A
R

AKTLVOYpAPNON
MAPASELYMATWV

EKTTALSEVTIKNC EPEVVAC

ANAXTAXIOX ZOYIIIAHX

EKITAIAEYXH XTIX ®YXIKEX ENNIXTHMEX, TO IIEPIBAAAON KAI THN TEXNOAOTIA
E®IIT1 - MeBodoAoyia Ekmardsvtikn¢ Epsuvag, A’ EEdunvo

IIMZ, IITN & IITAE, Havemotiuo Avtiki)¢c Makedoviag



[TpoocavaToAIGuOC

- Xx€810 £pevvac

Epeuvnriko
oX€EDIO Kal
ueBodoAoyia

evikoi okoTTOI

Baoikég
TTPOTEPAIOTNTEG KAl
TTEPIOPICUOI

XpoVIKr akoAouBia,
XPOVIKO TTAQicI0

2UYKEKPIMEVA
EPEUVNTIKA EPWTHMAT

Baoikn pedodoAoyia
Eidog dedopévwyv
EpguvnTiKd epyaAcia

Agiypya, OUMNETEXOVTEG

AvaAuon

OEOOUEVWIV

Emreéepyaoia
0edopévv

AvdAuon
oedopévwv

AlacTaupwon,
gyKupoTtroinon



© 2 MEPUITTWOELC  °

1. Auvapeig kal aAANAeTIOPpAOCEIG
[ €VIKOC OKOTTOC: 2XEDIO0NOC, EQapPOYN, Kal agloAGynon Tou AoyIOMIKOU
Newton-3

Kariotoglou, Spyrtou, & Tselfes (2008)
Spyrtou, Hatzikraniotis & Kariotoglou (2009)

2. 21paTnyIKf EAEyXOU METABANTWYV
['eviko¢ okotro¢: Kataypa@r) QUOKOAIWY aTAV KATAvonon Kal TNV
epapuoyr TnG peBOdoU Kal dIBAKTIKEC TTPOTACEIC

Chen & Klahr (1999)



1 Auvapal,&idwl
: ;l.t > “ mn}\gmépacaq
| oA

. L\ T
LA A'oy?o‘umé Newton 3

T
: ]

; \
» >‘\.




- [IpoocavatoAlGHOG

[ €EVIKOC OKOTTOC:
2. XEQIAONOG, EPapUOY, KAl agloAOynon Tou AOYIOUIKOU
Newton-3

BaoikEC TooTEQLQIOTNTES KAl TTEPIOPICIIOI:
KaTtaypa@rn eVOAAAKTIKWYV I0EWV KAl OUOKOAIWYV
(BIBAIOYPO®IKI) KaI EUTTEIPIKI) EPEUVA)
KaTtaypagn TTapOuoiwy EQApUOYWY
(BiBAloypa@Ikr) €peuva)

XpoVIKN akoAoubia, xpoVIKO TTAdioIO:
To XpoVIKO TTAQiol0 - akoAouBia TN¢ £pEuvac KaBopioTnKe
ATTO TIC TTAPATIAVW TTPOTEPAIOTNTEC KAl TTEPIOPICTUOUC



Epsuvntiko oxedo kat

HeBoSoAoyla

Epguvrl TIKé gpw Tnua (Kariotoglou, Spyrtou,& Tselfes, 2008)
Me 11010 TPOTTO avTIAauBavovTal o1 oITNTEC (NNTTIaywywv
Kal ANJOTIKNG) TIG OuVAUEIC aAANAETTIOpaONG JETAEU dUO
OVTOTNTWYV O€ ATTO0TACN KAl O€ NPEUIA;

[1ati duvapueig aAANAETTIOPAONG; (GuakoAies Twv uabnrwy)

[ari goitnTeEC Nnmmaywywyv Kal AnPOTIKAG; (Véo avaAutiké mpdypauua
oTnVv mpwroBadbuia ekmraideuan, d1IaBsuQTIK TTOOCEYYION, EVVOIEC-YEQUPES:
aAAnAemidpaon, xwpeog, xPOvog, ouoTnud, AdTouo, ouadq)

[1ati o€ atTO0TAON KAl O NPEMIA; (AIyOTELEC TETOIEC EDEUVES KAl OXETIKEC
OUOKOAIEC HaBnTwv Kai oITNTWYV AOyw EUTTEIRIAC)

Introduction, Literature & Research context
8/23 oeAidec Tou ApBpou aiTioAoyouv TIC TTAPATTAVW ETTIAOYEC



Epsuvntiko oxedo kat

HeBoSoAoyla
Baoikn uebodoAoyia

2 UVEVTEUEN

Eido¢ 6edouEvwy

ATTONAYVNTOPWVINOEIC TWV OUVEVTEUZEWV

Epeuvnrika epyalcia
Huidopnuévo epwTNUATOAOYIO

2UUUETEXOUOEC

10 @OITATPIEC TWV OUO THNUATWY (£8sAovTIKG dpa un
QVTITTPOCWTTEUTIKO deiyua)



Epsuvntiko oxedo kat

HeBoSoAoyla

Epeuvnrika epyalcia
Huidopnuévo epwTNUATOAOYIO

OKTQ épya / KapTEC

éva BIBAio o€ éva TpaTredl,

XOPTAKIO «KOAANMEVO» OE PIA XPNOIYOTTOINMEVN XTEVA,

EVAG HAYVINTNG OTTPWXVEI IO JETAAAIKA O@Aipa TTOU KPEPETA,
N yn Kai n ogAnvn,

dUO cUAIvol KUBoI o€ atTtdoTach TTavw O€ TPATTE(],

EVa NAEKTPOVIO TTOU TTEPIOTPEPETAI YUPW ATTO £va TTPWTOVIO,
K.Q.

RO A O N

YTroepwTtnuara:

1. Na avayvwpioeTe Ta AVTIKEIPEVA TTOU AAANAOETTIOPOUV PETAEU TOUG

2. Na oxedlaoeTe TIG OUVANEIC TTOU QVATTIAPICTOUV auTh TNV dAANAETTidOpaon
3. Na OUyKpiveTE T HEYEDN QUTWYV TWV OUVANEWY

2.UVOOEUOVTAI ATTO EPWTNOCEIG DIACAPAVIONG «TI EVVOEIC JE AUTO;» «dWOE Eva
TTAPAdEIYUaY, K.Q. g



Epsuvntiko oxedo kat

HeBoSoAoyla

ATrroreAéouara tn¢ avaAuaonc

O1 goitiTpIEC avTIANPONKaV TTI0 EUKOAA TNV aAAnAeTTidOpaon

METACU yNG KAl OEAAVNC TTAPA PETAEU TwV dUO CUAIVWYV KUBwWV
«0l1 KUBol 0ev aAAnAoeTTIOpOUV BIOTI DV €ival OUTE PAYVITEC OUTE POPTICUEVOI»

O1 goItiTpIEC TOTTOBETOUCAV TO dlAvuoua TNS dUvapng OTo

OWMA TTOU aOKOUOoE€ Tn duvaun
«OIOTI, €ival TO cwua TTou divel TRV duvapn»

000 peyaAuTepo €ival TO cwPa TOOO PeyaAuTepn dUVOPN AOKEI
«a@oU N yn ival JeyaAUTePN ATTO TN OEANVN QOKEI JEYaAUTEPN dUVAPN»



Epsuvntiko oxedo kat

HeBoSoAoyla

EIO{':UVI’] TIKd gpw T[?l_ja]'a_' (Kariotoglou, Spyrtou,& Tselfes, 2008)

A. AvTIAauBavovTtal o1 poITNTEC YE TOV idIO TPOTTO TIC
OUVAMEIC AAANAETTIOPAONC O€ DIAPOPETIKA TTAQIOIq;

B. 2¢ 11010 Q116 TO OUO QAVTIKEIJEVA TOTTOBETEITAI TO
dlavuoua TG duvaung;

C. lNwc¢ avtiAapBavovTal o1 poITNTEC TN OXEON METACU TWV
HEYEOWYV TwvV dUO duvapewy (dpdong Kal avTidpaong);

10



Epsuvntiko oxedo kat

HeBoSoAoyla

Baoikn uebodoAoyia
2.UANAOYI OEDOUEVWYV UE EPWTNUATOAOYIO

Eido¢ 6edouEvwy

ETrIAoyEC Kal aITioAOyNOEIC

Epeuvnrika epyalcia
[ patTé EpwTnuUaToAOyIO

Agiyua, CUUUETEXOVTEC

264 TTPWTOETEIC POITATPIES / POITNTEC
(160 Nnmmaywywyv kai 104 AnuoTiki¢ ABrvag, ©cooalovikng kair PAwpivac,
85% QOITATPIEC, TUTTIKI avaAoyia OTIC TTAIdAYWYIKEC OXOAEC TNG XWPOC)

11



-How( ELKOVX TTEPLYPXPEL TN DUV N TTOL XOKEL 0 MxyvnTnG A n
otov MayvnTtn B; H €ELKOVX 3 ONUXLVEL OTLOEV UTTXPXEL TETOLX
duvaun.

Eikova |1

Two magnets on a table -
I e A Eikova |2
Eikova |3

—

.- Start the presentation to see live content. Still no live content? Install the app or get help at PollEv.com/app -



.loux OTTO TLG TTIXPXKXTW TTPOTROELG VOULTELG OTLELVXLOWOTH YL Toug MaxyvnTeg A ..
Ko B;

HEYaAUTEpP
otoM

O MayvnTng B aokei
HeyaAuTepn duvapn |3
oto MayvnTn A

O Uo OUVANEIC
ico usveeoq 4




Epgvvntik

MeBo¢
Epeuvnrika epyaAcia
[ paTTITO EPWTNPATOAGYIO

AEKA £pya aAAnAeTTidopaong
3 BapuTIKA

['n-ZeAnvn, 'N-MnAAo,

Auo ¢UAivol kuBol

4 yayvnTikn

AUo payviTeg dviool/avTtiBeTol TTOAOI
AUo payviTeg Aviool/épolol TTOAOI
MayvTnc-MeyadAog o1depEVIOS KUPBOC
MayvTnc-Mikpdg o10€pEVIOS KUBOG

3 NAEKTPIKN

AUO avioa & eTEpWVUHA QOPT. papdol
AUo avioa & ouywvuua @opT. papdol
Papdog @opTIouEVN-XaPTAKI

Question 4
Suppose that we have two magnets fixed on a table. The north pole of one of the magnets
is near the south pole of the other.
a) Do you think that magnet M exerts a force on magnet My?

Yes...... No...... I do not know......

Which of the pictures, (1) or (2), represents this force? If you disagree with the way the
force is shown in pictures (1), (2), draw your own on picture (3).

T'wo magnels on a lable

[ =

:
il

M My M, M, My . D>

©
Picture 1 ...... Picture 2...... Picture 3...... .

b) Do you think that magnet My exerts a force on magnet My .g g
Yes...... No...... I do not know...... -8 >
|

Which of the pictures, (1) or (2), represents this force? If you disagree with the E S|
—

force is shown in pictures (1), (2), draw your own on picture O -gl
9 g

Two magnets on a tabl >n<,', Q

e

-

Picture 1 ...... Picture 2...... Picture 3......

¢) Regarding the above problem, which of the following statements do you think is
correct?

Only one force is exerted....ooovvinnn.

Magnet My exerts a greater force on magnet My «.oeeeveeeen.

Magnet My exerts a greater force on magnet Ma oo,

The two forces have equal magnitude...............

14

d) Justify briefly your above answers. .........oooviiiiiiniiiiiiiiiiin



- AvaAvor) 8€80HEVWV

Etrecepyacia 0edouEvwv
Kataxwpnon Twv ammaviioewy 0€ apxeia eCEA
(d1aypapua Kal KwIKOTToinon avaAuong)

AvaAuon OEOOUEVWV

ETTIAoy£C Kal auTiIoAOYNOEIC OTA €pya a, B Kal Y £XOuV vOnua Jovo
OTAV Ol QPOITATPIEG ATTOdEXOVTAI TNV UTTAPEN MIag dUuvapng

[1a TTapAdelyua, Ta TTOOOOTA TWV ATTAVTACEWY OE QUTEG TIC
TTEPITITWOEIG UTTOAOYICOVTalI O OXEON PE TOV APIBUO TWV QOITNTPIWV
TTou atrodéxovTal TNV UTrap¢n TG avTtioTolxng duvaung

AlaoTaupwan, EyKupoTroinon

Eykuportroinon epwtnuaTtoAoyiou: 3 avecapTtntol epeuvnTéc TG ADE
AélomoTia TG avaluong: 2 gpeuvnTég avéAuoayv 10 40% TOU
gpwTnuaToAoyiou (Tuxaia etmAoyn). ApXIK cup@wvia ~ 85%,
TTANPNS CUMQWVIa JETA atTd oulNTNON

15



- AvaAvor) 8€80HEVWV

EpeuvnTiko epwTtnua A
Yrrapén duvauewv
(Avo, Mia, Kayia, Agv ¢Epw)

EpeuvnTiko epwTtnua B
Tormo6érnon duvauewyv
(210 OWOTO, 210 AANO, Xprion aAAou cUuPBoAou, Agv CEpw)

EpeuvnTikG epwtnua C

2x€éon ueyeBwv twv OUo duvauEwv

(loou peyéBoug, MeyaAuTepn ovtOTNTA-PEYOAUTEPN dUVauN, Mia duvapun-
Kauia ouykpion, Agv ¢Epw)

[MEPITPA®IKH oTaTioTIKNA

[TooooTa £TTi TOIC EKATO YIa KAOE £pyo Kal KABe KaTtnyopia
ETTI TOU OUVOAOU TWV ATTOOEKTWYV ATTAVTATEWV

16



- AvaAvor) 8€80HEVWV

MNapddeiypa NMEPIFTPA®PIKHZ oTaTIOTIKAG

EpeuvnTiko epwtnua A
‘Yrrapén duvauewv

Katnyopia «YTTapxouv dUOo DUVANEIGC», ETTIOTAMOVIKA ATTOWN
[MapatnpeRBnkav TTooooTd PNETAEU 94 kal 29,7 %

YywnAd TT0000TA OTA £pya
4 (Auo payviTeg aviool/avTiBetol TTOA0I)  94%
8 (Auo avioa & eTepwvupa opT. paRdol) 93,2%

1 (Cn-ZeAnvn) 88,0%
XapnAa TToo000TA OTA £pya

2 ('n-ZeAnvn) 60,5%
3 (Auo ¢uAivol kuBor) 45,1%

10 (PaBodoc popTiouévn-XapTaki) 29,7%



- AvaAvor) 8€80HEVWV
Avalntwvtac KYPIAPXA gpunVvEeUTIKA JOVTEAD

YTToAOYioTNKE O “TTapPAYOVTOC OUYKEVTPWONG. € YIa KABE
£PYO KOl O€ KABE €PEUVNTIKO EPWTNMHA

Vm « \/Zl—l” I
vm—1 Vm

Omou  m = apiBuog smmAoywyv oTo £pyo
N = apiBuo¢ uabnrwv
= apIBuo¢ pabnrwv tou eréAeéav Tnv iAoy i oTO
OUYKEKPIUEVO EDYO

C —=

c > 0,5, uynAn ouykévipwon, xprion ENOZ KYPIAPXQOY gpunv. povtéAou
0,2 < ¢ < 0,5, uérpia ouykévrpwaon, xpnon AYO epunVEUTIKWY HOVTEAWV

¢ < 0,2, aoBevr¢ ouykévipwon, xprion TPIQN+ epunveUTIKWY HOVTEAWV 18



- AvaAvor) 8€80HEVWOV
Avalntwvtac KYPIAPXA gpunveuTiKa HovTEAQ

1

0,91
«active» interacting ~—_

entities (TTAaviTeg, 0.8
MOYVATEG, GOPT. PAaBdOI) o7

0,61

. e . 0,5
«active» entities with =]

«passive» entities 0,4
(MAO, O10epévia paRdOC)

0,3

0,21

«passive» entities 0.1]
(duo guAivol kKUBor) .

Qf Q2 Q3 Q4 Q5 Q6 Q Q8 Q9 Q10

Questions

Figure 1. The graphic representation of the concentration factor C value, in all ten questions

¢ > 0,5, uynAn ouykévipwon, Xpnon ENOZ KYPIAPXOY EPUNV. HOVTEAOU
0,2 <¢<0,5, yérpia ouykévipwan, xpHan AYO epuUNVEUTIKWY POVTEAWY
c<0,2, aoesvng ouykévipwaon, xpnon TPIQN+ epunVveUTIKWY HOVTEAWV 19



- AvaAvor) 8€80HEVWOV

Avalntwvtac KYPIAPXA gpunveuTiKa HovTEAQ

1. 'n-ZeAnvn,
2. 'n-MnAo,
3. Auo ¢uAIvol kuBol

4. AUo payviTeg
aviool/avTiBeTol oMol

5. AUo payviTeg aviool/ouolol
TTOAOI

6. Mayvntng-MeydaAog
o10ePEVIOG KUPBOG

7. MayvAtng-Mikpog
O10ePEVIOG KUPBOG

8. Avo avica & eTepwvupa
PopT. PARdOI

9. Avo avica & opwvupa
@opT. PARdoI

10. PG&Bdog QopTIopEVN-
XapTAaKI

1

0,9

0,81

0,7

0,6

0,5

0,4

0,3

0,21

0,1

0

Figure 1.

Q5

{
_

Qs Q6 Q7 Q8 Q9

4

Questions

The graphic representation of the concentration factor C value, in all ten questions

c > 0,5, uwnAn ouykévrpwaon, xprion ENOZ KYPIAPXQY epunv. povrtéAou
0,2 <¢<0,5, yérpia ouykévipwan, xpHan AYO epuUNVEUTIKWY POVTEAWY

¢ < 0,2, acBeviic ouyKkévipwan, XpPRon

PIQN+ gpunVveUTIKWV PJOVTEAWV

20



- AvaAvor) 8€80HEVWV
Avalntwvrtag 2XE2EIZ pyetacu Twv ammavinoewy otav
aAAAQdel N uon TNG AAANAETTIOPAONG

Xpnoipgotroindnkav «Trivakes OITTANC €10600ou» Kail x2 (.05)
[Mapadeiypa: "Y1rapén duvauewy

BAPYTIKH HAEKTPOXZTATIKH aAAnActTidpaon
aAAnAeTTiOpOON

AUO Mia Kapia A= SYNOAO

AUO

p < 05"

Kapia

A=

2YNOAO

21



-I()Te ELVOIL TTLO EYKUP X TX XTTOTEAECH X TX PLXG OTHTLOTLKNG XVXALONG, TT.X. nivakea.
SLITANG €L00d0L & X12; OTOV XpPNOLUOTIOLNOW:

anin
apibuopnxavn

EMIOCTNMOVIKN
apibuopnxavn

AOYIOUIKO
excel

AOYIOUIKO
spss

.- Start the presentation to see live content. Still no live content? Install the app or get help at PollEv.com/app -



AKTLVOYPAQPNHEVEG EPYACLEC —

( &

SUVAMELC AAANAETTISpaoNC

Kariotoglou, P., Spyrtou, A., & Tselfes, V. (2008). How student -
teachers understand distance force interactions in different
contexts. International Journal of Science and Mathematics Education,

7(5), 851-873. https://doi.org/10.1007/s10763-008-9147-6

Spyrtou, A., Hatzikraniotis, E., & Kariotoglou, P. (2009).
Educational software for improving learning aspects of Newton's
Third Law for student teachers. Education and Information
Technologies, 14(2), 163-187. https://doi.org/10.1007/s10639-009-

9087-y



https://doi.org/10.1007/s10763-008-9147-6
https://doi.org/10.1007/s10639-009-9087-y

- [IpoocavatoAlGHOG

[ €EVIKOC OKOTTOC:
2. XEQIAONOG, EPapUOY, KAl agloAOynon Tou AOYIOUIKOU
Newton-3

BaoikEC TooTEQLQIOTNTES KAl TTEPIOPICIIOI:
KaTtaypa@rn eVOAAAKTIKWYV I0EWV KAl OUOKOAIWYV
(BIBAIOYPO®IKI) KaI EUTTEIPIKI) EPEUVA)
KaTtaypagn TTapOuoiwy EQApUOYWY
(BiBAloypa@Ikr) €peuva)

XpoVIKN akoAoubia, xpoVIKO TTAdioIO:
To XpoVIKO TTAQiol0 - akoAouBia TN¢ £pEuvac KaBopioTnKe
ATTO TIC TTAPATIAVW TTPOTEPAIOTNTEC KAl TTEPIOPICTUOUC

24



Epsuvntiko oxedo kat

HeBoSoAoyla

Baoikn uebodoAoyia
Table 2 The process of data collection
Before the implementation 1st Lesson 2nd Lesson 3rd-Lesson After the implementation
Qa Qi Q2 Qs Qs
Ia Wsi Wso Ws3 I
WH| WH2 WH?

Videotape (all lessons); tape-recording (each group during software labs)

Epceuvnrika epyalcia, Eido¢ dedousvwyv
[(pattTé epwTnUAToAdYIo (Q), PUAANa epyaciag (W), Zuvévteuen (1)

Agiyua, CUUUETEXOVTEC
2 X 8 TTpWTOETEIC QPOITATPIEG TUNUATWY ANUOTIKNG Kal NNTTIaywywv

EmiAoyn) @oIitnTpiwy atrd T0 GUVOAO TWV QOITNTWYV TOU £TOUC JE EPWTNHATOAOYIO, KPITHPIO
QVTITTPOCWTTEUCT) TWV IOEWV TTOU £€XOUV KaTaypagei oTn BiBAloypagia

25



Epsuvntiko oxedo kat

HeBoSoAoyla

Epeuvnrika epwrnuara: (Kariotoglou, Spyrtou, & Tselfes (2008)
A. Avayvwpilouv ol poITNTEG TIC QUVAUEIS AAANAETTIOpaAONG O€ DIAPOPETIKA
TTAQioIq;

B. 2e& 11010 110 T UO AVTIKEIMEVA TOTTOBETEITAI TO dIAVUO A TNG dUvAUNG;
C. [lMwc avtiAapBavovTal ol QoITNTEC TN OXEoN METACU TWV PEYEBWYV TwV dUO
duvapewy (dpdong Kal avTtidpaong);

Epesuvnrika epwriuara: (Spyrtou, Hatzikraniotis & Kariotoglou (2009)
A. Avayvwpilouv ol poITNTEG TIC dUVAEIS AAANAETTIOpaONG O€ DIAPOPETIKA
TTAQiOIQ;

B. 2e& 11010 110 T UO AVTIKEIMEVA TOTTOBETEITAI TO dIAVUO A TNG dUvAUNG;
C. AvTmiAauBavovrtal ol QoITNTES TNV 1I00TNTA TWV MEYEBWY Twv dUO dUVAUEWYV

aAAnAeTTidpaong;

ATroTéAEOUNA TNG TTAPEUBAONG

Kartaypa@n Twv 16swv

26



- AvaAvor) 8€80HEVWOV

AZloAbéynon
Haénong

Table 3 The existential aspect of force interactions fron@q?es.tionnaia
Existence of forces Gravitational Electrostatic

(Pre Post ) (Pre Post \
Scientific conception 5 15 9 15
Ist alternative conception: there is only one force 5 0 5 0
2nd alternative conception there is not exerted force \_ 6 1 Y, \_ 2 1 Y,
Total 16 16 16 16

1. MNeprypagik avdAuon kai TTapouaiacn,

2. 2UyKplion pEocwv O0pwv (means), t-test (dependent) 4 Wilcoxon (p < .05)

27



- AvaAvor) 8€80HEVWOV

AlacTavupwon

OTTOTEAEOHATWV
It 1s important to emphasize the surprise that students e lle working on
the software labs. We impart a representative comment frorg worksheet (Wsm:‘Even

stationary bodies that exist in the same space interact between theny! ther they
are in a terrestrial environment or in space!’ The following is(a typical dialogﬁ}

between two students transcribed from a tape:

Student-teacher A: ‘This means that two bodies interact in the same way on Earth
and in space.’

Student-teacher B: ‘Impossible! In space different laws of physics to those on the
Earth apply.”’

The above mentioned findings are in agreement with those of the literature
review, in the sense that students may recognize force interaction in some cases but
not be aware of the more general applicability of the scientific view (Tao and
Gunstone 1999a; Heywood and Parker 2001). Furthermore, we consider these

28



VUOKOALEC K—aravénozkg KaL epapl
& S18aKTIKEG TTPOTC




BaolkEC SLAOTAGELG

. MPOGEYYLONG TG HaBnong ’
oTiC Puoikeg EMoTnHEG

Next Generation
Science Standards
(NGSS, 2013)




[TpoocavaToAIGuOC

- Xx€810 £pevvac

Epeuvnriko
oX€EDIO Kal
ueBodoAoyia

evikoi okoTTOI

Baoikég
TTPOTEPAIOTNTEG KAl
TTEPIOPICUOI

XpoVIKr akoAouBia,
XPOVIKO TTAQicI0

2UYKEKPIMEVA
EPEUVNTIKA EPWTHMAT

Baoikn pedodoAoyia
Eidog dedopévwyv
EpguvnTiKd epyaAcia

Agiypya, OUMNETEXOVTEG

AvaAuon

OEOOUEVWIV

Emreéepyaoia
0edopévv

AvdAuon
oedopévwv

AlacTaupwon,
gyKupoTtroinon

31



- [IpoocavatoAlGHOG

Na TTpoadIopIOTOUV ATTOTEAECUATIKOI TPOTTOI OI0ACKAAIAG KAl
MAONoNg TNG uEBODOU eAEyXoU PETABANTWY Kal va diEpeuvnOEi eav n
nAIKia kai n pEBodog didaokaAiag eTTnpeddel T HAONON Kal TN
META@OPA TNG YVWONG

BaaoikEC ToOTELQIOTNTES KAl TTEPIOPICIIOI:

« EvOla@épov yia TIG DIEPEUVNTIKES TTPAKTIKES (TT.X. 2EM) pe TNV gpgpavion
Twv NeommaleTiavwy aTTOYWEWV

* BiBAioypa@ikn épeuva > Aiyec OXeTIKEC Epeuvec (Case, 1974; Kuhn &
Angelev, 1976) dixwg va €0TIAlOUV E CAPAVEIA OTO TTAPATTAVW EPWTNHA

XPpoVIKN akoAoubia, xpoVIKO TTAdioIO:
To xpoviko TTAQioI0 - aKkoAouBia TNG £€peuvac KaBopioTNKE aTTO TIC TTAPATTAVW
TTPOTEPAIOTNTEG KAl TTEPIOPIOUOUG
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Epsuvntiko oxedo kat

HeBoSoAoyla

Epeuvnrtika epwrnuara: (Chen & Kiahr, 1999)

1. 2¢& 11010 BABUS PTTOPOUV PABNTEC BNUOTIKOU VO KATAVOROOUV TNV HEBODO
2EM o¢€ €va 1TAdiolo TTou aTraiTei atrd auToUG va OXEDIACOUV £YKUPQ
TTEIPAPATA KAl VO KAVOUV £YKUPOUG CUAAOYIOUOUG;

2. 2& 17010 BaBud PTTOPOUV 01 HABNTEC VO METAPEPOUV TNV KATOKTNBEIoO
yvwon yia tn 2EM o€ aAAa @aivopeva,;

3. lloio €idog di1daokaAiag cival TTI0 ATTOTEAEOUATIKO TOOO Yida TV Jaénon
000 Kal yIa TNV METaPopa TNG 2EM o€ dAAa @aivoueva;

4. YTdpxouv avatrTulakég d1a@opEG oTnV NABNoN Kai TN HETAPOPA TNG
2EM oT10 dnuOTIKO;
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Epsuvntiko oxedo kat

HeBoSoAoyla

Baoikn uebodoAoyia

2UN\oyYN OEDOUEVWV UE:
1. 2uvévteucn
2. [patrto epwTNUATOAGYIO

Eido¢ 6edouEvVwY

EmmAoyEG Kal aiTioAoynoeig

Epeuvnrika epyalcia

1. Hudounuévo epwtnu. ouvévTEuCnG
2. [pamto epwTNUATOAOYIO PJE KAPTEG

2UUUETEXOVTEC
87 pabnTtég dUO 1IBIWTIKWYV ANUOTIKWYV
OXOAgiwV

NoTioduTikr) MNevouABavia,

B, ', A" 1aéng,

957 kopitola — 30 ayopiaq,

€0ENOVTEG ME TNV OUPOWVN YVWHN TWV
YOVEWV
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Epsuvntiko oxedo kat

HeBoSoAoyla

Mépog 1
2X€0100UOGC hands-on dpaoTNPIOTATWY ATIO HAONTEC , O€
TECOEPIC XPOVIKEC DAZEIZ:

11 yEpa: Aigpeuvnan, AgloAdynon
(MeooAaBei pia Booudda)
2" yépa: Metagopa 1, Metagopa 2
AIAA2KAAIA: Training-Probe, No Training-Probe, No Training-No Probe

2xedlaouog épeuvag: 3 (AIAAZKANIA) X 3 ( ) X 4 (DAZH)
Paivoueva: EAatripia, KekAipéva etTitreda, BuBion

Mépog 2
ACIoAGynon UE YPOATTTO EPWTNHATOAOYIO 7 UAVEC UETA TNV TTAPEPBAON
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Table1 Problem Domains Used in Part I

Daivéueva

Domain

Springs

Slopes

Sinking

(Frimary materials

~

\_

[ To be determined

J

\

\ S

( Variables: 2
independent
values for each of
\ 4 variables®

J
[ Dependent measure h
\ S
/"Subject activity N\

Experimental design

. J
4 Experiment execuﬁor?
. J

Eight springs that vary on three
variables

A frame for hanging two springs

Two sets of weights, a heavy pair and
a light pair

What factors determine how far a
spring will stretch?

* length

® coil diameter
e wire diameter
* weight size

long, short
wide, narrow
thick, thin
heavy, light

Length of extension (or distance
from base of rack) when weight
is added

From set of 8 springs:

® Select 2 springs

* Hang springs on rack hooks

* Select weights to go with each

spring
Hang weights on springs
Observe amount of stretching (or
distance from base)

Two ramps, each with adjustable
angle and “starting gate”
location

Two sets of two balls, golf and
rubber (squash)

Two two-sided surface inserts (for
ramps) with different coeffi- j

\__cients of friction
N\
What factors determine how far a

-
ball will roll down a ramp?

J

* angle high, low
e starting gate short, long

* surface smooth, rough
\ * ball golf, rubber )
[ Distance ball rolls at end of ramp \
\ J
(~ )

For each of 2 ramps:

* Select one of two angles

* One of two surfaces

* One of two starting positions
\_* Select one of two balls torun____/

\

Release gates (not necessarily
simultaneously), allowing balls
to roll

Observe distance balls roll after

leaving ramp

.

Two water-filled cylinders,
with two drop heights
indicated

Eight objects that vary on three
variables

Scooper and magnet for
retrieving sunken objects

What factors determine
how fast an object will sink
in water?

* shape cube, sphere
e material steel, Teflon

* size large, small
® height  high, low
Speed of sinking in water (or

which reaches bottom first)

From set of 8 objects:

* Select 2 objects

* For each object, select one of
two heights from which to
drop object

Simultaneously drop each
object into water-filled
cylinder

Observe relative sink rates (or
arrival times at bottom of
cylinder)



-II'I()oo HXKPLX O TTXEL N UTTXA ;" Mol HeETXPBANT EAEYXELO n
HXONTNG TTOL TTPOTELVEL XUTO TO TTELP XM OL;

TO BapogTNG
unaiac |l

nv KAion TNG
paunac |2

1V Enipavela
NG papnag |3

TO ONMEIO
gkkivnonc |4

Kaveva ano
anapanavw |

.- Start the presentation to see live content. Still no live content? Install the app or get help at PollEv.com/app -



Table 2 Procedure Table

M ’ 1 Condition
E p O g Training-Probe No Training-Probe  No Training—~No Probe
Day 1 Phase la—Exploration

Cover story, Task 1 X X

Identify variables A, B, C, and D* X X

Initial conceptual understanding X X

Produce two comparisons each for A and B X X

| Explanations (probes) | X X

Phase 1b—Training
| Training on variables A and B

l

Phase 2— Assessment
Produce two comparisons each for C and B

E’.xplanations (probes) ]
Final conceptual understanding

X X X
>

Day 2 Phase 3—Transfer-1
Cover story, Task 2
Identify variables E, F, G, and H
Initial conceptual understanding
Produce two comparisons each for E and F
| Explanations (probes) |
Final conceptual understanding

Phase 4—Transfer-2
Cover story, Task 3
Identify variables 1, J, K, and L
Initial conceptual understanding
Produce two comparisons each for I and ]
[ Explanations (probes) |
Final conceptual understanding

Similarity questions

XK XXX XX
XXX XXX

X KX AKX XX
X XK KX XX XX

Final Training for School A




Méepocg 2

MeTa@opd TG YVWOoNG

o [ MAVEC apyoTeEPA
o ['patto epwTNUATOAOYIO PE 15 Epya — KAPTEC

[leipapaTikn ouada:
24 nabnTtéc
a1rd OAEC TIC 3 ouvOnKkec diIdaokaAiac (9, 8, 7 avtioToixa)

Ouada eAEyxou:
31 pabnreg
Oev ouppeteixav oto MEpocg 1 TNG €peuvag
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Méepocg 2

MeTa@opd TG YVWOoNG

Plant A Plant B TaSkS domains
Lots of Sunlight No Sunlight o P I a nt g rOWth
ﬁ e—— o Cookie baking
Lots of Plant Food Lots of Water A Little Plant Food A Little Water o MOdeI alrplanes
e o Drink sales
i) P .
o Running speed
MeyaAo eUpoOg OepATIKWV

OTA OTTOIa PTTOPEI va
Good Test epapuooTei n 2EM (Quoikég
ETTIOTAMEG, KOIVWVIKEG
ETMOTAPES, KaBNuepIv) wn,
K.4.)

Bad Test
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Méepocg 2

MeTa@opd TG YVWOoNG

[a k&Be domain :

o UTTAPXE OXETIKN €l0aywyrn OoTo BEUQ,

o avayvwpilovtav ol 3 YETAPBANTEC TTOU UTTOPOUCAV VA TTAPOUV 2 TINEC
o Trpoodlopidovtav n PeTaBANTA TTou BEAQUE va eAEyEOUUE

AkoAouBouoav 3 £€pya Ta oTroia Ba £TTpeTTe va acloAoynBouv yia Tnv
EYKUPOTNTA TOUG.
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Méepocg 2

MeTa@opd TG YVWOoNG

Thick Body Narrow Body

% Big Tail

Long Wings

Big Tail

Long Wings

O1 ouyKpIioEIC ATAV TEOOAPWY TUTTWV:

o AAANACeEl povo n peTaBANTA TTOU Pag evOIaPEPE! (EYKUPO)

o Madi ye TNV peTaBAnTA TTOU pag evolagEpel aAAAlel Kal AAAN Jia
o AAAN&louv Kal o1 TPEIC JETABANTEC

o Aev aANGCel N HETABANTH TTOU PAC EVOIQPEPEL

2 € KABe BepaTik Wia KAPTA TTPOTEIVE TTAVTA £V EYKUPO TTEIpAua Kal
Ol GAAEC DUO KAPTEC TTPOTEIVAV OUO ATIO TIC N EYKUPEC TTEPITITWOEIC
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AvaAvon 8£8oMEVWV

MAPASELYHA K@WSIKOTTOINoNC

Xpnon 1ng ueBoodou:

‘EyKupo Treipapa: 1

Mn €ykupo Treipaua: 0

2Kop o€ KGBe paon: 0 — 4, di1oTI 4 TTeipapaTa / eaon

2TIBapN xpnon tng uebodou (probes):

‘EYKUpO TTEipaua + TTARPN TTEPIYPAPN TNG HEBODOU: 1
2.€ KABe AAAN TTepiTTTWOON: O

2Kop o€ KGBe paon: 0 — 4, di1oTI 4 TTeipapaTta / eaon
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- ATTOTEAEOMOT
Chen & Klahr (1999)



Training

<5 Training-Probe
-+ No Training-Probe
-+ No Training-No Probe

70 -
.

60 -
'g /
-
S 50 |~
o
N

L
40 - y
30 . . -
Exploration ~ Assessment  Transfer 1 Transfer 2
Phase

Figure 3 Percentage of trials with correct use of CVS by phase and condition.




[ToocooTO CWOTAG XPNONG
NG 2EM ava @aon, 1a¢n
Kal ouvenkn d1daockaAiag

Training-Probe

No Training-Probe

No Training-No Probe

100

60

40

20

()-J

100

(j/G\\@
C—

m' _‘g’_‘ —_— -@1‘_:‘~

Exploration  Assessment Transder | Transfer 2

»  Fourth graders
I Third graders
AN\ Second graders
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~ Epwtioeig - ueBodor

OTUTLOTIKTC

O1 yaBnTEC TTOU £X0UV WNAG oKop OoTnV e@appoyn TG 2EM
TTapouacialouv TauToXpova YnAO oKop Kal OTNV Katavonon 1ng
ONAWTIKAG yVWOonNg;

H katavonon tng uebddou dia@Epel onUavTIKA 1) OXI 0Ta KOPIToIA KAl
OTa ayopla TPV TNV TTapéuaon;

H katavonon tng uebddou diagEpel onuavTika i O0xI ota dUO OXOAcgia
TIPIV TNV TTapéupaon;

H katavonon tng uebddou dia@Epel onUAvTIKA 1 OXI HETA TNV
TTapéupaon;

H katavonon tng uebddou diaPEpEl GnNUAVTIKA avAapeoa OTIC 3 CUVONKEC
d1daoKaAiag Kal OTIC 3 TACEIG;



_ Epwtnosig - yeBodor

OTUTLOTIKTC
AANGCouV e Tov idlo TPOTTO OUO HETABANTEG N €ival EVTEAWG AVECAPTNTES

LMETACU TOUG;
Crosstabulation & chi square ([ivakec dITTANC £10000U)

Eivai onuavTiki N d1la@opd PHETAEU TWV HECTWYV OPWYV TWV TIMWYV dUO

METAPBANTWYV TTOU dIAPEPOUV O€ £V XOPAKTNPIOTIKO;
T-test analysis (independent or paired-samples) — 2Uykpion HEOCWV OpwV

Eival onuavTikry N d1a@opd PETACU TWV NECWYV OpWYV TWV TIHWYV OUO 1 Kal

TTEPICCOTEPWYV PETABANTWV;
Analysis of variance (ANOVA), AvadAuon diakupavaong (EKTOG aTro TN

ouyKpIion HEOWV OpwV)



~ Epwtioeig - ueBodor

OTUTLOTIKTC

O1 yaBnTEC TTOU £X0UV WNAG oKop OoTnV e@appoyn TG 2EM
TTapouacialouv TauToXpova YnAO oKop Kal OTNV Katavonon 1ng
ONAWTIKAG yVWOonNg;

H katavonon tng uebddou dia@Epel onUavTIKA 1) OXI 0Ta KOPIToIA KAl
OTa ayopla TPV TNV TTapéuaon;

H katavonon tng uebddou diagEpel onuavTika i O0xI ota dUO OXOAcgia
TIPIV TNV TTapéupaon;

H katavonon tng uebddou dia@Epel onUAvTIKA 1 OXI HETA TNV
TTapEPBacN yia Toug nadnréc;

H katavonon tng uebddou diaPEpEl GnNUAVTIKA avAapeoa OTIC 3 CUVONKEC
d1daoKaAiag Kal OTIC 3 TACEIG;
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