVOOUYV TIG OXECELG TTOU
eungaviCovtad.
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OAK, yvwon peoa amo to oy vidl

OLpaBnteg mailouv To mayvidl Tou KpUHEVOU aplBpou:
0 1. 2.3 4 5 6 7 8 910

s

e -t
, 5
8
Mouyvidt. OL padnteg avalntouv «Tuyoio.
Avayvwpion. O paBntéc katalaBaivouv otL xpetalovtal EVOLAUECOUC
aplBpuouc.
«vwon». Ot padntec ‘avalntouVv’ evOLAUECOUC KAQOUOTIKOUG KoLl

otnv opada mou nMPoTeivel Kal otnv opada tou avalnta
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OAK, yvwon peoa amo to oy vidl

* OLpadntéc mailouv tov aywva yiato 20 ue 1 n 2
e KaBe maiytng AéeL 1l n 2 pe otoxo va ptacel mpwtog oto 20.
Kepbilouv ta 2, 5, 8, 11, 14, 17, 20 yevika ta 20 -3k, k=0, 1, 2,3,4, 5, 6
MNoawvidt. Ol pabntécg apykd avalntouv «tuxaio»
Avayvwpion. OL paBnteg katalafaivouv OtTL xpetalovtal oTpatnyLkn
KoL OLPXLKOUC apLlOpouc.
«fvwon». OLpaBdntég metuyaivouv tnv oxetikn dtadoxn avtiotpoda.

Fevikevon Avaloya pe to eninedo yevikevouv (20 -3k), edapuolouvv
o€ aA\o mAaioto mry. 50 ko 21 3 (50 — 5k), A Lmopouv va
VEVIKEUOOUV TIEPLOCOTEPO «AYWVAC YLOL TOV YWV OTO N UE
m n | BAapata, n — (m+l)k
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EumAekOueveg evvoleg otn ©OAK

ETtlotnUoAoyikn avdivon
Eumdda

ALSAKTIKE eumtddia

ALSAKTIKOG LETACTLATIOUOG
ALSAKTIKY] UNXAVLKA

AJIOAKTIKEG (PAOELS
Katdotaon
Spdong, Ekppaong,
Tekunplwong
gmionuomnoinong

LOOKTLKNA KATAOTOO

Juotnua
SO ACKWY

A aKTIKO cuufdAalo
Ekywpnon

METayvVWoTIKN
oAloOnon

ALSAKTIKA patvoueva




Eumodia

‘Eva eumodio evrtomifetal amd ta emavaiaupfavoueva
AdOn twv padnrwyv. Avamapdyovtatl kKal slvatl emipova.
E{val evag Tpomog va BAETELS Ta TpAyUaTa, U avtiAnyn,
LLLOL TTPON YOV LEVT YVWOT TTOU Twpa dev elval eTtapKig.

- TMw¢g ypawouue To T, Tooa Pnpla ExEL

- Elvaw to 2=1,999...,

- AvlIx-dl< 1/10" Tdte TO X=d

MNw¢ mpokvpav avtd; Amd Kok kKatavonon - Kokn
ddaokaAia Twy pntwv; KAtlL AAAo Kat T
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Eumodia

* O Brousseau vmootnpifel 0tL Ta AdBn mou Kdvouv ol
wabnteg oyetiCovtal cuYVA o€ EUTOdLO TTOV UTTOPOUY va
avayvwpLloBolyv o€ TPELG OLOKPLTEG LOPWYEG:

- eMLOTNUOAOYKA (avAamtTtuéng Tng emoTAUNG)
- OVTOYEVVETIKA (avamtu€n okePng), Kal

- OLOOAKTIKA

16
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Eunddia

Ta mpoPArjuata TTOU CuLVAVTOUY Ol HOONTEG UE TOUG
OeKAdIKOUG  KalL Ta  KAdopata  ogeidovtal o€
OVTOYEVVETIKOUG, OLOAKTIKOUG KOl ETMIOTNUOAOYIKOUG
Adyouc.

H mpoxatdaAnyn twv axepaiwyv EXel KLPLWG UL SOAKTIKNA
dlacTaon.

To OlxpLTO oTEVAVTL OTO OUVEXEG €EXEL TOOO Ula
OVTOYEVVETIKI] 000 KAl LA ETTLOTNIOAOYLKNA dtdoTaon.

Bonbwvtag ta madld va mpoceyyloouy Tnv €vvola TOu
oLVEXOUG 0 Brousseau mpoTe(VEL TO KLUVAYL TOL aplOuoL.
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ABAKTLIKN TNG Oewpiag Apdong

* Me ekkivnon t Sewpia dpaonc (activity theory, Luria,
1973, Leont’v, 1981), o Pwoo¢ ueAetntri¢ Davidov,
avamtuooel  Wa  OBOKTIKA]  TTPOCEYYLON  TOU
otnplletal otnv €lcaywyn Kal tnv mapeufaon twy
wowvwvixd  Slauoppwuevwy  gpyadelwy  oTnv
LaOnuatikni ektadevtikn dadikaaoia.

* YmootnpileL TO TEPOAOUA OO TO YEVIMO Ul
PNPNUEVO OTO ELOLUO UL OUYUEUPIUEVO W OOKLUN
TIOPELQ AVATITUENG LABNUATIKWY EVVOLWV.
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ABAKTLIKN TNG Oewpiag Apdong

* H Ocwpia Apdong (Activity theory) elvatr
buyoAoywkn Bewpla oL €Xel TIC pileg tNg oTnV
OOBLETIKY]  KOWVWVIKO-  LOTOPIK  PuxoAoykn
T(POCEYYLoN Tov Vygotsky.

* OeueAlwTng Tov elval o A. Leont'ev tov Katavoouoe
TIC avOpwrive Opdoel w¢ oUVOETA, KOWWVIKA
paLvoueva.
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ABAKTLIKN TNG Oewpiag Apdong

* H Bewpla avtn €ywve Paoikni YuYOAOYLKY) TTPOCEYYLON
oTtnv TPWnNV ZofleTikl ‘Evwon UE EQAPUOYEC OE
TIOAAEC TEPLOXEG Omwg oTny  ekmaldevon, TNV
gpyovouia kat tnv YuyoAoyia tng epyaciag.

* JrJUEPQ EXEL EQOAPUOYEG OE TTOAAA LEPN TOU KOGUOU
KalL aventuge Olaltepo TPOCAVATOAIGUO UE TOV
okavolvafo ueAetntn Y. Engestrom.
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ABAKTLIKN TNG Oewpiag Apdong

To BewpnTIKO TAalolo TNG Oewplia ApAong avaAvEL TG
VOPWTTLVEC TIPOUUTINEG WG avartTuElanec dladnaoies
TOCO GE ATOUIKO 000 KL GE KOLWVWVLKO ETITTEQO
Xpnowuormolel ™ Spaotneldtnte W Pacikn povada
LEAETNG TWVY AVOPWTILVWY TTPAKTIKWV.

2Tn O0pacTnELOTNTA EKTOG ATTO TO UTTOKE(UEVO KAl TO

avTikelpevo  dlaueocodaBouv  epyadeio  (artifacts,
TEXVOUPYNUATWY).
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Qewpia Apaong

duotkd r vontd

Epyaleia

Kl,.V T Ot 1 L4 7 7 7
P YTTOKELLEVO AVTIKELLEVO TNV R NtILokd!
KOl OTOX OL

Apdon Kat TTPAEELS




ABAKTLIKN TNG Oewpiag Apdong

* ‘Eva gpyoadeio/ teyvoupynua (instrument/ artifact) eivai

- ‘@uod’ (avtwkelpevo, UEco, oxNUa, onua, U
mapactaon) 1

- ‘vontwd’ (1d€eg, dlepyaoieg, OTPATNYIKES, KAVOVEG N
poOAol)

mov dlapecoAafoly aAAd Kal TPOTOTOLOUVTAL OTh

OLAPKELA [Lag dpaoTnELOTNTAS.
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ABAKTLIKN TNG Oewpiag Apdong

* 2TO apXKO ‘Tplywvo” (UTTOKE(LEVO — AVTIKE(UEVO —
epyaAeia) o Engestrom (1999) tpooOETEL

- TOUC XOVOVEC,

- TNV KOLVOTNTA ATtd TA ATOUO TTOV EUTTAEKOVTAL
AlEDa 1] EUUETO LLE TO £pPYO,

- TNV XOTOVOUY] EQYNOLWV
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@ewpla dpaong

EpyaAeia

>
. Katavoun
Kavoveg ard OE”‘
gpyaolwy

([ J o

Kowvdtnta




AAKTIKN TNS OewplagApdong

Culture

(Activity Systems)

Activity
(Play, Learning, Work)

.

Cognitive 20 Intellectual
Conflict b Difficulty

Real-Life Situation, Inquiry, Paradox,
Puzzie, Surprise Situation, etc.
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ABAKTLIKN TNG Oewpiag Apdong

O Davidov fdlet 1t OdlapecoAdfnon  TwV
SLLUOPPWUEVWY UXOINUXTIIWY EVVOLWY KAl TN XPNon
TOL HaBNuaATIKoL GLUPOALKOV CLUCGTIULATOC.

Eloayet ta uadSnuatixd otowyeie  xoat  ovuBoAa
THPAAANAQ LLE TNV TTPOGEYYLOT TWY EVVOLWY, OTTWE KAl
TN XPr|oN TTLo PnPNUEVNS xot axpLBoug yAWooog.

Aev Klveltal amd TO E€WOLKO OTO YeEVIKO aAAd
avT{oTpOo@a armod TO YEVIHO OTO ELOLXO.
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A AKTLIKN TNG Oewpiag Apdong
Mapadeyua

Kata tov Davidov, ywa tnv apiBunon, ta madd
dlaxelpifovtal TNy €vvola NG LoOTNTAS CLYKPIVOVTAG
UNKN, ETIPAVELEG, OYKOUG KATT. KOl TA TLEPLYPAPOLY
ue OnAwoelg omtwg G < R.

Ta ypduuata  TOPELOTAVOLY  TOCOTNTEC  TTOU
ouykplvovtal Kat OxL ta (Ola Ta avTKel(peva.
ZNUELWVOUUE OTL Ol ONAWGCEL, AYOPOVY TTOGOTNTES
TIOV O€EV UTTOPOUVY Ta TTAdLA VAl LETPYJCOLVY OE AVTO TO
OTAdL0 UABNGNG TTOL £XOLV PTACEL.
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ABAKTLIKN TNG Oewpiag Apdong

* XTIC TPOTELVOUEVEG OLOAKTLKEG TIPAKTIKEG EVOAPPUVEL
TOUG EKTTOULOEVTIKOUE OTN XPHON TTLO (LPNPNUEVNG MOl
oaxplBoug yAwoowag, otnv mpouinon AaSwv mou Ba
EVTOTIOTOUV amd TOuG Habnteg Kal otn ouvlntnon
Tovw o Olu@wvie¢ WOTE va odnynBel n td&n o€
OUYKPI(OELG KAl ATtOWATELC.

= ==

8- [20% 20 a uﬁﬁ_jggvsbm
o f20=110 | wnit —é0732

Hio- 170240 = 330
2p73=50

W+ Isp= ple)
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ABAKTLIKN TNG Oewpiag Apdong

* XTNV KPLTIKN TOu HovTéAou autol ot Cobb et als
(1996) emionuaivouy étL av Kat o Davidov vrtootnpilel
TNV ELCAYWYT] TTPAKTIKWY TTPORANUATWY UE vOoNnua yla
Ta TadLd, ETUUEVEL ONUAVTIKA oTn Ypron ocuuBoiwv
KOL 0T ypnyopn avamtuén yEVIXEVGEWVY.

* To otowxelo avutod mBavd odnyel oe emMeUPATEL TWY
EKTTALOEVTLKWY TIOU LTTOBAAAOLY TNV OVAUEVOUEVN
Oewpntikn okePn anod to Tadi.
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«Measure Up» otig H.I1.A.

Ot aplBuol TTPoKUTTTOUY ATO TI{ AVAYKEC UETPNONG OE€
TIPOYUATLKEG KATAOTACELS (UNKOG, ETILPAVELA, OYKO) LLE T
TUTIIKA oVUPBoAa OTtwC TO >, < 1 =, v OLEVKOAUVOLYV TIG
OLYKPIOELG.

Ol uaBnreg avrtigetwmni(ovy KATACTACELS UETATPOTUAG
AVIoCWY TTOCOTATWY O€ (0EG 1] KAL TO AVTIOTPOYO.

2€ L0 KATAOTAON Yo TP AdELY LA TOV TUTTOU «A < B» dTtou
Ta Tadd dokipdalovy va getaoynuaticovy ta dvo dvica
ueyeon (my. unkn) oe (oa, Ba xpelaotel va TpooOecovy
0TO A1 va a@alpecouy amod to B.
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«Measure Up» otig H.I1.A.

 Katd tnv dmoyn twv gpevvntwy n wotnta sival ula
ONUOVTIK] €VVOLOL KOL N TTPOCEYYLON QUTH ETUTPEMEL OTA
TTadld, amo TN WKPOTEPN NAKIa va €pOBouy GE eTta@n e
TTOAAEC LOLOTNTEG (OTtWC AVTILETAOETIKOTNTA,
LETABATIKOTNTA, KATT) TTOU QvATTUCCOVTOL UECO OTO
YEVIKEG TIEPUTTWOEL] KL OXL HEUOVWUEVES OAPLOUNTIKEG
KOTOOTAOELC.

* OL ovyKkploElg TTpAYUATIKWY ULeYEOWY, WOlaitepa oTav dev
uropolv va Tpayuatononfovy dlalcOnTikd €LGAyouv
oTa TTadLd TNV €vvola tng povadag, Tov eival amapaltntn
o€ KAOe petpnon.
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«Measure Up» otic H.TLA.

* OLepevvnregumootnpeilovy OTL, akoua Kat yla TtatdLd
TIPWTNG ONUOTLKOV, TTov Toug {nTeltal va e€eTdoouy
av LoYVEL 3<8, elval o€ BEon va OWGCOUY ATTAVTIOELS
TOUL TUTTOV:

«OLV EXELG TPELG TTPUYUXTIHA LEYAAEG LOVASOEC YL TO 3 ML
U(PEG yLo TO 8, TOTE TO 3 UITOPE( Vi lval UEYXAUTEPO TTO
T0 8. AAAd arv dovAgVELG oTNVY aptOuoypouun, TOTe EEPELS
OTL TO 3 elvol UPATEPO ol TO 8, yLoTi exel OAgG oL
uovaoes elvat (dreg» (amdvtnon tadlov 6 Xpovwy)
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«Measure Up» ot H.I.A.

MaONnTEg TNG TPWw NG TA&Ng emiong elval oe B€on va
LEAETNOOLY LOOTNTEG KAL AVIGOTNTEC.
‘Evag padntnig mpooeke
«ov BAAELS TNV (OLoe ToodTNTA Mol OTLC SV (OEC
TTOOOTNTEC,, THPOUEVOLY (OLECH.
Kt €vag dAAog Habntng mapatripnoe
«0lV OL TTOOOTNTEC E(VOLL AVIOEC, UTTOPELG VoL TTAPELG 1 VL

BaAelg amd TN ueyoAUTEPN HOoL TTAAL VoL TTolp oL UEVOUY (OLEG
(Gvioeg)».

AuTd Tov KataAafaivouy ta Toudld amoteAoLY Uia
vyePN Baon yla TNV avamtuén wabnuatikwy WOewy.
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«Measure Up» otic H.TLA.

* JuyKplvovTag Eva TETPAYWVO UE EVa 0pBOoYyWVIO Eva
Ttaldl KATAWEPE va ATtavVTAOEL W¢ EENC:

«tUTA Toe oxjuatoe ouvdvalovtal. Av BaAelc SUo TeETpAywvX
Ou elvat To (dLo ue to opSoywvio. Kat av BaAelg dvo
op9oywvia Sa xdvouy Eva TETPAYWVO AAL UEYXAUTEPO QLTTO
TO TTPWTO»
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Kowvd otowyela twy Tplwv OewpLwy

* Ta xotva toug otolyelo elvad:
l. N AVAYKN OTOULKNG OPACTNPLOTTONGNG TWY
Labntwy
Il.  EUWTTAOKN TOUC O€ KOATOGTACELG LLE VONLLOL KAl
EVOLAEPOV YLl ALTOUG,
lll. H dnutovpyia TpoAnUATWY, KATACTACEWY Kal
dladikaolwy Tov dev evBappLVOLY UOVO ULa

«TOTUKIN» dlampayudtevon aAAd odnyouvy o€
YEVIKEVGELG KOLL TUTTOTTOLNOELG.
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Alaopeg Twy Tplwy OewpLwy

* OLdLaopeg Toug Ppiokovtal Kuplwg :
otn owdaoioe ueoo amd tnv omolo N aTtowxn 1
ovAdoywr] avamtuén Sa cuvavtnoel tnv emionun
uadOnuat yvwon.
. H OAK evdlagepetal ya To VONUOTO  TTOU
ovarttuoooVToL 0TV TAén Kal TN OLmPAyUATEVGT)

TOUG aKOUA KL av dlatneouV TG ATTOCTACELS TOUG
artd TNV TUTTKA LAONUaTIKA YVWOon.
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Alapopeg Twy TPLWY OewpPLWV

* OLdLopopsg Toug Bplokovtat Kuplwg :

otn Sxdwmoaoin uéoo ortd TNV omoia n oToulxn 1

ovAdoyu] avamtuén Sa ouvvavtnoer tnv emionun

UoSnuUotLnr yvawon.
Il. Ta PM &ivouv Bdpog otnv eumdonn) twy podntwy
0€ XL TOLOTAOELG TTOL CUVOEOVTOL OTEVA UE TNV EUTTELPL
KOl TNV TPAYUATIKOTNTA TOUG, OKOUa KL av Ogv
yvwpiCouv Tov akpPpry TPOmMO pE TOV oOTolo
YEVIKEVOVTAL.
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Alaopeg Twy Tplwy OewpLwy

* OLdLaopeg Toug Ppiokovtal Kupiwg :

otn Sxdwmoaoin uéoo ortd TNV omoia n oToulxn 1

ovAdoyuy avamtuén Sa ouvavtrjoet tnv emionun

UoSnuUotLnr yvawon.
II. H OA Bewpel OTL TA HOWWVIHE 1Ol TTOALTIOULIE,
OSnutovpynuote.  €l0ayovtal ot avTANPeEl Twv
Labntwyv oAV vwpitepa amd OtL ot (dlot elval o€
O€on va eme€epyactolV Kal Toug emtnpealovy, Xwpig
OUWG va armavtolv oTov TPOTmo UE Tov omolo Ta
KaTovooUyv oL HaBnTeq Kalt umopouv va Ta
E0WTEPLKEVOOLV. 142
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W

N oo v oa

7 BOoIKOL OLOAKTLKOL KOVOVEC

ETUKEVTPWON OTIG UEYXAEC LOEEC TWYV HABNUATIKWVY.
Exkivnon amd eva mpoBAnux — epTNU.

EvBappuvon Twyv Hadntv va Spoouvy xat va
OUEPTOUV.

. AvtoAldayn kot dlaAoyog — Ogv amtavtd 0 SATKAAOC

‘EAeyyog kat a&loAdynon amd Toug uabntec.

. Xprion VAL xot SISUUTIHWY UECWV

Xprion OLOPOPETIKWY LOPPWV SOOI TINNG
opyavwone TnG Td&Nng (atoukd, o€ (WKPES OUADE,
OAn n taén).



ApaoctnplotnTa 2



Awayeipion tng Ta&ng twv
MaOnuatikwy



AdaKTIKO ZuufoAato

* O Brousseau (1997) opilel w¢ AWAKTIKO ZuupfoAailo To
OUVOAO TWV OCUUTEPLPOPWY TOU OLOACKOVTOC TTOU
avapevovtal amd Tov dadntry Kal To oUvoAo Twv
OUUTTEQLPOPWY TOL HaONTY] TTOL AVAUEVOVTAL OO TOV
dddoKkovTa.

* To oUVOADO AUTWY TWV Kavovwy Ttpoodlopllovy ev UEPEL
PNTA auTA TN OX€0N, AAAd TTAvw ar’ OAd ¢ppPNTH GTO TL O
KAOe OUUUETEXWY TLPALY LA TOTTOLE, (WOTE va
AVTATIOKPIVETOAL 0TI TTPOGOOKIEC TOL dAAOUL.



AdaKTIKO ZuufoAato

* To AWOKTIKO ZuuPfoAaio e€&aptdtal Oamd TN OTPATNYIKN
dldaokaAiag tov exeL VLOOETNOE(:

- Tpomog epyaciag mou armaltel 0 SLOATKWY amd TOUG LaONnTE,
- OLTTALOAYWYLKEC ETIIAOYEC TOV,

- 1 emotnuoAoyla Tov Kabwg Kat

- oL dldakTtikol Tov otd)oL

e(val OUCLOOTIKA TUAUO TWV PACKWY XAPOKTNPLOTIKWY TOU
ouvupoAaiov (Henry, 2003).

* To ouuPfoAalo auTd «UTTOYPAWETA OTA TPWTA 0TAdIA TNG
olTnong Twv TadLWY 0TO OYO0AE(O.



MNapadeyua Kavovwy AX

ErtiAuon tpoPArjuatog

Ta mTpoPArjuata €ouv KOWVA YOPOAKTNELOTIKA JLOOP@WYOVTAS LLa
o€lpd Kavoveg (Brousseau, 1981):

‘Eva tpoPAnua AVveTal KAvovtag TTPAEELS.
OAa ta tpoPAruata €xovv AVOT).
H AVon avtn elvat €vag Lovadikog Kat akpLrig aptOudc.

OAa ta otowxela tov ypetdlovtatl yla tn AVon €vog TTPORAULATOS
TopATBeVTAL OTNV EKPWVNON.

H ekwvnon ogelAel va unv €XeL TTEPLTTA o TOLXE(A.

OL epwTnoelg TTov T{BevTal dev €Xouv OYEON LLE TNV KAONUEPLVA
TIPAYUATIKOTNTA (AVAOTOAR VO UATOG)



MNapadeyua Kavovwy AX

* TPLYWVOUETPIKEG CLVAPTHCELS
Ta amoteAeopata NG €pevvag Bagni (1997) €detiav OtTL oL
LaONTEG, 16-19 ETWV, EMNPEACUEVOL ATIO TOV TPLYWVOUETPLKO
Tiivaka, Bewpovv OTL dEV LTTAPXEL ATTAVTNON YLA TLUEG TTOL OEV
Bplokovtal otov mivaka.

* Ta topadelyua, otnv doknon «Bpeite x € R otTe nuUx=1/3», oL
LabnTteg amavTouy Ot

- TpOKeLTal yla aduvatn e€lowon,
- dlvouv amdavtnon Paclouevn otnv ektiunon cLU@WVA E
TLG KOVTLVOTEPES TIUEG TTOV Bpiokovtal otov TtivaKka N

- ovoyetiCovv AavBaoueva TLG TLUEG.



KOWWVIKOUAONUATIKES VOPUES

* AvtioTtolyol kKavoveg avtol avamtixOnkav cav Wea ano
toug Cobb & Yackel (1996) kat avamtuxOnkav o€
ouvvepyacla pe toug Bauersfeld, yia va €€eldikevovy €va
KOLVWVLKO {rftnua HEoa aTny Td§n tTwv Mabnuatikwy.

* KotvwvixouoInuatineg NOpUES (Sociomathematical
Norms): ATtoTteAOUV KAVOVEG KLPLWG OXETIKEG e AVOELS 1
e€NyNoeLlg padnuatikwy Bepdtwy (fabelc Kol EVOPATIKES

N KOUEQ).



Napadelyuata EEnynoewyv KMN

Mo Ta&n HeAETA TV TPOoOean e dupriplouvg aplduoug,
TTX. 12+13:

- Kartota TtaudLd dlvouy €€NYNOELS TOL TUTTOU «1 KA 1
KAVEL 2, 2 KOl 3 KAVEL 5»

- Kamola AAAa divouy €€NYNOELG TOU TUTTOU «10 Kal 10
KAVEL 20 KL 2 KOL 3 KAVEL 5»

Eiva avtéeg ol €€nyrjoel (dLeg we¢ mpog TN uon toug? Tig
XTTOSEXETNL O EXTTULOEVTINOG? TL oXOALAlEL?



Napadelyuata EEnynoewyv KMN

* OtYackel & Cobb (2001) yapaktnp(louvv
TNV MPWTN W¢ TepLypa@n dtadinaolog Kot
TN 0eVTEPN WG TTEPLYP PN TTPAENG TLAVW TIG OEKADEC Kal
Lovadeg (LaBnuaTikd avtike(peva).

* O ekKTTALOEVTIKOG ETLLKPOTEL TN dEVTEPN dNULOV PYWVTAS
TOV Kavova ota Ttadld OTL oL €ENYNOELG TTPETIEL VAL
aopPovV TTPAEELS OPATELS TTAVW OTA AVTIKE(EVA KL OXL

TLEPLYPOAPEG,.



MNapadeiypata AVoewyv KMN

Mia TAEN LEAETA TPELS TTPOCOETELS UE TO 9:
27+9, 37+9, 47+9:

- KATToLa TTALOLA KAVOLY CWOTA TLG TPELS TTPOCOETELC
Kat &{vouV TLC aTTaVTAOELS

- Kamola AAAa dlvouy pia AVon UE EVa TTILO YEVLKO
Kavova: Tny mTpooOeon He tn Oekada Helov 1.

Eivai cvteg ot AVoeLg (Steg weg mpog T euon toug? Tig
XTTOOEXETOL O EXTTOULOEVTINOG? Tt OYOALALEL?



Mapadeiyuata Avocewyv KMN

* OLpaONnTeS apyxka tpoTtelvouy dLdopeg AVoELS Xwplg va
EEpouy WG Ba ekTIUNOEl amd to ddokaAo Kal Ywplc va
E£XOUV TIPOKOOOPLOUEVA KPLTHPLA TOU TL onuaivel
LOONUOTIKA OLOPOPETLKO.

 Me TN ovpuetoxny Ttoug otn ouvlitnon, tTa madd
Ladaivouy TG Kal TTOLEG 0 SAGKAAOG «VOLLLLOTTOLED.



Mapadeiyuata Avocewyv KMN

* OtYackel & Cobb mapatnpoly 0Tl 0 EKTTALOEVTIKOG
xapaktnpilet (Yackel, Cobb & Wood, 1998, 1996)
TNV TPWTN W¢ ®tAN AUon TTov elval atodeKTN, AAAd
TN O0eVTEPN WG £EUTTVN KOL TNV ETUKPOTEL
ONULOVPEYWVTAG OTA TTAdLA TOV KAvOva yla TO TL elval
£EUTTVN KAl ATtOTEAECTUATLKA AVON.

*  ZNTWVTACg TETOLEC AVCELS KL a€loAoywvTag TToLa lval
aTtAr], KOAM 1] OLOPOPETLKY], O EKTTALOEVTIKOG 0dNYEl TNV
TAEN va SLOOPPUWCEL KAVOVEC VLA TO TL UETPAEL OT
MoOnuatwd (Voigt, 1995)



AP, KOLVWVIKOUOONUATIKO( KAVOVEG

* (avtiotowa ue to AX) elval €va oUVOAO CUUEWVNUEVWY
apywv ouvomtapéng xol ouvolaAAoyr¢ TWY ATOUWY LA
opuadag Tou emiTeAel €va  OKOTO, &eKlvolLv  Kal
kaBodnyovvtal amd TO OAOKOAO KAl EVIOXUOLV TN
WKPOKOVLATOUpa tng Ta€ng n omola yapaktnpeiletal and
eme€riynon, oulrtnon Kat EmyelpnuatoAoyla.

* Apopd OTL avaueveTal amd TOUG UAONTEC Yyl TNV
e€nynon AVoewv 1} TPOTTOL CKEYNC.

* A@opd OTL avaUEVETAL ATtO TOUG LAONTEC OTIG EPUNVELEC
KAl 0TI AVOELC TOUC ] TWY AAAWV.
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MapAadelya ETLOTNUOAOYLKNG AvVTLIOTOLYIOG

* O moAdamAaoLloouog Twv Alyuntiwy
OL AwyuTttiol akoAovBovoayv T UEB0do Tov durAaclacuov
yla Tapddetypa 28 X 35:
2 70
4 140
8 280
16 560

KOL aTtO AUTA TO ATIOTEAEGUATO XPNOLLoTIoloVoaY OTTold
ntav PoAkd,

TTX. TA 16 KAl 4 Kat 8 =560 +140 +280 = 980
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Mapddelypa EMOTNUOAOYIKNG avTLoTOoLX(OG

* O moAdamAaoloouog twv EAARvwy

Ot ‘EAANVECQ XpNOLLOTTOLOUY LOPWEC TTIVAKA TTX. YLOL TO
YWWOUEVO 426X 354=150804.

400 20 6
300 [120000 (6000 1800
50 20000 [1000 300
4 1600 800 24

141.600 + 7080 + 2124 =
150804
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Mapddelypa EMOTNUOAOYIKNG avTLoTOoLX(OG

Mée9odot Twv uodntwy

* Otav 860nke o LAONTEG yLa va UTTOAOYIGOVY TO YLVOUEVO 35X27= 945,
TtpLY d1daxBouv Tov adydpOuo. Ot TpdmoL Toug ival TOAD XOVTH O
ue9o080oug oV XPNGIUOTTOINCE N VIPWTOTNTA LOTOPLIAL:

1°¢ TPOTLOG;

35 X10 =350

35 X10 =350 OTMOTEAECUA 350+350+245=945

35X 7=245
2°6 TPOTTOG
35+35 —70+70—140+140—280+280—560+280—840+105
2 (POPES 4 POPEG 8 POPES 16 POPES +8 (POPES  +3 POPES

OUVOAO 24 POPES  +3 (POPEG
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Emtikowvwvia otny tdgn twv Madnuatikwy

[MOAAQTTAEG LOPWEG ATIOO00NG LAONUATIKOU VONLATOG

* NEKTIKEC  OlLOTUTTWOELS, A€EElC UE  TIEPLYPACPEG
(tpowopinn Asttovpylin)

* Emwkowvwvioa peEow Tmapouciacng Kol avagpopdg
(Sectinn Asttovpyia)

o MvaKeg,  YEWUETPIKA  dlaypduuata,  YPOPLKEG
TopacTdoelg cuvapTAoEwY (ElxovioTinn Asttovpyla)

* MaBnuatikd cOupoAa: apOuol, cupyfoAlouol Tpdagewy,
vpdupata, petafAnteg (ovuBoAun Asttovpyin)



[Awooa Kat dlaxelplon

H yAwooa tapouctdlel ypomTd 1] Tpo@opLud T oKeEY .
OLAg€elg 1] Ta oLUPoAa lval popel¢ TwY evvoLwY Kal
eTLOPOUVY OXL LOVO 0NV €MIKOoVwvia avutrg tng onuaclog
aAAd kal otny (dLa tnVv eme€epyaaia.

2TNV TPORANUATIKY] YL TN XPrion TNS YAWooag oTn
LaBNnUaTIK eKTTA(OELOT EUTTAEKOVTAL DLAWOPETLKA
EPWTILATA KL OLAPOPETIKEG OEWPTTELS.

H tpoogyylon tov {ntruatog amaltel otoyeia
YAWGOGOAOYIXA, OCNUOGLOAOYINE, PUYOAOYIXA KAl
UOLVWVIOAOYIXA.
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[Awooa Kat dlaxelplon

2XEON KOBNUEPLVAG KOl LaBNUATIKAG YAWGTAG;
Aettovpyla Twv MabnuaTIKWY w¢ Lo YAWooo Kat TToLd;
2XEON TNG YAWOCOAG UE TA OLAPOPETIKA CTLOCLOAOYLKA
ntedla (oVUBoAa ] AAAEG avaTTAPACTACEL);
MaBnuatikn YAwooa wg EexwpLloTd onuUacLOA0YLKO
mtedlo;

2xEoN Kol Asltovpyla YAwooag otn Labnon Kaltn
dldaoKkaAla;



[Awooa Kat dlaxelplon

Norjuata «5 popeg 0 aptOUdG elval 2 TEPLOCOTEPO
o7t0 10 POPES O K PLOUAC»

AyvwoTol 0pol Kal cUUPoAa «oAorAnnpwuo»,
«TEAEOTNG»

KaBnuepivr Kot Labnuatikr yYAwooa «ywvio,
«TETPAYWVO», «PNTOC», «dUVAUN».

Me(&n KaBnuepLVAg Kal Labnuatikig yAwooag ota
AEKTIKA TtpoBArjuaTa
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Ouotkn Kat Madnuatikn yAwooa

Awactaocsilg Puoiknig MNAwacoag

MaOnuatiki yAwcoa (Ttapadeiypata)

Inuaoia (Semantics)

NoydplBuog, 1, av Kat Lovo av,

Y0vtagn (Syntax)

Alapopd 2xy CLYKPLTLIKA HE 2 X ), SuvAELS

MNpayuatiotikr (Pragmatics)

Emtiyelprjpata, amaywyr o€ dtomo

dwvntwkn (Phonology)

Aavelopevn amtd tn O, dtaopeTikol

TPOTTOL EKC(PpPaoNnG TTX. 5X(3X7) O OXEON LUE
(5X3)X7, LE TIG KATAAANAEG TTAVCELG

MopcwoAoyia (Morphology)

Tplywvo, dla-ywviog

MoAvonuia

Yrtootnpiletat dtLvmdpxel aAAd udAAov Ta
LaONTIKA elvatl Lo LOVOOT KT YAWGoQ,
TrX.| onualvel dtapwy kat emtiong amdAvtn
T aAAd StaopeTikd ocuPoro a | B aAdd
|a-B|
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[Awooa kat puyoAoyla

Mo tnv emowcodoutotinny 9ewpnon (Kat TG amoPeLg Tov
Piaget) n yYAwooa givat ekpacn g oKEPYNS Kal
aod(deL T vOrUaLTA TTOL TO ATOMO EXEL AVATITUEEL.
Omwg vmtootnpi(Cet o Vergnaud (1997) To GUVOAO TWV
AEKTIK WV, TTOPACTACTIKWY 1] CUUBOAIKWY UECWY TTOU

oxeti{ovtal e TO vOnua Tov amodidetal e pa £vvola,
ATTOTEAOVV Uit ATTO TIG TPELG CUVIOTWOES TNG.
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[Awooa kat puyoAoyla

o TtV xowwvixo- moAttiouy Sewpnon (Kat TIG
anopelg tou Vygotsky) n  yAwooa elvat  pECO
TLOALTIO KNG LETADOONG KOl EPYNAELO TNG OHEYNG.

Zoupwva Ue avt] n YAwooa dSwxuecodaBel otn
OLAUOPP WA EVVOLWY, CUUUETEXOVTOG OTNYV AVATTTUEN
TOUG.

Omnw¢ vmootnpilet o Davidov (1988) ol HAONUATIKEC
A€€ElG Kal Ta oLUPoAA emdOpolY oTNV AVATTTLEN TwWV
«ETILOTNUOVIKWV» VONUATWY aTtd TOUG LaONTES.



[Awooa Kat dlaxelplon

2€ eva OLOAKTIKO TtAaloLo, Kal oL BVO AElTOVPYIEG.

O padntrig ek@pddlel ue Adyla Uia WOEa, [ Avon, Uia
Kataokeun 1 dlvel ula e€nynon, dpa avamapdayel voepd
TN Opdon TOU KAl OPYQVWVEL Tn OKEYPn TOU UE
ATmoTEAECUA Vva TNV avTAaufdvetar o€ €va TLO
OUCLACTIKO eTt{TtEDO.

AvtioTtowa, o0tav aAAnAemidpd HE TOUG EVAALKEG ] TA
dAAa Ttadld, tpooAauBdvel vea vorjuata 1§ onuacieg
TIOV elval opEelg evvolwv.

Ol GUAAOYWKA 1 KOLVWVIKA OLOUOPPWUEVES EVVOLEG
AELTOVPYOUV aAVATPOPOIOTIKA OTNV avATTUEn Kal Tng
OIKNG TOVG OKEYNG.
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[Awooa Kal aAAnAemtidopaon

2Tnv aAAnAemnidpaon (Bauerfeld, 1988) n yAwooa Kkat
emovwvioe €Youvv TOAITIOWKN Agttovpyla xodw¢ n
LAOnon elval LA OTOULKY] OVOKOATOAOKELUT] KOLVWVLKWY
VONUATWY 1] LOVTEAWV.

Ol EKPPACELS TTOV AVTOAAAACCOVTOL KAL TO EPUNVEVUTIKA

AEKTIKA oyrfuata Asttovpyolv KoBoploTIKA oTnv
AVATITLEN LOONUATIKWY VONUATWVY.



[Awooa Kat vonua

H avdAuon tou expépovtog Adyov (Oewpioe Tou Adyou,
discourse theory) avadelkvietal WBlaltepa oNUAVTIKA
ylati cuvdOEouy TN XPrion TNG YAWOGCAC LE Ta VOorjUaTa.

O tpodTocg e tov omoio tapovatdlovtal 1] ekppdalovtal
Ol LOONUATIKEG EVVOLEG N TA VONUATA ONUATOO0TOVV
Tov Tpomo Ue tov omolo yivovtal avtAnmtd téco amd
TOUG LABONTEC OGO KL aTtO TOUG SATKAAOUCG.



[Awooa Kot MaBnuatikd

H uadnuatikil updabnon amattel katdAAnAn xprion
ouufatikwy  padnuatikwy dpwv, ovvtagng Kal
oLUBOAWY.

M'vwpi(Covue OtL €vag pabntng katdAafe wa A€En N
oVupBoAo av to xpnotuomnolel cwotd.

Yrtootnp(letatl OTL dEV AVAWEPOUOAOTE OE ULAONUATIKNA
YAWGooQ, AAAd € LaONUaTING Adyo.

H avamtuén vonudtwy ouvdeetal TOGO UE TNV
KOWVWVIKN (evtoAltiopudg — enculturation) 6co kat oTtny
EUTTELPLKN TNG OldoTao.



[Awooa kal ‘Epevva

MaAaldTeEPA N TTPOWOPLKN YAWooa avTiueTwiovtay
w¢ SevuTepevovoa TN dLATUTTWON HaBnUATIKOU Adyouv,
OE OXe€on ME TA OUVUPOAIKA OCuvoTAUATA TWV
wabnuatikwy, TN ovvtafn kat Ta  Wlaltepa
XOPOKTNPLOTIKA TNS LaBnuatikic YAwWooac.

Mo npoccpara EKTOC Omd T  OnuUavtikd
XOPOKTNPLOTIKA  TNG UaOnuatikig yAwoocag ol
ueAetnteg e€etdlovv emiong Kal tn xprion tng. Hon o
Bruner vmootriplle OtL n TO onuavtiky xprion tng
YAwooag yivetal uéoa otny Tpdén.



[Awooa kal ‘Epevva

OL ocVyyxpoveg Bewpnioels vtootnpilovy OtL dev umopel
va €€eTAoEL TN HaBnuatikg YAwooa Kavell ywpls va
malpvel umoPn TOLU TO YAWOOMO OUOTNUX TTOU
vio9ete(tal OtV UAVOUUE MOINUATIXX OE OAd Ta
emimeda.

Ye auTO ouumeplAaufavovtal o0 ypamtog Kol o
TIPOWOPLKOG AOY0G, TO OULUPBOAKO ocloTNUA, TIC
TIOPACTACEL AKOUA Kal TG Xelpovouleg (Un AEKTIKN
eTIKOLVWV(A).



Mo teploodtepeg TANpoopleg PAETE:

Pimm, D. (1989). Speaking mathematically: Communication in mathematics
classroom.

Steinbring, H, Bartolini Bussi, M., Giuseppina, G.M.,& Sierpinska, A. (1998). Language
and communication in the mathematics classroom, Reston, NCTM

Cobb, P., Yackel, E & McClain, K. (2000). Symbolizing and communicating in
mathematics classrooms: Perspectives on discourse, tools and instructional design.

Elerton, N., & Clarkson, P. (1996). Language Factors in Mathematics Teaching and
Learning. In A. Bishop et als. (eds.), International Handbook of Mathematics
Education (vol.2), pp. 987-1043. Kluwer.

MNpaktikd CERME 4(2005) kat 5 (2007) Working Group “Language and
Mathematics”
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http://libweb.lib.ucy.ac.cy/cgi-bin-EL/egwcgi/345082/search.egw/4+0?menu1=%CE%95%CE%BA%CE%B4%CE%BF%CF%84%CE%B9%CE%BA%CF%8C%CF%82-%CE%BF%CE%AF%CE%BA%CE%BF%CF%82&entry1=Lawrence%20Erlbaum%20Associates&logic1=And&menu2=%CE%9F%CF%80%CE%BF%CF%85%CE%B4%CE%AE%CF%80%CE%BF%CF%84%CE%B5&entry2=&logic2=And&menu3=%CE%9F%CF%80%CE%BF%CF%85%CE%B4%CE%AE%CF%80%CE%BF%CF%84%CE%B5&entry3=&submit=Search&hits=20

Mo teploodTEPES TTANPOOpPleg PAETE:

Artigue, M. (2009). Didactical Design In Mathematics Education. in C. Winslgw (ed.)
Nordic Research in Mathematics Education. Proceedings of NORMA08. Sense Publ.

Brousseau, G. (1997). Theory of didactical situations in mathematics. Dordrecht:
Kluwer.

Brousseau, G. (2006). Mathematics, Didactical Engineering and Observation. In J.
Novotna, H. Moraov3a, M. Kratkd, & N. Stehlikov3, (Eds.), Proceedings of the 30th
Conference of PME, Vol. 1, 3-18. Prague, Czech Republic: Charles University.

Sierpinska, A. & Lerman, S. (1996). Epistemologies of mathematics and of
mathematics education. In A. J. Bishop, K. Clements, C. Keitel, J. Kilpatrick, C.
Laborde (Eds.), International Handbook of Mathematics Education (pp. 827-876).
Dordrecht: Kluwer.

Vergnaud, G. (1991). La théorie des champs conceptuels. Recherches en Didactique
des Mathématiques. 10:133-169.

Yackel, E. & Cobb, P. (1996). Sociomathematical norms, argumentation and
autonomy in maths. Journal for Research in Mathematics Education, 27: 458-477.

Yackel, E. (2001). Explanation, Justification and argumentation in Mathematics
Classroom. In van den Heuvel- Panhuizen, M. (ed.). Proceedings of the 25th

Conference of the International Group for the Psychology of Mathematics Education.
Utrecht, The Netherlands: Freudenthal Intitute, Utrecht University. 1:1-9.
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Elvat pa®nuatikn dpaon;

* A OBewprjoovpe yla TapddeLypa OTL oL LoONTES
AVTILETWTI{OVY [ KATOOKELY] LE ETUKAAVPELS oXNUATWY,
LE EvaL CUVOAO OpPACEWVY:

- Kdmolot pabnteg tomoBetToly
daueca ta oxruata, dokualovtag

Kal dLopBwvovTtag,
- Kdmotot dAAot dokiudlouy va ta
(POVTAOTOUV KoL LETA TA TOTTOBETOUY

- Kat kdmotot dnuovpyouyv oxedla yla va Bpouy
TOUG OXNUATLIOUOUCG.



Elvat pa®nuatikn dpaon;

E{val OAeg avteg oL Opdoelg (Dleg, elval aTTAd SLAPOPETIKEG
TLPOCEYYIOELG;

E{val pabnuatikeg OpAcels;
E{val dpdoelg tov 0dnyoly o€ HOONUATIKEG LOEEG;

Mw¢ Sa Tig xelpLotel 0 exmodevLTINAG, S TLG EVIXPPUVEL,
ovyxp(vel, eme€epyaotel;



Etval padnuatikn édpaon;

* A DBewprjoovue akoua Kal To TTapadeLyua Tou
Tiepipnuov puzzle tov Brousseau (1997), Tt
XOPAKTNPELOTIKA EXEL aVTr] N dpdon;

- KataAryouv oL Habnteg va

AVTIANEPOOLV 1] va YEVIKEVGOUV :
TNV €vvola tng avaioylog;
- ZUVOEOULV E THVAKEG AVAAOYIKWY 5|

TILWYV KATAANYOULV;

- TeVIKELGOLY GTNVY EVVOLA TNG
AVOAOYLKNC GLUVAPTNONG;



ZuvBOeTovTac TIC OPATELC

OAa ta mapamdvw TPEAYUATOTOOUVTAL HECA aTtO €va
ouvodo dlepyaoctwv Tou Eeklvwvtag amd EpwTAUATA,
mpofAnuata 1} AYVWOTEC( KATAOTAOCELS AVATTTUGOOULY
UTTOOEDELG, €TIAVOUV KOl HOVTEAOTOOUV UE TN XPNon
EPYAAElWY 1N TYWV, TEKUNPLWVoLy, emeepyalovTal
LETAYVWOTLKA KO TUTTOTTOLOUV.

[la To Adyo auvtd amaltolvTal KAaTAAANnAa poabnuatika
£pyoal.



Ma eploodtepeg TAnpowopleg PAETE:

Ben-Zvi, D. and Arcavi, A.(2001). Junior high school students’ construction of global views of data and data representations. Educational Studies
in Mathematics 45: 35-65.

Engestrom, Y. (1999). Activity Theory and individual and social transformation. In Y.Engestrom, R. Mietinnen, & R.L. Punamaki (eds).
Perspectives on Activity Theory, 19-38. Cambridge University Press.

Ernest, P. (2006). A Semiotic Perspective of Mathematical Activity: The case of number. Educational Studies in Mathematics, 61:67-101.

Henningsen, M., & Stein, M. K. (1997). Mathematical Tasks and Student Cogpnition: Classroom-Based Factors That Support and Inhibit High-Level
Mathematical Thinking and Reasoning. Journal for Research in Mathematics Education 28: 524-49.

Howson, G. (2005). “Meaning” and School Mathematics. In J. Kiplatric, C. Hoyles, & O. Skovsmose (eds.), Meaning in Mathematics Education, 17-
13. Springer.

Hoyles, C. (2005). Making Mathematics and Sharing Mathematics. Two paths to Co- constructing meanings. . In J. Kiplatric, C. Hoyles, & O.
Skovsmose (eds.), Meaning in Mathematics Education, 139-158. Springer.

Leont’v, A.N. (1981). The problem of activity in psychology. In J.V. Wertsch (ed.), The concept of activity in soviet psychology, 37-71, NY.: Sharpe

Hershkowitz, R., Baruch B. Schwarz, B. B.,& Dreyfus,T. (2001). Abstraction in Context: Epistemic Actions. Journal for Research in Mathematics
Education 32 (2): 195-222.

Radford, L. (2006). Elements of a Cultural Theory of Objectification, Special Issue on Semiotics, Culture and Mathematical Thinking: 103-129,
Sarama, J. & Clements, D. H.(2009). Early Childhood Mathematics Education Research. Learning Trajectories for Young Children. Routledge.

Schoenfeld, A. H. (1992). Learning to think mathematically; Problem Solving, Metacognition, and Sense making in Mathematics. In D. Grows
(ed.), Handbook of Research on Mathematics Teaching and Learning. 334-370. NY: MacMillan Publisher Co.

Sierpinska, A., & Lerman, S. (1996). Epistemologies of Mathematics and of Mathematics Education. In A. Bishop, K. Clements, C. Keitel, J.
Kilpatric, & C.Laborde (eds.), International Handbook of Mathematics Education, Vol. 2, 827-876. Dortdrecht: Kluwer Academic Publishers.

Stech, S. (2008). School Mathematics as a Developmantal Activity. In A. Watson, & P. Winbourne (eds.), New Directions for Situated Cognition in
Mathematics Education, 13- 30. Sense Publishers.

Van Oers, B. (2006 ). An Activity Theory Approach to the Formation of Mathematical Cognition. Developing Topics through Predication in a
mathematical Community. In J. Maasz & W. Schoeglmann (eds.), New Mathematics Education Research and Practice, 113-140. Sense Publishers.

Wenger, E. (1998). Communities of practice. Learning, meaning, and identity. Cambridge: Cambridge University Press.

Yackel, E., Cobb, P. & Wood, T. (1998). The interactive constitution of mathematical meaning in one second grade classroom: an illustrative
example. The Journal of Mathematical Behaviour, 17(4), 469-488.



ALOAKTIKOG OXEOLAOUOC;

* A¢Oewprioovpe tn OOAKTIKNA EvOTNnTA
g0PEONG TOV TUTTOV TOV eUPadou evog KUBou

* OLpaBnteg umoAoyilovy TNV emMPAVELL EVOG
oTEPEOV, TPooIeTOVTOC T EUBOE TWV

edpWV:

- ‘ExeLavti n dpdon pabnuatika
XOPOKTNPLOTIKA,;

- Odnyel Toug LaONTEG TEAKA TNV
Katavonon tTng eMLPAVELAG TWY CTEPEWY
Kal otny Onuiovpyia Tov TUTTOL TOV
eupadov;
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